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Abstract:

This study investigates the English languagedsef the students enrolled in the
Technology of Communication , faculty of « Saes of Technology » at the unversity
of Moulay Tahar , Saida . In that faculty , new riofaes are elaborated such as:
« Technology of Communication » ,« Eletronics, » « Opto-electronics » . So ,
students in these branches study ScientificiBimgl, technical terms , based on their
needs , bearing in minds their needs and wants fvram a branch to another . which

means English for Academic Purposes .

This study aims at finding out academinglish language needs of Technology of
Communication students , from the persepectigésthe currently students , and the
content teachers , in hopes of being able to maMebased curricular recommendations
for vocational English course at the Sciences ethhology Fepartment of Saida

university.

Data are collected , via two distinctiveegtionnaires ; one is designed to third year
Technology of Communication students , whereassémond is addressed to the ESP
practitioners . The findings , are then analyzed iaterpreted using descriptive statistics

and graphs .

In this dissertation , the main resoftshe needs assessment can be summarized as
the necessity to a new curriculum is required the vocational , technical course at
the Sciences and Technology Faculty , Moulay Taimarersity . Meanwhile , this study
also reveals that the new curriculum should attetapineet the students’ target needs
along with their learning needs .

In this study , the target and the leaymeeds that are essential for students
academic success are examined under four basicsknghguage skills, and presented as
suggestions in order to develop a new course adunc . The results poin out that the
new course curriculum should focus more on imprgwtudents’ reading and speaking

skills compared to writing and listening skills .
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General Introduction

GENERAL INTRODUCTION

English for Specific Purposes ( ESP ) isstdered as a trend of learning English as
a second or foreign language with a strictly @iiéin aim.The core of ESP is learners’
needs. So, English language teaching professiarfédd focus on responding to the
needs of their learners. Specifically, asking goastabout learners’ reasons for learning
a language has moved the field of TESOL. In tilieection of English for Specific
Purposes ( ESP ). ESP is an approach that usés assessment as the foundation for
curriculum development and differs from generaigish in terms of the students

themselves, the nature of students’ needs, theigtginal objectives, and syllabi.

Language teaching has been widely affebidhe technological and the social
changes of the 20th century. A significant body lderature posits that the focus of
language teaching has shifted from the natureheflanguage to the learner, and

invresingly the learner is seen at the center @le¢arning and the teaching processes.

The needs of language learners can be foehtby a needs assessment. These
targeted needs aere seen as a process of gatlmdangation through various activities
and from different groups of informants to deterenithe learning needs of a particular
group of students. After analysing these neadsappropriate curriculum can be

elaborated, adopted and then developed.

This study attempts to obtain data that swygest ways of improving the current
language curriculum. These suggestions are intetadbd a reflection either of only one
group’s perception ( ie, the students’ felt dweeor, teachers’ perceptions on learners’
language needs, it means felt and perceived ngemlsof only the needs, which the
students will be required to meet in order tonction in their future occupations ( ie ,

target needs ).

In the case, the target group includese«Technology of Communication
students at Saida university. The various resogroups from whom data will be
collected include the content course teachershiegdhose students. The needs analyst

is the researcher himself.
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This decision is based on the fact that dhesachers are assigned to teach in
different departments in every year at Saida usitygand thus do not have the chance
to gather experience on the language needs of antigydar students. Thus they are not
considered to be in position to provide informatiminspecific relevance to the target

groups’ needs.

The study intends to achieve this Byrmeans of a needs assessment, so as to
clarify objectives and goals for academic Engliahguage courses. In  particular, this
study will explore what students and ESP practé@rsnperceive as being the English
language needs of Technology oCommunication stederat Saida university. The
needs assessment of students can be seen astiséep that should be taken to develop
a curriculum . Additional steps to curriculum dey@mhent include identifying goals and
objectives of a program, designing a syllabused®#lg and developing materials .
leducational settings where a needs assessmentdhdseen done , there is often a
mismatch between students’ real needs and anddjbetives of the program.

Moulay Tahar University of Saida, amongeotthings provide its students with
English necessary for their academic purposesiefts who attend some faculties at
Saida university have academic English languagasesudesigned to them. These
faculties are « Sciences of Technology » « Econanyg Commerce » « Political

Sciences ».

The « Technology of Communication » studefdr instance, study the English
language, it is presented in about 01 hour anan3®er week. So, less importance is
given to that language. Indeed, English languagchers, who are not experienced at

all carry out the teaching of English for SpeciPurposes.

These teachers assigned to teach in théer&s and Technology » faculty change
every year, and sometimes they teach in many depats with no targeted needs or
precised curriculum. These somewhat unstable ditons make it difficult to define

the needs of the learners.

Since it has not been possible for the teectemselves to plan and implement a
needs —based curriculum or syllabus for each deeait; these teachers generally choose

and develop the course materials according to thairtions. Therefore, the learners’
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academic English language can not be identifiedtargkted.So, this study can function
as an example and provide a guiding framework determining the language use

requirements of the other departments ‘ academggiginlanguage courses.

This study aims to investigate the acadenmglieh language needs of Technology
of Communication, at the University of Saida. She tfaculty of « Sciences and
Technology »provides scientific English to the stid, focused on their needs. The
courses are designed to satisfy the learners’ néedsing in mind that English is taught
in the third year of LMD system to these learn@isus, this study is considered as an
initial step for developing a curriculum for thechmology of Communication section at
the« Sciences and Technology »faculty, universitiMoulay Tahar, Saida. Then , this

research attempts to find answers to these resqasgtions:

# $

In consistent with the research questions, theovollg hypotheses are
undertaken:

» English is an important module in the learning psscof Technology of

Communication students.

» English for Academic Purposes (EAP) is learnt tdilfuhe demands of

the students enrolled in Technology of Communicatio

> If the teaching of English for specific purposestia¢ Faculty of
Sciences and Technology, University of Dr Moulayhdg Saida
follows some strategies of predetermined objectitbs students’
achievements would be enhanced.
The researcher is basing his research on:
a- Currently enrolled students.

b- Content course teachers.



General Introduction

Algeria has introduced a new reform in thigher education curricula. So, the
adoption of the LMD system, has led, even to a ghan the field of studies new
branches, renaming other specialties, and so dbciences and Technology » for
instance, is a result of this new reform. This bragontains so many options: «Civil
Engineering » « Electro- Engineering. » « Comp&eience ». All these new specialties

study scientific and technical English accordinghn®ir needs.

Learners in these branches study Englishthe second year, whereas others, they
learn it in the third year. All of these studentsvé an obligatory scientific, technical
English course, which they take in their third dodrth semesters or in their fifth and

sixth semester.

Finally, such an investigation of the Esiglanguage needs of the students
who have academic English language courses sldi@dguidance to the teachers of
English for specification of goals and objectivesyriculum development, syllabus

design, materials selection, development and sis&eH.
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Chapter One:

Chapter One: LEARNING SITUATION and RESEARCH
METHODOLO®.

1-1- Introduction:

In this chapter, the researcher introdudes methodology that he is going to
undertake to carry out his investigation. S®,ilentifies his participants (the enrolled
students of Technology of Communication ance HSEP practitioners), then the
instruments of his research; like classroomenplaion, questionnaires and interviews.
After that, the investigator exposes the proocedwf his investigation, using the
research tools stated above, and how thelpgessitained data will be analyzed and

graphically presented.
1-2- English Language Position and ESP Teaching:

Due to America’s imperialism, the politicalations, the economic exchanges and the
increasing technological progress, English becothesworldwide language. This tool

possesses a leading role for communication andtfaestudies.

1-2-1-Backround of the Study:
The 28 century has brought crucial changes to languaaghteg . This increasing
changes have affected language teaching . Sotethaological progress and the change

in life style and the social changes have commtitedhature of the language.

According to Hutchinson and Waters ( 198 developments in areas such as
technology, commerce, science, and the use of §nfdr communication have created a
new generation of English learners who know spedliff why they are learning English.
If we acknowledge that language learners have réifie purposes for learning the

language, the importance of identifying the neddammyuage learners can be understood.

In recent decades, people have generatymated to learn English for either
professional or educational purposes as opposelkaiming English for pleasure or
prestige. Specifications of learners’ purposesliéarning English have necessitated the
development of new approaches and techniquekTn English for Specific Purposes is
one of these approaches and uses analysis asdiseobaurriculum development. Munby
(1978 ) defines ESP as:
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« a course where the syllabus and materials aterdgned
in all essentialsthy prior analysis of communication needs
of the learners( pg.2 )

Dudley Evans and St. John ( 1988 ) pointtloat needs analysis can be considered as
the cornerstone of ESP. A needs analysis is génaers¢d to define the objectives and
goals of a course, which is the first step of depiglg a curriculum. This step is followed
by materials selection, syllabus design, and ass&ss A needs assessment offers useful

sources of data when designing a course syllabdissaherefore beneficial to learners.

ESP is seperated into two main brancHesglish for Academic Purposes ( EAP )
and English for Occupational Purposes ( EOP ) EmmtEOP generally refers to job-
related courses and is likely to be highly tecah@r specific in nature, such as English

for technicians or businessmen.

Various definitions of language needs hagenbsuggested by researchers . Some of
them have focused on the language needs of theelsain terms of the target situation, in
which the learner will need the language to functeffectively ( e.g. target needs,
Hutchinsono Waters, 1987; communication needs, Richards, 19@@hers have focused
on needs that the learners require while theyratiee process of learning the language (
e.g. learning needs, Hutchinsom Waters, 1987; situation needs, Richards, 199Qil). S
others have focused on the students’ own perceptdrtheir needs ( e.g. felt needs,
Berwick, 1989 ). lastly, some of them have focusedthe various perceptions of the
learners’ needs from the perspectives of teacheds ggaduates of the discipline or
institution ( perceived needs, Berwick, 1989 ).

In the case of this study, the researchflects all aspects of the definitions of
learners’ language needs mentioned above . Rémrar should make certain
fundamental decisions about who will be involvedhia needs assessment, and what types
of information should be gathered, before condgcimeeds assessment ( Brown, 1995 ).
According to Brown, there are various groups whitlay be involved in a needs
assessment process, namely the target group, thienaa, the need analysts, and the
resource groups.
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Several researchers have conducted needs anatyskgermine students’ English
language use requirements ( e.g.Aguilar, 1999; A2002; Basturkmen, 1998 ; Braine,
2001; Boran, 1994 ). Arik ( 2002 ) aimed to identihe academic needs of the students
attending various faculty and college programs fribia perspectives of the discipline
teachers. Boran’s study differs from Arik’s studlythat the researcher investigated both
the academic and the occupational language needseo$tudents attending a tourism
faculty. Basturkmen conducted her study of studéentserall academic needs in the
college of Petroleum and Engineeering in Kuwaitereas Braine investigated specifically
the academic writing needs of students attendings@ence and engineering faculty.
Aguilar ( 1999 ) focused on identifying the occupaal needs of hotel maids in Waikiki.
The above studies are reflective of the common@redance in needs analyses to focus

on academic needs.

1-2-2-Aim of the Study:

The aim of this study is to provide a futiderstanding of the target groups’ needs by
attempting to identify the academic needs efgtudents attending the Technology of
Communication studies. The rationale behind fouysin academic needs of the students
Is to help in training them to be successful in¢barses and in the target situation. It also
aims to determine the English language use remeinés of the vocational university

students who studies English language courses@d’ Saniversity.

The study intends to achieve this aim bymnseof a needs assessment, so as to clarify
objectives and goals for academic English languwageses. In particular, this study will
explore what students and ESP practitioners pexaasvbeing the English language needs

of Technology of Communication students at Saidaiversity.
1-2-3-English Position in the World:
Due to the technological progress ,thersgifie researches, and the medical

discoveries, the English language becomes to dd&jin@ssessing a powerful place
compared to the other languages. Thus, many uitiesrsall over the world start to
encourage teaching the English language to leaofatéferent high studies, acoording to

their tastes and their targeted needs.
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Algeria, for instance and after the domo®mf the French language, becomes to
introduce the English language in the high studigsicula, baring in mind, some Algerian
departments or university institutes require the afsthe English language more and more.
As an illustration, the department of Science aadhhology, where the English language

is necessary and required in the teaching anbk#lneing processes of the students.

These demands and requirements have résultéhe expansion of one aspect of
English language teaching, namely the teaching Bhglish for Specific Purposes
(ESP).Within this approach, it is proposed that BS®P course should obey a strategy of
predetermined objectives based on a needs analylsish means the targeted needs of

those learners in studying such a foreign language.
1-2-4-English Language Areas of Use

Above and beyond being a major vehicle diade at the UN, and the language of
command for NATO, English is the official languagé international aviation, and
unofficially is the first language of internationspport and art. English has grown to its
present status as the major world language. Thaapyi growth in the number of native

speakers was due to population increase in thea@nth century in Britain and the USA.

The spread of technological inventions migirthe 20th century and especially with
the information and communication technologies (K} Tesulted in an unimaginable
volume of different kinds of interactions. To eresuthe technological, economic,
scientific, cultural and diplomatic exchanges, theglish language imposed itself as a
medium to ensure this function, and its positiomagberialist language shifted to the status
of language of knowledge embarrassed officially gre than one hundred countries
(Crystal, 1997:3).

The attribution by the international commynihe label of “lingua franca” to the
English language was on the principles of its useg&idely areas that are of great
importance for the efficiency of communicative pasps between nations seeking
tolerant comprehension.

A variety of domains are actually the sebjgf English use on an international scale
as identified by Graddol (1997:8):

- English is the working language of internatiooajanizations and conferences.
9
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- Itis the international language of science authhology.
- It is used in international banking, economidsia$ and commerce.

- Advertising for global brands is done in English.

English is the language of audio-visual and eelfroduct.

It is the language of international tourism.

It is the language of tertiary education.

It is the language of international safety in fieéds of aeronautics and sea

It is the language of international law.

It is a relay language in interpretation and sfation.
- It is the language of technology transfer.
- It is the language of internet communication.

Nowadays, English is the language of dadfignstitutions of law courts, local and
central governments, and education. It is also lémguage of large commercial and
industrial organizations. The multinational stadfe generally highly trained in English in
a manner which enables them to deal with the psajaal situations easily, knowing that
a fluent communication is the success key for thidespread of the companies.
Unfortunately in Algeria the official institutionand the socio economic enterprises are
still today far from the international criterion twiregard to the training of the qualified
employees, for a variety of reasons essentiallycthexistence of two languages Arabic

and French.

Actually world institutions organize tranmg sessions for their staff with the help
of ESP specialists in order to update employeesifipency level of English.
Additionally, almost all world universities adept English as a pedagogical tool for
the studies or integrated English for Legal PurpodeP) as a compulsory module in
students’ curriculum. This module is methodolodicand pedagogically based on ESP

teaching and learning approaches and methods.

1-2-5-English and ELT at the Tertiary Level in Ageria:
Algeria, as the rest of the globe, endesw@implement and therefore, develop the
use of English to insure better communication, el & better access to knowledge for

students, workers, researchers and so forth.
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Despite the fact that the language of utdion in Algeria is largely either Arabic or
French to a lesser extent, Algerian decision-makérs are aware of the vital role played
and held by the English language, try to implemitet use of English at all levels of
education. Zughoul (2003:122) argues:

« In Arab North Africa, and despite the fact thaeRch has
has had a strong foothold uniBia, Algeria and Morocco,
it has been retreating and hgsa lot of ground to English.
In fact the tendency of what can be termed a Bbif

French to English in these comstcannot be cancelled.

At the tertiary level, English is introducen different curricula at different
departments nationwide, either as a main subjeitteaEnglish Department and by which
students are required to attend the following mestuLiterature, Civilization, Linguistics,
Phonetics, Oral Expression, Written Expression, OERd so forth; or simply as an
additional but ‘compulsory’ module.

At this department, the majority of teacheho are in charge of these courses are full
time teachers and who hold either Magister or PleQreke. Part time teachers can also
teach at the English department and they often &ddldense in English and are either first
year or second year magister students.

As mentioned above, apart from the Endghsipartment, English is also introduced in
other departments and it holds the status of antiexal module but ‘compulsory’.
Students who belong to one of the following spéieisl Mathematics, Physics, Chemistry,
Sciences, Engineering, Economics, Political Scisnaad so forth are required to follow

ESP courses, depending on their area of reseadcthaim needs, as well.

Hence, different ESP courses are providationwide under different labels. The
most common ones are: EST ‘English for Science Bachnology’, EBE ‘English for
Business and Economics’, and ESS ‘English for $&u#&ences’. As a result, English as a
module is studied along side with their current oies.

The vast majority of these teachers ar¢ fhae teachers who are engaged in other
situations and who have other duties, besides peemanent jobs such as teaching at other
departments; the English Department for instanaeteaching at other levels; the

secondary or middle school.

11
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1-2-6- The ESP Teaching Situation at Saida Unixsaty:

The need to learn English is also assatiaftiéh the need to form language teachers
who are able to teach English either for Generap&ses or for Specific Purposes. At
Saida University, the situation under investigatiamere a rapid growth and expansion
has gradually taken place these latest years, $fngdi taught in a separate department
within the French language Faculty as a main subja&t this department and after
accomplishing either four years (in the classicgtam) or three years (in the LMD
system) students are rewarded with a BA degreengligh, and by which they are able to

work as English teachers.

Hence, once they get a position as Endksithers they hold the statue of EFL
teachers; this is mainly due to the fact that duthreir training, they had no ESP teaching
methodology. Therefore, one may say that an ESfhéeas originally a General English
teacher who is recruited to teach ESP coursesbgamwhich he can apply for positions in
different departments including the English depanim

As far as this research work is conceraed, though the worldwide acknowledgment
of the importance of English and despite the faat ESP is one of the most prominent
fields of ELT, it is yet faced with a lot of contewal hindrances.

In this regard, it is generally presumeat tine common two features of ESP teaching
are notably; time which is allotted for English ¢eang where it is only a period of one
hour and half per week, generally planned as thedaurse of the day, or even the last
course of the week .The second common featureiadture of the job; language teachers,

in almost cases, are, only, part-time practitioners
1-3- Research Methodology :

In this investigation , the researchdiese on both the content ESP teachers and
the enrolled students of Technology of Communicatas informants , using the

research tools stated in the following page:

1-3-1- Participants:
In this study, there are two groups of ipgrants. The first group is made up of the

third year students of the Technology of Commumicastudents, at the University of

12
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Saida. The second group is made up of the conteatse teachers, teaching these
students. There are about 25 students at the Tegyh@f Communication students
section, the researcher chooses 10 students athosg learners, so as to conduct his
questionnaires, and about 04 content course teadberthe same purpose, but with

distinctive questionnaires.

1-3-2- Instruments:
As far as this study is concerned, the aeteer has adopted a qualitative research
tools to endure his investigation .The instrumerdase classroom observation,

questionnaires and a structured interview.
1-3-2-1- Classroom Observation:

Classroom observation is an inexpensivenatefor discovering more about learners’
behaviours and uses of existing spaces. Observatonlead the researcher to new
information about the informants where everythiagporesented to the observer directly

and in front of him or her. The primary purposebgervations is to describe.

Direct observation of classrooms is the besthodology available for studying how
teachers teach - the central focus of this inqueyod and Brophy (1974) showed clearly
that teachers are unaware of some of their behaMoreover, teachers may report that
they engage in instructional practices thoughteadbsirable more than they actually do.
For both reasons, teacher self-reports (for exantpbcher surveys and interviews) are
unlikely to represent teacher behavior accuratstydent surveys may capture students’
attitudes toward what teachers do but are unlikelyrovide a complete and accurate
picture of teachers’ actual behavior. Tests an@yasgents may supply useful information
about what teachers think it is important for studeto know and whether learning
objectives are challenging, but such “artifactshmat shed light on the nature of the
instruction itself.

¢ This technique stands on six separate instrtsnéthysical Environment
Form, Running Record Form, Classroom Checklistt-Bdservation Teacher
Interview, Observer Comments, Post-Observatiani8ary:

« Physical Environment Form: When the observer erdectassroom, he or she

first completes the Physical Environment Form, &FP This low-inference
13



o0

0

o0

0

L)

Chapter One:

checklist identifies the physical set-up of the kdedor example, whether they
are arranged in rows, in a semi-circle of chaits,)e&as well as the presence of
other physical items and equipment, for examplgnssilisting behavioral
expectations, displays that reflect students’ eilies, progress charts,
computers, etc.

Running Record FormWhen the PEF is complete, the observer begins a 50-
minute Running Record.10 The researcher begingngritown what is observed
as it takes place, stopping at 10-minute interdalscomplete a Classroom
Checklist, or CCL, described in the following seati She or he pays special
attention to what the teacher says and does, imgutie nature of the task and
the questions the teacher asks, as well as anysdien that ensues. The
narrative is not a verbatim account; instead, theeover records enough detail
on certain aspects of the lesson so that a readtetet! what happened during
that block of time and can code the observatiogatain dimensions, including
the level of the lesson and the teacher’s insouali strategies. The Running
Record is the only part of the observation thapast-coded, in this case by
MDRC staff or consultants; this ensures consistentycoding standards.
Because someone else will be reading these Rutengrds, the observer must
transform classroom notes into a clean write-up.

Classroom Checklist : The Classroom Checklist, @.Cis completed at 10-
minute intervals beginning at 10minutes into th@ng Record; four

CCLs are thus completed during a 50-minute blockiE2CCL is a “snapshot”
of what is going on at the moment. It records whethe teacher is interacting
with one or two students, a small group, a largrigy or the class as a whole. It
also notes the presence of certain “learning oppdres,” including project-
based learning (whether individual or grouped), tils® of Read-Aloud and
Think-Aloud, group discussion, recitation, and cdetipn of worksheets. It also
notes how many students are on-task and off-tadktla@ extent to which the
cycle is teacher-centered vs. student-centered.

Post-Observation Teacher Interview: After the obseon, the researcher
conducts a brief interview with the teacher. ThestR@bservation Teacher

14
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Interview asks about the number of students emtdlethe class (so that the
percentage of students in attendance can be de&dnwhere the lesson falls in
relation to a unit or larger project, and how tgpithat particular class was of
how the class generally operates. If the classotsoner when the 50-minute
observation period concludes, the observer uswaiys until the end of class to
complete the interview.

+» Observer Comments: The Observer Comments fornpiac where researchers
can express their own thoughts about the obsendtiaving a specific place for
such comments helps to keep subjective opinionsfailie Running Record.

% Post-Observation Summary: The researcher compligiesPost-Observation
Summary at the end of the observation and afteff@seher Interview has been
conducted. Some observers choose to complete iimediatside of the classroom
after having transcribed their Running Records s10fEhe Post-Observation
Summary is based on what is observed during thieeepériod and includes
sections about the structure and organization ef dlassroom, the teacher’s

instructional strategies, and the classroom climate

Physical Running Record
Environment Forr Formr
Classroom
Observer Comment% Observation » Classroom
Checklis
Post-Observation Post-Observation
Summar Teacher Interview

Figurel-1:Classroom observation six separate instruments.

Classroom observation enables the reseatohbave a direct and an immediate
insight on what is happening in the classroom amal the ESP course is presented to the

students. Mason (1996: 60) stated that:
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« Observations are methods of generating data whigblve
the researcher immersing him or herself in a resbaetting
and systematically observing dinmams of that setting,
interactions, relationships, actioggents, and so on, within i.

In addition to that, class room obseatshows to the observer what is taking
place in the class directly. Dornyei (2007:178) ggyaestep forward while maintaining
that:

«...classroom observation provides direct informatand it is
one of the three basic data sources for empineaéarch . »

Classroom observation represents a congpet®f on what is enrolling and
happening in the ESP course, learners ‘ learnimgl®i@nd content teachers presentation
to their teaching, all these elements make an itapbtool to gather data through « real

time observation. » (Wallace 1998). This reseanch$tands on many firm principles:

% Class observation is inexpensive; it requires atayf time and note-taking

materials.

% Class observation can be used to gather evideraetwdl behaviors in a space
rather than reported behaviors; it allows the nesea to test assumptions

about spaces, technologies, and other features.

>

% Class observation enables staff to notice morelgdlep activities routinely
going on around them and to experience spacesdindias at less familiar

locations at the institution.
« Systematically, note-taking and recordings are etswsidered as crucial means to
accomplish classroom observation task by asgpss

*- The language ngepused during the course.

*- The talking tinher both ESP practitioners and learners.
*- The teaching miéks used and provided.

*- The way and tlentent of the ESP course.

*- The learners ‘needs assesstieough the ESP course.

*- The shortcomingfsan ESP course and the main difficulties.
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Despite the fact that classroom observatsoa stimulating and an effective tool,
observers sometimes are not welcomed in the classo taking into account the

psychological factors of both the content teacherstheir learners.
1-3-2-2- Questionnaires:

The questionnaire is considered as one of the osasful tools in doing researches to
elicit available information from the informantfydain this research, the participants are
the ESP practitioners at the department of « Seeaad Technology » and their students.
The rationale behind choosing questionnaireshastdols for data gathering is that

questionnaires, as Oppenheim (1993) pointed out:

« Questionnaires are research instruments that irequ
little time extended tmg from large populations from
the participants, quesmaires are useful when data
gathered from large pogida are being analyzed, and
they also help researchwhile making group comparison. »

Questionnaires are also seen as effective.tdalsording to Nunan (1992: 231):

A questionnaire is an instrument for the collectadn data,
Usually in writterriio consisting of open and / or closed
Questions and otherlys requiring a response from subjeets.

A questionnaire is a research instrument consigsifing series of questions and other
prompts for the purpose of gathering informatioonfrrespondents. Questionnaires have
advantages over some other types of surveys irttiagtare cheap, do not require as much
effort from the questioner as verbal or telephonesesys, and often have standardized
answers that make it simple to compile data. Howesech standardized answers may
frustrate users. Questionnaires are also sharpliell by the fact that respondents must be
able to read the questions and respond to them.

Two different questionnaires are adminedeto currently enrolled students and
content teachers at the Technology of Communicagmion, university of Saida. In these
guestionnaires, two types of questions: «Likertalescquestions. »« and « Multiple
response guestions. »

In addition, the researcher has used opwh @dosed types of questions when
conducting his questionnaire so as to concreteoresgs and information as Nuan

(1992:143) stated:
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« While responses to closed questions are easiayllect
and analyze, onemfibtains more useful information from
open guestions. kliso likely that responses to open questions
will more accurately reflect what the respondenttgao say. »

Bradburret al(2004:100) elaborate further when they state that:

« Closed-ended questions give the alternative arssteghe
respondent, eitheplexxtly or implicitly. In contrast, an open-
ended question dodspnavide answer categories to the

respondemt.

As an example of the closed questions, the relseahas used the following pattern:

*- Do you consider English important for your stuels?

YES NO

On the other hand, in an open —closed mreghe informant is supposed to answer
full answers, as an example:

*- How frequently, do you have to speak English sigte the class?

Eventually, the advantages behind usinguastonnaire can be summarized as
follows:
*- A questionnaire can cover a large number of padiuis.
*- |t is standardized and easy to analyze.
*- |t is not time consuming.
*- Anonymity gives the informants more confidence Vihmeay lead
to more honest answers .
The researcher was so aware of the kindpiestions he is asking, such as avoiding
repetitions, or questions that may perplex thermfmts or influence their points of view,
Nuan pointed out in (1992: 143)

« ..Itis particularly important that the researchedsn’t
Reveal their owntattes through leading questions. »
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Before conducting a questionnaire, threpssghould be followed:
1-3-2-2-1- Preparing a Sample of Questionnaire:

The researcher tackled two distinctive questiomsaiTeacher and Students), then
distributed them to the informants for the sakecalfecting his findings. The researcher
should awaken the main obstacles that he may aanfip preparing set of questions
(Open-ended questions /Closed-ended questionsipgiéuliesponse questions and Likert

guestions ) Naoum stated in this trend 2007). 64

« Before constructing your questionnaire, you shaddack to
you proposal and therhterre file, and start formulating the
‘first thought’ thought'ski of questions. At this stage the order and
The wording of the questienot crucial. Your aim is to write
down all possible questiargch are related to your research (you
will edit and order themda »

1-3-2-2-2- Piloting the Sample of the Questionnaire

When the questionnaire is designed, a pilot stimbylsl be conducted for the sake of
relevance. Schreiber quoted in (2008: 624):

« ... Is a small-scale implementation of a larger stadpf
part of a larger diu Pilot studies last for shorter amounts
of time and usuatlyalve a smaller number of participants,
sites, or organizason»

The reason behind a pilot study is to redihe risk of bias besides, the detection of
some problems and difficulties of feasibility thia¢ researcher has identified.

1-3-2-2-3- Administering the Questionnaire:

At this stage , the questionnaire is distributethviine purpose of investigating the
learners ‘ needs assessment ,the effectiveneizeimfacademic English and the main
shortcomings and how to overcome all the drawbaltk addition to that , questioning
many ESP teachers from the department of « Scierazeb Technology . » can increase

the validity and the reliability of the findings.
1- 3-2-3- Interview:

A structured interview (also known as a standadlir@erview or a researcher-

administered survey) is a quantitative researchhatetcommonly employed in survey
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research. The aim of this approach is to ensure é¢hah interview is presented with
exactly the same questions in the same order. dissires that answers can be reliably
aggregated and that comparisons can be made wifidence between sample subgroups
or between different survey periods.

Structured interviews are a means of cbflgcdata for a statistical survey. In this
case, the data are collected by an interviewererathan through a self-administered
qguestionnaire. Interviewers read the questions tBxas they appear on the survey
questionnaire. The choice of answers to the questie often fixed (close-ended) in

advance, though open-ended questions can alselo€da within a structured interview.
A structured interview also standardizesdider in which questions are asked of

Survey respondents, so the questions are alwaysgeass within the same context. This is
important for minimizing the impact of context effs, where the answers given to a
survey question can depend on the nature of pregegliestions. Though context effects

can never be avoided, it is often desirable to fiodan constant across all respondents.

This qualitative tool is used to colledata from Individuals through conversations
(questions vs responses ) .Thus ,the use ofrttezview is conceived to be of great help
to the investigator . Gillham (2000:01) vialve

« A conversation usually between two people. Butat is
Conversation where person- the interviewer- is seeking
responses for atjgalar purpose from the other persons: the
Interviewee.

In its simplest form, a structured interview invedvone person asking another person
a list of predetermined questions about a carekélgcted topic. The person asking the
questionscthe interviewes is allowed to explain things the interviewee«oespondent-

the person responding to the questions does nearstachd or finds confusing.

Interviewing is not an easy task; that isywhe researcher has tried to pay attention
to the fact that different types of interviews aeailable which differ in terms of
characteristics and the level of formality, too.

Interviewing is a stimulating research tobthe structured interview stands on many

positive points, which can be summarized as follow:
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The structured interview enables the researchexamine the level
of understanding a respondent has aboutteydar topic —usually
in slightly more depth than with a postaégtionnaire.
It can be used as a powerful form of formative sss®nt. That is, it
can be used to explore how a responflsels about a particular
topic before using a second method (suctbasreation or in depth
interviewing) to gather a greater deptimédrmation .
Structured interviews can also be used to idené§pondents whose views
want to be explored in more detail (through the afstocused interviews,
for example).
All respondents are asked the same questions satine way. This
makes it easy to repeatrgplicate”) the interview. In other words,
this type of research method is easstémdardize
Interviewing provides eeliable source ofjuantitative data.
The researcher is able to contact large numberke wking the structured
interviews.
Since different types of interviews are availalilee researcher has decided to
conduct a structured interview (see Appendix D)ntyafor the following reasons
which have been cited by Dornyei (2007:153)

« It ensures that theermiewee focuses on the target topic area
and that the iniew covers a well-defined domaim

In this study, the investigator resorts intervieti® ESP teachers  about the

curriculum, the ESP course and the learners ‘neext®ssment in the scientific or,

technical branches. So, the suggested questiotiseirnterview require immediate and

direct answers.

1-3-3- Procedure:

After exposing the tools, the researchewvesoand attends ESP courses at the

department of « Sciences and Technology. » so &kéonotes, record courses (if the ESP

practitioner permits and agrees about that). Caomoegrthe questionnaires, the researcher

has to ask permission to conduct his process. Bgan mind that one questionnaire is
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administered for students, whereas the other omesgyned to teachers at the « Science
and Technology » Department. The questionnairegivisn by hand to the informants, to

be answered and filled in, and given again badke investigator by hand.

For the interview, the investigator hasstdd targeted questions which are asked to
the interviewees directly about ESP teaching aralr tlearners ‘needs when studying

English for Academic Purposes.
1-3-4-Data Analysis:

The questionnaires are analyzed usingsstati tests, using Analysis of Variance (
ANOVA ) tests in order to see if there are anygngicant differences in responses
among the participant groups of the study, theststare run on Likert —scale questions.

As an example:

*- How well do you speak English?
-Verywell () -well () nrotverywell( ) -notwellatall ( )

The data resulting from the questionnaires also analyzed using descriptive
techniques like (frequencies and percentages) rdtimnale behind using ANOVA tests is
to examine the similarities or the dissimilaritiesresponses to questions. For multiple
response questions in the questionnaires, onlyuémcy analysis can be done.
Frequencies of the multiple response questionsaloeilated to gain a general view about

the perceptions of the participants in the study.

Eventually, the researcher has tried tafgdde data which have been obtained from
the questionnaires’ responses manually to a MidtdSacel document; where it has been
possible to transfer and translate these numedliai@ to different forms, i.e., tables, bar-

graphs and pie-charts.

Analyzing qualitative data may differ from the aytedal process of quantitative data
in terms of steps to be followed, due to the natofe information which has been
gathered from qualitative data sources, i.e., fotassroom observation and the structured
interview, as well. DOrnyei (2007) suggests an il process the data, for qualitative
ones which go through four (04) phases, startioghftranscribing moving to pre-coding

and coding, then interpreting the data and endiitiyydvawing conclusions.
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1-4- Conclusion

In this chapter, the researcher sheds light on rivegor elements. The first one is
English language position and ESP teaching, wHike second one is the research
methodology. So, English language and ESP teachkimgmpasses the following sub-
titles: background of the study and its aim, Erglanguage position in the world, its areas
of use. Then, English language teaching at theatgrievel in Algeria and ESP teaching at
Saida University. The second major element speb&stahe research methodology used
by the investigator. It contains the participarttsg instruments or the research tools
employed while investigating like classroom obs&org questionnaires and structured
interviews. After the procedure, to follow whiledertaking and starting collecting data,
which will be analyzed qualitatively and statically the following chapter, the researcher
will shed light on the history of ESP, its defioni, its major branches, the difference
between EAP and EOP, then Needs Assessments grthigples.
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Chapter Two:

CHAPTER TWO: LITERATURE REVIEW:

2-1- Introduction:
In this chapter, the researcher will esvithe literature on English for Specific

Purposes ( ESP ), its history, its origins, th&ndefinition. The second stage is about the
major branches of ESP, the difference between EAPEOP. Thirdly, EAP and Needs
Asssessment (NA ). Always in this chapter , theestigator will shed light on the
principles of needs assessment, types of neegspaghes related to needs assessment
(philosophies of needs assessment, methodologiN&f) and the instrument types of

needs analysis ).
2-2- The History of ESP and its Origins:

English for Specific Purposes ( ESP ) is a bnaot applied linguistics, that
focuses on relating the teaching and the legrpmcesses to the learners’ needs. The
ESP approach originated to fulfill the demand bynynkearners around the world who
needed to learn English to have access to scigedaology and economical resources.
The English language has achieved a global stetasy countries give English a special
role in their communities. Other countries assagpriority role to English where it is

taught as a second or a foreign language.

What gives the English language this stasusot its linguistic system. Rather,
Crystal (2003) argues that the current status djli&m results from the power of the
people speaking it. Therefore, the global powethef English language is related to the
historic political, cultural, socio-economic andheological dominance of England and
the United States. Other languages throughoutrlyistech as Greek, Arabic, Spanish and

many others had held similar positions as worldjleages of commerce and scholarship.
2-3- Definition of ESP:

Asking the question « Why do the learners needetonl the target language?
Helped initiate a new field in English languagadeing. The name of this field is
English for Specific Purposes (ESP). ESP is anaggbr which uses needs assessment as

the basis for curriculum development. Hutchinsod Wraters (1987:19) define ESP as:

« An approach to language teaching, course desighraaterials
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development in which all decisi@s to context and methods
are based on the learners ‘ reasdoislearning ».

What distinguishes ESP from English Langudgaching in general is the way in
which ESP instruction is implemented. The purpoS&®P is to provide learners with
the competence to cope with a specified set ofstaslorder to achieve occupational or
academic targets. On the other hand, ELT is coedewith providing the learners with a
general capacity for language use in the futurdnaut any restriction of tasks. The
implementation manner of ESP differs from ELTtarms of the specific effect of the
target situation Concept on which the ESP courserectly focuses
(Brumfit,1984 :Widdowson , 1983).Mackay and Mowntf (1978 ) define ESP as :

« a form of teaching English for a utilitariamigose that is
defined with reference to saweupational requirements
such as for telephone operatarsial airline pilots, or in
vocational training programs, suehfor hotel and catering
staff , or technical trades, ons®macademic or professional
study , such as engineering , medjor law ».

Similarly , Johns and Dudley Evans ( 19%kate that The emergence of ESP is
rooted in three main reasons : internal commuraoati, transmission of science and
technology , and international communications . EBSPimportant for internal
communications because it should encourage thedesaato understand their roles in the
educational and social development of their owmonat In terms of the transmission of
science and technology , a great amount ofrnat®nal publications and journals on
science and technology is English , and learsieosild be provided with ESP courses

to assist them in transferring the informationteir own societies and cultures .

Respectively , the importance of the EBP the international communications can
be based on the consideration of English asgaidirfranca for the language of science ,
technology , politics , airways , sea and so on ....

Strevens’ (1988) definition of ESP setschpracteristics that can make a distinction
between ESP and ELT, known by absolute charadgterishd variable characteristics.

So, the absolute characteristics stand on foucipes:

*- designed to meet specific needs ofi¢laener.

*- related in content to particular didops, occupations, and activities.
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*- centered on language appropriate teehactivities of syntax, lexis,
discourse, semantics, and analysiiszurse.

*- in contrast with ‘general English ‘(8vens, 1988:1 )

The variable characteristics, which dependh® conditions of the learning setting,
staff that ESP:

*- may be restricted as the learnindisko be learned.

*- may not be taught according to anye-prdained methodology.(Strevens
1988 :1)

Similarly, to what it is compared abote distinguishing aspects of ESP, Dudley
Evans and St John ( 1998 ) claim that ESP iseceth on the language (grammar,

lexis, register, skills, genre of the activiti¢s These scholars declare that:

*- ESP may be related to or desiginedpecific disciplines.

*- ESP may use, in specific, teaclsitgations, a different methodology
from that of general English.

*- ESP is likely to be designed fdué learners.

*- ESP is generally for intermediateadvanced students but it can be used
with beginners. (Dudley EvanSt John, 1998: 5).

2-4- The Major Branches of ESP:
David Carter (1983) identified three types of ESP:

*- English as a restricted language.
*- English for Academic and OccupaabPurposes.
*- English with specific topics.

The language used by air traffic colfgrs or by waiters are examples of
English as a restricted language. Mackay anduriford (1978) clearly illustrated
the difference between restricted language andguage. For example, the language of
international air-traffic control could be Brded as «special », inthe sense that
the repertoire required by the controller is 8lyiclimited and can be accurately
determined in a situational way, as might be ihgulistic needs of a dining-room waiter

or air-hostess.
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The second type of ESP identified by Carter (1983Fmglish for Academic anc
Occupational Purposes. the 'Tree of ELT' (Hutchinson &Vaters, 1987), ESP i
broken down into three branches: a) English &mience and Technology (ES
b) English for Business and Economics (EBE), ap&nglish for Social Studies (ES¢

Each of these subject areas is further ©d into two branches: English 1
Academic Purposes (EAP) and English for OccupatiBngposes (EOF An example of
EOP for the EST branch is ‘English for Techniciamgereas an example of EAP for
EST branch is 'English for Medical Studic The tird and final type of ESP identifie
by Carter (1983) is English with Specific TopicsTE&arter notes that it is only he
where emphasis shifts from purpose to topic. Tiyme tof ESP is uniquely concern
with anticipatedfuture English neec .for exanple, scientists requiring English f

postgraduate reading studies, attending conferasro@erking in foreign institutions

Howeer, this is not a separate t of ESP.Rather it is an integral component
ESP courses or programs whichus on situational languagéhis situational languac
has been determined based on Interpretation of results from needs analysis

authentic language usedtarget workplace setting

English for Specific
Purposes ESP

English for Academic
and Occupational
Purposes

English as a
Restricted Language

English with Specific

Topics

Figure 2.1 Carter’s division to ESP (198.

In addition to that Hutchinson and Water (198%iew that ESP encompasse
three branches
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a) English for Science amtfinology EST)
b) English for Business @&wbnomicqEBE),
c) English for Social Stsl{ESS)

Each of these subject areas is further dividénltwo branches

English for Academic Purpos€EAP) and English for Occupational Purposé&e).
An example of EOP for the EST branch is 'EnglishTlechnicians' whereas an example
of EAP for the EST branch is 'English for Medicaudes'(EMS). Hutchinson and
Waters (1987) do note that there is not a cleadtinction between EAP and EOP:
«People can work and study simultaneously; it is
also likely that in many ca#ies language learnt for

immediate use in a study emnnent will be used
later when the student takesanpeturns to, a job"

(Hutchinson and Waters , 1987p.16)

English for English
. + > .
English for Business m
EST “and Economics. ESS
. EBE |

.

Ao ¢O0s | ¢As €Op AL | cAs

Figure 2.2Hutchinson‘s and Water‘s division and sub-divisido ESP, (1987).

Carter and Nuan (2001) give another definitonESP. English  for Specific
Purposes is divided into two main categories, Bhgfor Academic Purposes (EAP)
and English for Occupational Purposes (EOP). SAR Hs the English needed in an
educational context, usually at universities @milar institutions and at the school

level, whereas, EOP is more related to profesdiopurposes such as working
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doctors, engineers or business people. Fornessi people, the teaching deals with
general business vocabulary related to thechieg of specific skills that are

important in business .

English for Specific Purposes. ]

ESP
English for Academic | 4_| \_, English for Occupational
Purposes. Purposes.
EAP EOP

Figure 2.3.The main branches of ESP by Carter and Nugi2001)

On the other hand, St John (1998) divid&bP into English for General
Academic Purposes (EGAP) and English for Geéndasiness Purposes (EGBP).
EGAP is designed for pre-study groups suchMsedical English for students,
following a degree course in medicine where Eigis the medium of instruction , or
a reading skills course. EGBP is concerngth specific business language for

skills such as negotiation, or the writingletters or faxes.

nolish for SPectfic Purpogy

ESP .
English for General Academic Purposes . English for General Business Purposes .
EGAP. EGBP

Figure2.48t John's division of ESP,(1998).

EOP allows practising doctors to writp vesearch in English and engineers to
read or to write reports in English. EOP idfatent from EGAP, and the main
distinction is that EOP is for the use ofagirsing doctors and EGAP is for
students following a course in medicine. TherefoEGAP and EAP are relevant
for students, while EGBP and EOP are motevaat for practical aspects and deal
with the people who are really in the work.
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In the United States, ESP is also diglidinto two categories; one is English for
Science and Technology EST, which was widedgduwhen most EAP teaching was
for students of engineering and science. Therosheéenglish for Vocational Purposes

EVP, that is frequently used for teaching lisig for Specific Trades or Vocations.

2-5-The Difference between EAP and EOP:
According to Hutchinson and Waters (1987),&hiemo clear -cut distinction between
EAP and EOP. They view:

« People can work and study simultaneously; itise dikely
that in many cadwss language learnt for immediate use
in a study environienl be used later when the student
takes up, or retutasa job. »(Hutchinson and Waters, 1987: 16)

However, the distinction can be made in $pbere of convenience. Courses in
English for Occupational Purposes (EOP) train imhligls to perform on the job,
using English to communicate. This type of courseuld be useful for the training of

lawyers for instance and administrative chiefs agrat reaching a proficiency level.

On the other hand, English for Academic pases (EAP) is applied for
common core elements also known as ‘study skillsiey basically consist of writing
academic texts, taking notes and observationgniisg) to formal academic discourses
and making presentations. Years later, Robinso@1(1200) offer a distinction between

these two Sub-fields by stating that:

« EAP is thus specificgmse language teaching,
differentiated from EQ#® the learner: future or
practicing student as oped to employee or worker. »

In other terms, the main concern of both EAP BAP is the learner where his either
present or future situation may define his needsealkas the type of ESP course he may

involve in.
2-6- Needs Assessment:

Hutchinson and Waters (1992) define needsesasnent on the basis of
« necessities » and « wants. » In order to chasgsmtween what the learners have to

know and what the learners feel they need to knidve focus here is on the «lack »
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that represents the gap between the required modg in the target situation and the
existing proficiency of the learners. This definitiviews language needs as a process of

negotiation between the learners and their society.

The notion of Needs Assessment or Needsyaisga(N A) was firstly introduced by
Brown (1995). Brown identify activities involvad gathering information that will
serve as the basis for developing a curriculuriclv meet the learning needs of a
particular group of students. In language prograthe needs are language related
students.

Once identified, needs can be statedenms of goals and objectives which, in
turn can serve as the bases for developirg, temterials, teaching activities, and

evaluation strategies.

Soriano ( 1995 ) in his turn, indicatesattheeds analysis ( needs assessment )
collects and analyzes data to determine what learnewant » and « need » to learn
while an evaluation measures the effectivenessagirogram to meet the needs of the

learner.

Furthermore, Witkin and Altschuld (1995Yide needs analysis as a systematic set
of procedures undertaken for the purpose of sefiriagities and making decisions about

programs or organizational improvement and allocetif resources.

According to this definition, needs assesgnshould fill the « gap »between the
current state of affairs and the desired stateffaira. The above definitions base their
concept of needs analysis around such terms «siBeges» « lacks » « gaps ». However,

all these terms have different interpretations fiame individual to another.

Therefore, linguists in the ESP field hanat agreed exactly on the definition of the
term « needs itself. West (1994) comment on this issue by idating that the term
« needs» lacks a unified definition and remainsigodus. Richards (2001) argues that
the definition of « needs. » depends on the peimepif those making the judgment.
Different interests and values are reflected in thefinition. Teachers, learners,
administrators, employees, parents and stakehofdaysall have different views as to

what needs are. Accordingly, the difference betwebat learners can presently do with
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the language and what they should be able to donatabe looked at from one
standpoint. Braine (2001) indicates that linguditeagree on the definition, but they all
agree that there are external factors that inflaghe definition. Factors such as staffing,
time, cultural attitudes should be taken in consitien when conducting needs

assessment.

Besides all the definitions given aboabout Needs Analysis, Hutchinson and
Waters ( 1987 ) make such ataxonomy to NeedsdyAis. This division stands on the
Target Needs (TN) and the Learning Needs (LN); thiaye that target needs »is an
umbrella term that hides a number of importantimiisions. They look at the target

situation in terms of « necessities, lacks and svards following:

a- Necessitiesis the type of need determined by the demandseof t
target situation, that is, what k& ner has to know in order to
function effectively in the targéustion.

b- Lacks: the authors believe that identifying necessitlesais not
enough and that we also need to kwbat the learner know already,
as this helps us decide which ofrtbeessities the learner lacks. In
other words, we need to match tihgetaproficiency against the
existing proficiency, and the gapween them is the learner’s lacks.

c- Wants: learners' wants and their views about the reastrystey
need language should not be ignasdtudents may have a clear
idea about the necessities of thgetasituation and will certainly have
a view as to their lacks. Actuatlyis might be a problem as the
learner’s views might conflict withetperceptions of other interested
parties, e.g. course designers, spsnand teachers.

«Learning Needs», however, explain how students will be able wvenfrom
the starting point (lacks) to the destination (ssdees). Hutchinson and Waters
(1987) claim that it is naive to base a coursegtesimply on the target objectives,
and that the learning situation must also be takém account. They add that the
target situation alone is not a reliable indicatorg that the conditions of the learning

situation, the learners' knowledge, skills, stregggand motivation for learning are of
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prime importance. The figure in the following pagkistrates Hutchinson and
Waters's taxonomy:

Needs
Target Needs Learning Needs
Necessities icks—/ Wants

Figure 2.5Hutchinson and Waters's Needs ‘Taxonomy.

2-7- Needs Analysis in EAP:

The design and implementation of any curriculumB&P courses should take into
consideration the different language needs of #rget learners. Undoubtedly, by
determining learnefdanguage needs, a strong foundation pertainitigeavhole idea of
conducting the particular language courses couldfdomed. With that preliminary
knowledge, the whole process of designing curriculérom the construction of course
objectives to the selection of course contentslaaching activities can be made easier.
This could provide assurance in the quality of twairses especially in making the
learners to achieve the expected learning outcohmestart collecting information on the
learner§ language needs, a needs analysis has to be cauntied

In clarifying what«needs analysisis, basically, all the ESP/EAP researchers and
practitioners share the similar notion. For Wedaiedl Duzer (1997), needs analysis is
just like a tool used to examine the kinds of Esigland literacy skills required by the
learners and at the same time to identify theddgrcontexts of the target language in
which the learners will function, what the learnesmnt and need to know to function in
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those contexts and what they expect to obtain fitweninstructional program. It can be
observed here that besides the identification ef lihguistic items, what the learners
need to do in order to use those items and howethiems will be used in the predicted
context will be explored also in needs analysis. tba other hand, needs analysis is
referred as the activities involved in gatherinfpimation that will serve as the basis for
developing a curriculum that will meet the learningeds of a particular group of
students.

With reference to what should be focusedards analysis, Wei and Flaitz (2005)
perceive it as something which is subjective amlea’ needs in several skills or only a
specific skill can be examined. They also repodt tim conducting needs analysis to
identify students’ academic language needs, relseez@an collect data to identify the
tasks students will encounter in university contelassrooms and also to analyze the
skills the students need to perform those tasksesstully. The latter focus is actually
concerned with the student learning styles andegji@s which is seen as an important
aspect in needs analysis as well by Kavaliauskare Uzpaliene (2003). Thus, needs
analysis can be regarded the process of estalgistimat and how of a language course
learners and at the same time to identify theddgrcontexts of the target language in
which the learners will function, what the learnemnt and need to know to function in
those contexts and what they expect to obtain tfemnstructional programme. It can be
observed here that besides the identification ef lihguistic items, what the learners
need to do in order to use those items and howethiems will be used in the predicted
context will be explored also in needs analysis. t& other hand, needs analysis is
referred as ,the activities involved in gatherinfprmation that will serve as the basis for
developing a curriculum that will meet the learningeds of a particular group of
students” by Brown (1995:35).

Cowling (2007) observes that there is oftidlack of awareness of the existence of
needs analysis as a tool in EFL course design amy imave overlooked course planning
as an area in syllabus design. He even expresseasiticism on the use of textbook as
the whole syllabus by some institutions:

«Such an outlook eliminates the need of a time comgpuand
often expensive syllabus design process...suap@mmach

ignores the specific learnimgeds of the target students,
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something that could be exsdithrough a needs analysis
process...One area that hagyhdr regard for needs analysis
is ESP as students
Needs are often clearer and of such a nature thamibdished textbook would not
adequately fulfill their needs.” (Cowling. 2007:427

As a result, using such a short-cut apgradaetermining course syllabus will pose
risks to both the instructors and students becdhisequality of learning might be
questioned. Therefore, in developing curriculumday language courses, a little effort
must be put in to conduct needs analysis so thadanbts pertaining to the quality of
the curriculum could be avoided.

To come back to the roles of needs anaigdsnguage curriculum design, Mackay
and Mountford (1978, cited in Muhammad Nadzri, 208deculate four main purposes.
Firstly, lecturers will be more acquainted with tlsponsoring institution and the
requirements of the course. Secondly, needs asasysble to identify how learners will
use English in their technical fields. Thirdly, deeanalysis gives the instructor initial
insights about the prospective studéntsirrent level of performance in English and
fourthly, needs analysis provides an opportunitycaellect samples of authentic texts,
spoken and written, which will be used by themhia target environment.

To sum up here, Muhammad Nadzri (2004) hdteésview that needs analysis will
enable the instructors to translate the languagesénto linguistic and pedagogical
terms which in turn develops good curriculum foe tbourses and offers effective
guidance to the instructors who are teaching therses. With these four strong
justifications, needs analysis can be certainlyve@ as an integral part in language
curriculum development especially in EAP.

The inclusion of needs analysis in languageiculum development should be as
early as possible where Keita (2004) suggestsittisiould be in the first step. This can
be seen also in the systematic curriculum developmedel (refer figure 1) proposed by
Brown (1995).
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Needs Analysis

v

Objectives

\ 4

Testing

—> Materials

v

Teaching ]

Evaluation

v

Figure 2.6 The systematic curriculum development model (Brow995)

In the above model, it is noted that nesalslysis is placed as the first phase in the
whole system. This is then followed by the otherefiphases: objectives, testing,
materials, teaching and evaluation. Kumazawa (28@&6gs that it is in this initial phase
that administrators collect and analyze all theessary information about students’
language needs in order to develop the course tolgsc testing methods, instructional
material and teaching methodologies. It is alsedat the model, after the fifth phase or
a course has been implemented, a needs analysis hage-conducted. This shows that
curriculum development, therefore, is actually @lical system and needs analysis is
also an on-going activity.

In conclusion, needs analysis can be desdras what learners will be required to
do with the foreign language in the target situgtiand how learners might best master
the target language during the period of traingeds analysis, as observed by Grognet
(1996), is the most crucial of all the steps inricutum design because the remaining
steps are based on it. In this study, needs asadby/siarried out to examine the studénts

weaknesses and strengths in using English langumateir academic studies and also
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their preferable learning methods. In the nextisacthe procedures for needs analysis
will be discussed.

2-8- Necessity for Needs Assessment:

The term, “analysis of needs” first appeared in #820’s in West Bengal, a
province of India when Michael West introduced twoacept of “needs” to cover what
learners will be required to do with the foreigndaage in the target situation and how
learners might best master the language duringehied learning The key stage in ESP
Is needs analysis. Needs analysis is the cornee tbESP and leads to a focused course
Hutchinson and Waters (1997, p.53) argue that tanguage course should be based on
needs analysis”.

Dudley-Evans & St John (1998) stress thiofahg three aspects of needs analysis:
First, needs analysis aims to know learners aslpgap language users and as language
learners. Second, needs analysis study also ailkede how language learning and
skills learning can be maximized for a given leargeup. Third, needs analysis study
aims to know the target situations and learningirenment so that data can
appropriately be interpreted. (p. 126).

West (1994) states that language needs sinaby essentially a pragmatic activity
focused on specific situations, although groundaeddneral theories, such as the nature
of language and curriculum. Therefore, in the E@#®Eontext, needs analysis is crucial
in determining the aspects of language that areiaréor a particular area of teaching
(West, 1994). Robinson (1991) suggests, needs @igasynot only just for determining
the “‘what and how of a language of teachingobinson (1991) also suggests that needs
analysis study should be repeated so that it caoubeinto the formative process. She
also suggests that this would lead to a very in&dive database of learners, sponsors,
subject-specialists and above all, ESP practit®ngrew and opinions of English
language (Robinson, 1991).

Needs analysis should be undertaken by E&€titioners. The main sources for
needs analysis are the learners, people workirgjualying in the field, ex-students and
documents relevant to the field, clients, employealeagues and ESP research in the

field (Dudley-Evans and St John, 1998). The maistruments for executing needs
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analysis study are questionnaire, analysis of atithespoken and written texts,
discussions, structured interviews, observationd assessments (Dudley-Evans & St
John, 1998; Hutchinson & Waters, 1987; Robinso81}9

The most common reasons for needs assessnteine conducted according to
Soriano (1995) are “justification for funding, régtons or laws that mandate needs
assessments, resource allocation and decision-makiatermining the best use of the

limited resources and as part of program evaluatigm XV).

Richards (2001) states that need assessmé&niguage teaching can be used for a

number of different purposes, which can be resuaseillows:

> To find out what language skills a learner neadsrder to perform a
particular role, such as sales mandger,guide or university student.

> To help determine if an existing course adequatdbiresses the needs of
potential students.

> To collect information about a particular problezarners are experiencing.

> To identify a change of direction that people iregerence group feel is
important.

> To identify a gap between what students are abdi® tand what thegeed
to be able to do .

> To determine which students from a group are moseed of training in
particular language skills- (p.52).

According to Richards (2001) a needs assedsmassures a flexible, responsive
curriculum rather than fixed, linear curriculum elehined ahead of time by instructors
and it provides information to the instructor aedrher about what the learner brings to
the course (if done at the beginning), what haslmomplished (if done during the
course), and what the learner wants and needsadw kext. Reviere (1996) states that
need assessments are tools designed to identifiyavparticular group of persons lacks
to achieve more satisfactory lives. Formal orgaions must know what services and
programs will adequately remediate or solve prokleAtong these same lines, agencies
must know if and how well their programs are wogkirin addition, because today’s

population is increasingly diverse, service proksdand social scientists can no longer
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assume what they have done in the past remainso@mde for their present

constituency. Data acquired from needs assessmertegisions in planning programs

and allocating resources.

2-9- Steps in Needs Assessment:

T

here are certain kinds of models with deéfer steps suggested for needs

assessment. To begin with, steps in needs assdsaneestated as the following by
McKillip (1987):

R/
0‘0

D)

0‘0

*

D)

%

R/
0‘0

D)

* 0

Identify users and the uses of the needs assessment
Describe the target population and the servicerenment.
Identify needs :

- Describe problems

- Describe solutions
Assess the importance of the needs.
Communicate results

Richards (2001) suggests that decisions on thdipahprocedures involved in
collecting, organizing, analyzing and reporting ihérmation collected be
made. He states that there needs to be a cleanréass collecting different
kinds of information and so as to ensure that anfiyrmation that will actually

be used is collected.

Gravatt, Richards, and Lewis (1997, asdciteRichards, 2001) state the following

procedures which have been used in investigatieglahguage needs of non-English-

background students:

literature survey.

analysis of wide range of survey questionnaires.
contact with others who had conducted similar sygve
interviews with teachers to determine goals.

identification of participating departments.
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presentation of project proposal to participatiegaltments and identification
of liaison person in each department.

development of a pilot student and staff questiorna

review of the questionnaires by colleagues.

piloting of the questionnaires

selection of staff and student subjects

developing a schedule for collecting data

administration of questionnaires

follow-up interviews with selected participants

tabulation of responses

analysis of responses

writing up of report and recommendations

The above mentioned procedures apply to this pdatistudy except the one

suggesting follow-up interviews with selected papi@nts.

2-10- Principles:

The core element in ESP is « Needs Assessmenwhich is also known by «

Needs Analysis » Robinson (1991 :3) states :

« ....an ESP course is based on needs analysis ....

A needs assessment aims at definingnéleels of the learners as accurately as

possible to specify the different uses of Esiglifor Academic or Occupational

Purposes :

« ....which aims to specify as closely as possibkg wh
exactly itis thhe student has to do through
the medium of EnrglisRobinson (1991:3)

Or,whatis also claimed by Johns and Dudisyns, (1993:116)

« ....designed to meet specified needs of the leasner

Needs assessment occupies a crucial phatieei process of ESP teaching and

learning. So, needs assessment plays as an imporegans of investigation and data

gathering. Strevens ( 1977 ) develops this cipla, that needs assessment finds its
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reason for being in the history of ESP. Té& decades marked the emergence of a
new trend, focusing on the learner and his nefiisvens suggests:

« ...within the context of this development SPcdTbe seen
as responding te trew educational requirement to study
the learner , to &yre his needs and aims to define his
contribution to tlearning / teaching situations....and to devise
means of helpingnto learn that which he wishes to learn ,not
just that which Haeen defined by some externally -imposed
general syllabus. » (1977; 152)

2-11-Types of Needs:

Although there are numerous definitiongypies of needs in the literature, in many
cases they refer to overlapping thoughts. BrindE389) claims that finding a usable
definition of needs is difficult in the context s€cond language learning and Richterich,
(as cited in Brindley, 1989) comments that the ephof language needs has never been

clearly defined and remains ambiguous.

Among the various types of needs which hbgen mentioned in the literature,
however, are; target and learning needs (Hutchingdvaters 1987; Jordan, 1997,
Nunan, 1988), objective and subjective needs (Brydl989; Jordan, 1997), situational
and communicative needs (Richards, 1990), situatm@hlanguage needs (Brown, 1995),
and felt and perceived needs(Berwick, 1989; Jortiaa7).

In this study, the researcher used a diglversion of Jordan’s (1997) diagram of
types of needs to clarify the various definitioisieeds in terms of their direct relations
with people involved in the language learning settiJordan recommends that needs
analysts consider the needs analysis process foomdifferent perspectivestudent,

course designer and teacher, employer/sponsotaeyet situation needs.

Learnin¢ / Academic Need: Targe / Occupation: Need:
Student | Conten teacher Former |Employers

*- Presen Current, SubjectiveFelt learning | *-Target future, objective

*-Wants / likes, Lacks Deficiency. *-Target-centered Necessities Aims.

*-Analysis Purposes. *-Demands.

*-Perceived-needs and Learning-centered-Product-oriented.

Table 2.1Modified Version of Jordan’s Diagram for Needs Analis(1997)
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As can be understood from Jordan’s diagfaimdents needs’ refer to the learners’
perceptions of their current needs. ‘Content teaheefers to the instructors’
perceptions of their learners’ needs and lackstniéo students and Employers needs’
refers to their demands from the institution in esrdo meet the needs in the

circumstances where the language will be used dy tlearners.

Target needs and learning needs are vgmgriant definitions of needs types. The
main difference between the target needs and lemeeds is that target needs are what
the learners need in order to function successiullthe target situation, whereas the

learning needs are what the learners need to dalar to meet the target needs.

Hutchinson and Waters (1987) examine tangetds in terms of necessities, lacks,
and wants. Necessities are the needs requirec itatget situation in which the learners
use their target language. Lacks are the gaps batwiee target proficiency, i.e. the
language proficiency required by the target sitrgtiand the learners’ existing

proficiency. Wants are the learners’ own percetiohtheir needs.

In order to explore the target needs ofi¢laeners, many researchers recommend the
following types of questions asked by course desgnWho are the learners? What are
the learners’ goals’ and expectations? How praficiare the teachers in the target
language? Who are the teachers? What training apeérience do the teachers have?
What do the teachers expect from the program? \glthe administrative context of the
program? What constraints (e.g., time, budget,rasdurces) are present? What kind of
test and assessment measure is needed? (Rich@8fs, Munby, 1978; Richterich &
Chancerel, 1980; Hutchinson & Waters, 1995; Jord@9.7) So, if the ESP teachers
take the questions of those scholars statedveabsurely the learning needs of their
students will be attained and well understoodesEhlearning needs can be explored by
asking such guestions as: What knowledge and iabilére required for the learner in
order to be able to perform to the required degfeeompetence in the target situation?
(Hutchinson & Waters 1987).

Learning needs include language items]sskstrategies, and subject knowledge.
According to Savage and Storer (2000), learningdsesan be seen as instructional

logistics needs. Savage and Storer (2000) exemfdi@yning needs by noting their
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relation to questions about “the purpose of thesmubackground of the learners, types

of instructional resources, and location and tirnine course” (p. 141).

Objective and subjective needs are anatlassification of needs types. Objective
needs can be defined as « the needs, which aneadkrifrom different kinds of factual
information about learners, their use of languageeal-life communication situations as

well as their current language proficiency and leage difficulties. » Brindley, (170).

Objective needs are, therefore, those ndedsare identified on the basis of clear-
cut, observable data gathered about the situathenlearner, the language that learners

must acquire, and learners’ present proficiencyskiltllevel (Brown 1995).

The other important factors that shouldeb#&bedded into the process of assessing
objective needs is to use the information aboudlesits’ backgrounds including their

education, family, profession, age, language spokauntry and culture.

Brindley says that subjective needs rafethe cognitive and affective needs of the
learners in the learning situation ,derivable fronformation about affective and
cognitive factors such as personality, confidencelf-esteem, expectations, learners’
wants with regard to the learning of English ancdeirthindividual cognitive
styles(1989 ;p.70).Since they are both relatechéostudents’ feelings and expectations
about their language needs, subjective needs ppartieflect the target needs of
Hutchinson and Waters (1987).

Hutchinson and Waters’ (1987) definition target needs emphasizes allowing
students to express their own expectations towtres target situation requirements.
Assessing subjective needs requires informatiorutabtudents’ attitudes towards the
target language and culture, toward learning anditd themselves as learners; students’
expectations of themselves and of the course; stedanderlying purposes. Graves
(2000: 179).

Therefore, the current study also gathedsta about the target groups’
expectations of the vocational English course aed imotives for learning English. One
of the other classifications of needs types argasidnal and communicative needs.

Situational needs focus on the general parametexdamguage program and involve the
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goals, expectations, learning styles, and preficy levels of learners. Situational needs
also take into consideration the teachers’ expecist teaching styles and techniques.
Communicative needs refer to the learners’ requergmiin the target situation.

Communicative needs are concerned withsétieng in which the learners will use
the target language, the learners’ role in relastgos in the target situation, necessary
language skills (reading, writing, speaking, listg), the learners’ future interactions
and language tasks, and the level of languageqgmeafiy that is required by the learners’
target situation (Richards, 1990).

Richards’ definition of communicative needsl Hutchinson and Waters’ definition
of target needs partially overlap as both of theferrto the learners’ needs in the target
situation. The main difference between communieatieeds and target needs is that
while communicative needs directly focus on thaglaage necessities of the learners in
their target situation, target needs make cormepas between the required language
abilities of the target situation and the existingguage abilities of the learners, and
define the gaps between the present and targetisib.

A further differentiation in the distinctioof needs was made by Brown (1995) who
identified situation needs and language needs. Brdaims that there should be some
information related to a language program’s humspeet, that is, the physical, social,
and psychological context in which learning takésce. Needs related to this type of
information are called situation needs. Brown state

« Situation needs are related to administrativearicial, logistical,
man power, pedagogic, religiousfudl, personal, or other factors
that might have an impact on thegoam . » (p.40).
Brown describes language needs as infoomabout the target linguistic behaviors

that the learners must acquire. Language needsdedetails about the will be used.
However, Browns’ definition of circumstances in wihithe language needs also reflects
the characteristics of the terms ‘target situatiogéd by Hutchinson and Waters (1987)
and ‘communicative needs’ used by Richards (199@rms of their special emphasis

on the target needs of the learners.

Felt needs have been defined as those nbatisthe learners think they need

(Berwick, 1989). Felt needs are related to theirigs| thoughts, and assumptions of the
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learners. They can be defined as “wants” and “de$iof the learners. Hutchinson and
Waters’ (1987) definition of «wants » and WBek's definition of ‘felt needs’
resemble each other as both of them are relatddtiagt learners’ own perceptions about
their needs.

Perceived needs, on the other hand, arththights of experts about the educational
gaps in other peoples’ experience (Berwick, 19B@)ceived needs are often considered
as normative, real, and objective, in the senske ttizey reflect teachers’ or educational
settings’ outsider perceptions of learners’ languageds. (The next section will explore

the current approaches to needs assessment itetiaéuire.) .
2-12- Approaches to Needs Assessment:

Curriculum designers should consider certdundamental issues before
conducting a needs analysis, such as the philossmfineeds assessment, the types of

information to be gathered, and the instrumentsdha be used to collect data.
2-12-1- Philosophies of Needs Assessment:

Brown (1995) claims that there are four primaryiggophies that may be adopted in
a needs assessment: discrepancy, democratic, ianalytliagnostic. The importance of
these philosophies relates to their effect on yipe tof information that ultimately gets
gathered. In a discrepancy philosophy, needs a&rewed as discrepancies or
differences between a desired performance filoenstudents and what they are
actually doing. Holding such a philosophy implibattthe analyst is concerned with the
question of what the learners know and what theghoto know (McKillip 1987).

A democratic philosophy proposes that amgnge that is desired by a majority of
the group involved can be defined as a need. Ayaa philosophy assumes that needs
are defined as the things that the students willimadlly learn next, based on what is
known about students and the learning processivaesio A diagnostic philosophy
defines needs as anything that would prove harihfialis missing. In this study, the
researcher used a discrepancy approach, becaus# tre aims of the study is to find

out the current language levels of the studentsgatath their target needs.
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2-12 - 2- Methodology of Needs Assessment:

Discussions on the methodology of needesassent often begin with deciding on
the appropriate time to conduct a needs assessimethie process of developing a
program curriculum. Although there is a tendencydaduct needs assessments before
setting the goals of a course, a needs assesstudnisight be conducted before, during
or even after the program. If a needs assessmeoobnducted initially, it provides
information to the teachers about the backgrourmvkedge and desires of their students.
The findings of such a needs assessment should thelpnstructors in determining

appropriate materials and teaching approaches.

If the needs assessment is conductetheatend of the program, findings should
be used to check whether the needs of the studevis been met, to identify the
weaknesses and strengths of the current curric@nd syllabus, and, perhaps most
importantly, to decide on the necessary changesmigrove the current program
(Richterich & Chancerel, 1980).

In carrying out a needs assessment thendaoajor steps that should be followed is
to determine the data sources. Graves (2000) gouit that needs assessment should
include input from students as well as from variopsople related to the course, such as
teachers, funders, parents, administration, andcgmers.

According to Brown (1995), the researctwd consider the high-stake aspect of
the needs analysis, when deciding on the groupgswitiabe involved in the study. He
identifies these groups as the target group, audiemeeds analysts and resource groups
and states that they are equally responsible #ridbntification of learners’ language
needs.

The target group refers to the people flee) about whom information  will be
gathered. It is the population whose needs areglemalyzed. Audience refers to all the
people who will eventually be required to act ugbe analysis, such as teachers or
program administrators. Needs analysts are thospl@ewho are responsible for
conducting the needs analysis.

Resource groups are any people who nsighte as sources of information about
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the target group, such as language instructorstenbrteachers, administrators, or
employers. Schutz and Derwing (1981), on the dtlaed, offer eight elaborative steps to
conduct a needs assessment. These steps arefitee gqmirpose , to delimit target
population , to delimit parameters of investigai to select information gather
instrument, to collect data , to analyze results interpret results , and to critique the
project.

2-12 -3- Instrument Types for Needs Assessment:

The second crucial step that should beo¥ald while carrying out a needs
assessment is to decide on the techniques thabevilised in the data collection process.
There are various techniques that can be usedfi@ctng the data of needs. According
to Smith (1990), data to be used in the determimhtearners’ needs can be collected
from test scores, student records, surveys, dempbgratudies, grades, financial records,
or drop out information. According to Graves (2Q0@sts and interviews that assess
proficiency of the students are also a part of sees$essment because of their guidance

to determine what students already know and wieat kcks are.

Brown (1995) recommends another identificaiof data collecting techniques. He
claims that there are six categories of data gamufpenstruments for needs analysis:

existing information, tests, observations, meetinggerviews, and questionnaires.

Brown claims that the first three instrurtsemay partially leave the needs analysts
in the position of being an outsider, but the ottheee force the needs analysts back into

the process of actively gathering or drawing otarimation from the participants.

It is clear that the focus of recent stadrethe field of needs analysis is on the last
two data collection instruments. Mackay and Bos@i881) explain the advantages and
disadvantages of interviews and questionnairesy Bmephasize that in interviews, the
researcher has the chance to explain incompletadgrstood questions, but they also

claim that interviews require a great deal of time.

They argue that questionnaires require éffsst by researchers. Questionnaires are
easy to prepare and permit open-ended questiobg iacluded. De Vaus (1996) and

Graves (2000) emphasize that the questions thhbeilised in the questionnaire should
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be clear, unambiguous and useful questions espefoalresearchers seeking subjective

data.

Questionnaires nevertheless have some \d@istabges in that there may be
misunderstood questions and there is no chancheokoon respondent comprehension
of the questions (Smith, 1990).

2-13- Conclusion:

In this section, initially, English for Spéc Purposes is examined in terms of its
distinguishing aspects from ELT, its course typed development process. Then, the
literature about needs assessment is previewedenmst of needs types, needs
assessment’s approaches, and methodology, andcdidgation instruments. Finally,
similar needs assessment studies are examinedrmms tef their similarities and
differences to the current study. The next chapi#irshed light on the analysis of the
findings, by analyzing the classroom teaching +lieg situation, analyzing teachers and
students questionnaires. Lastly, the investigatdl wterpret the ESP practitioners

‘interviews.
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Chapter Three:
CHAPTER THREE : DATA ANALYSIS:

3-1- Introduction:

In this chapter, the investigator will move to fhractical side of this research. After
conducting the questionnaires, interviewing the E&ehers, observing and taking notes
about classroom sessions. The researcher will pregerand analyze his findings
gualitatively and quantitatively, using tables,-gaaphs and pie-charts. In data analysis,
the researcher will shed light on classroom ola@n, exposing the most common
teachers'problems. After that, both teachers aachkrs’ questionnaires will be analysed

and interpreted according to the attained findings.
3-2- Data Analysis Procedure:

While investigating, the researcher usesngulation of action research tools;
classroom observation, questionnaires and a stecttnterview. So, mixed techniques
and methods have been chosen in this study foradéiection and data analysis. Dornyei
(2007 : 268) views that data analysis go alosgparately and independently for
qualitative and quantitative phases and thengn occur at the interpretation stage.
In this  study, the investigator adopts destrgptqualitative, quantitative analytical and

statistical research types and methods for @laddysis.

Concerning classroom observation andsthectured interview, the investigator
resorts to the qualitative analysis due to thiineaof information which has been
collected. However, quantitative ( statisticahalytical ) analysis is undertaken for both
questionnaires ( enrolled students and ESRachers ). The findings , therefore, will

be presented via graphs, tables, charts @od susing the Microsoft Excel.

3-3- Analysis of Classroom Observation:

As it has been stated before, classroonerghon is a direct research tool that
enables the investigator to gather authentic dadaf@atures about what is happening in
the teaching situation. This technique can reirdoiad ensure a more or a less better

understanding of the goal of the ESP situation.
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Since the reform occurred in the curricula led tigher education by adopting the
LMD system, a crucial importance is given to thegksh language, in each field of
study according to the needs of the students hBal dight on this phenomenon, the
researcher has attended series of sessions Saiewxces and Technology » faculty for
the sake of knowing what is happening in an E&d#ehing situation, and also to
investigate the academic English language nefeds dechnology of Communication »

students.

3-3-1-Course Content and Conduct:

The Observed Points Shortcomings

*- Teachers *- No ESP teachers, no training in the field, uriwg
sometimes to teach.
*-The presented lessons | *-short tasks about grammar, gap filing and &ms

sometimes.
*- The students *- unwilling to work, absent-minded learners.
*- Timing *- No fixed timing , it depends ( 01 hour )and( 45Mns$

sometimes (30 mns) and rarely ( 01 :30 mns)

*- Attendance *-Teachers miss their sessions due to their dutietheir
secondary or elementary schools.

*-Some students do not attend their lectures. Ekewg are in
the class, they are not interested (playing wigirtmobiles,
listening to music ....

(teachers vs students )

Table 3-1Preliminary Data gathered from classroom observatio
Along with about four to five classroom ebgtion sessions, the investigator has
noticed many negative points which can discourdge teaching of ESP to the
Technology of Communication students. Thus, theestigator has concluded these

points as follow:

% Lack of English textbooks: There are no desigteedbooks to the
students of Technology of Communication, so how taa teacher
identify the Academic English language needs of thisr learners if no

references or textbooks are available?

+« Unavailability of ESP teachers: The Algerianuamsity miss the ESP

Practitioners, just volunteers from the elementarthe secondary schools
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tendto teach only suchourses of English and not ESP.

% The English teache, supervising the students of Technolog

Communication rarely speak English with their leeni.e. thesteachers

useArabic or Frenc besides a bit of English . Smo academic Engli:

needs can be attained since the session is&t in Arabic at abou42%,

while English 33 % and te rest for French with a proportion of % .

%33

%0
Arabic English

%60 %42
%40 %25
H b

Figure 3.1The languages used by teachers and students of fietdgy of Communication.

Another remark which has been observed the English course it often sta

late, it means neither teacher, nor the studeetpanctue, the English course begir

at 01:15 pm and not at (:00 pm, it is just agrammar activities ( tens, articles ,

preposiions ), only a few times ge filling tasks with supplied items , and a part

the lesson , is wasted gossiping (free talking timeakenfrom the English

session).

B Grammar tasks
H Gap filling
Free time talking

B Retardations

Figure 3.ZThe English course subdivisio
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+» Another observatic is detectedthe investigator notices a heterogen
class management; teachers do not manage theseslas a goo
manner, they talk all the tir; explaining the instructions, correcting f
tasks, writing and so on. S, the talking time is also diversified

comparison taheir student.

W Teachers' talking time

Learners' talking time

Figure 3.3The class course talking tim
3-3-2-Teachers’ Problems

After a period of investigation and observatiorg thvestigator has deduced m:
unsatisfying points that the enrolled teachers the faculty of «Sciences and

Technology» are complaining fr¢, these shortcomingsan be summarized as foll:

» Teachers of dechnology of Communicatic» cannot makenore effort
with their learners owing to their duties with thpupils at thesecondary o

elementary schools.

» The carelessness of the Technology of Communication students an
their disrespect to their teachers can’'t encouthgse teachers to do th

best and love their teaching at tt Sciences and Technologyfaculty.

» The lack of an ESP syllabus and an ESP textbooklgerihe ESF
practitioners, thepresent random teaching points, which do not méte|

learners’specific and academic Englineeds.

» The belief of the students that English is justemosmdary subject ¢

module makes #m heedless and less motivi, and this leads to a gi
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between those learners and their ESP teachers.

» The use of repeated and meaningless tasks oftdrersothe students;
teachers repeat the same instructions and taskausechey have no

official syllabus to guide them.

» Teaching general English to the enrolled studerfits< ®echnology of
Communication » does not go with their needs, ith&t say these learners
had better study specific English and technicahieology that serve their
field of study.

» The content course teachers at the faculty of erféeis and Technology »
do not master the ICT and the technologie&iagks of communication
as the ( Data show ), so they teach things vistuaking old techniques.
Indeed, what those ESP practitioners present to tearners does not

correspond to what they really need.
3-4- Analysis of the Students’ Questionnaire:

The investigator has chosen 10 students out of&Bying on their studies in
Technology of Communication. The informants areseld randomly to respond and to
fill in the suggested questionnaire, in which tlesgess their level in English, their
needs and the four skills ‘learning. After a wettle students brought the questionnaires
back to the investigator, to be interpreted andyaed using charts, graphs and pie
charts.

3-4-1- Analysis of the Questions:

The students gave the questionnaires backhéoresearcher, so as to analyze

them objectively, and then interpret them greglly.

3-4-1-1- The Integrative Language Skills

Q1: The four English skills and their importance to learners:
The « Technology of Communication » studemése asked about the four skills
and their importance. The research worker fountindisve opinions which can be stated

in the following chart:
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Language Skills Number of Students Ranking Peagent
*- Speaking 08 1 80 %
*- Reading 07 2 70 %
*- Writing 05 3 50 %
*- Listening 01 4 10 %

Table 3.2The four skills’ ranking according to their importace and their stimulation.

From the interpretation above, the researcnker noticed that the participants
preferred Speaking first because they sometimeeped statements, but they could not
respond verbally. Consequently, Speaking was thprnskill to be studied. Indeed,
Reading ranked second. Those learners chose Reaslimgecond skill since they found
difficulties in reading comprehension in which theguld not respond to situational
questions related to technologies and communicafitre less important skill to the
students was writing. Students did not like wgtiiThey thought that skill was difficult
and tiring. Moreover, the informants did not giveyamportance to Listening; according
to them that skill was not needed in their studies.

3-4-1-2-1- Listening:
Q1: The ability to understand spoken English:

Always with listening, the investigator askthe informants if they were able to
understand any spoken English part of speech. et af the students claimed that
they did not understand spoken English becthesedid not use to attempt it in their
classroom with their teachers, those teachererngained them to improve their
listening abilities , to enable them to comprehdéisténing pieces of speech . The

following table illustrates the main findingsattthe researcher concluded:

Number of students Percentage
*- Well. 02 20 %
*- Very well . 00 00 %
*- Not well. 08 80 %
*- Not very well. 00 00 %

Table 3.3tudents ‘abilities to understand spoken English.

From the chart above, one may notica tithose students were worse in

understanding the Spoken English; just 20 % hefihformants who answered with
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« Well » could perceive the spen English, whilewho replied with Not well »,
their rate was 80 %they could nt comprehend English verbe. These findings can

be presented logically as it is shown in the bapgrbelow

/ ;
so% [~
60% -
o [ A
20% P A
e —

0%

Well Very well Notwell Notvery well OO

Figure 3.4The students’ quality of thespoken English.

As it had been said bef(, many factors led to this weakng&actors caused by the
teachers who did not train their learners to improve thistening ability through
intensive tasksand other actors induced by the studenishomr were completely
dependent to their teachenever being se-centered.

Q2: The importance of Listening to students in their studies:

The researcheasked the students if they considered listeran important
phase in their studiesTheir comments about that skill were distinctived axame a:
follows:

H Very important

B Important

Not important

Figure: 3.5The importance of Listening to Technology of Commination students

Well, most of the informan; 60 % viewed that listening was not iortant at all in
their studies. HoweveR0 % added that listenir was importantand other 20 % of
them claimed thatthis phase was very important in their learnimgcpss since
extended their knowledge ancriched their lexical luggage.
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Q3: The most stimulating listening tasks:

The researcher questioned the informantaitathe listening tasks that they saw

interesting and more convenient to their studiémsE learners gave distinctive answers,

but there were such agreements which can be pessenthe following table:

Listening Tasks Ranking Percentgges
*- Tables filling with specific information . 01 35 %
*- Gap filling with supplied items. 02 25 %
*- Dialogue completion. 03 15 %
*- Answering comprehension questions. 03 %5
*- Acting out short dialogues. 04 10 %
*- Others / /

Table 3.4The learners’ most stimulating listening tasks.

From the first contact, the students dadoin « Technology of Communication »
showed their bore to Listening as a skill, they salgss stimulating in comparison to
Speaking , but they had made such a classificatiotine Listening skill tasks they
preferred. Most of the learners viewed that comnpdecharts with supplied information
was an energizing task , while 25% of the infants considered gap filling tasks
with supplied items as an amazing task . Stisdemxpressed their fear from
dialogues ‘ completion tasks , they could not mer@ora running spoken English , the
same remark was said to comprehension questibaset students often failed in
answering questions correctly. Concerning actingdialogues, the students confirmed
that they hated speaking English in front of thealleagues, they felt unsure and
perplexed.

3-4-1-2-2— Speaking:
Q1: Speaking English fluently and accurately:

The investigator introduced another questielated to English and how well the
informants speak that language. The results wer®us but not satisfactory because
those learners showed some weaknesses even inndasgpoto their questions, the

following table summarizes the students’ views:
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Number of Students Percentage
*- Well. 03 30 %
*- Very well. 00 00 %
*- Not well. 01 10 %
*- Not very well. 06 60 %

Table 3.5The quality of the spoken Englis

According to the data, given in the table, majority of the students, could not
speak English easily, thadid not attempt to speak it. , 60 %of the learners d not
speak English very wellard 10 % of them, did not spedknglishwell at all.
Generally, 70 % of the informants were not able t@ommunicat, and to
comprehendEnglish. However, only 30 % of ttstudents could understand Eng. That

IS to say, there was a ghptween the studer abilities and the Englislanguage.

- L&)
G0%
40% e
209% = igi = iui
0%

W ell Very well Notwell Not very well 00

Figure 3.6 The students ‘quality of the spoken Englic
Q2: Speaking English can help students in their studies:

The « Technology @ommunicatio » students study scientific Engl, basing on
their academic needthe investigator asked agihe informantsf they considered
English as an impteint module in their studi. So, 30 %of the informants claime
that studying English was very important languagéheir scientific study50 % of the
learners expressed their agreement abhe importance of English in their stuc
Meanwhile20 % viewed Englisiwas not important in their studies, because it &

supplementary subject.
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70 %30

M Agree strongly

B Agree strongly

Not sure

Figure 3.7.earners’ opinion about the importance of English their studies.
Q3: The most stimulating, and the most successful speaking tasks to learners
while studying English:
The investigator asked the students about speaking taskthat they saw more
convenient, ad successful in their stud, the researciwvorker proposed various ta,
and asked those learners to tick them out acogrtirtheir need their abilities and

their lacks . The following table ustrates the students ‘tasksd their choice

Speaking Task Ranking| Percentages
*- Using efficient techniques in Engli 01 40 %
*- Being able to know technical terr 02 20 %
*- Solving problems related technical devices. 03 20 %
*- Joining discussions about technoloc 04 10 %
*- Conducting interview 05 10 %
*- Others. / /

Table 3.6Students ‘subdivision speaking tas

The following chart Technology oCommunication students preferrethe
speaking tasks thavere related to technology, and communici, they added that
through these types of tasks thcould not only improve their Engli, but also attain

their academic needBy speaking appropriately every different conte.
3-4-1-2-3— Reading:
Q1: The quality of reading English:

The students of Technology of Comrnication rarely read Engli, They did
not showenough regard to that s, the investigato asked them another questi
always about readindput inthat question the purpose was know how well thee
learners read Englisithe findings gave twarts: 07 prticipant: answered with

« Well », while 03 of them responded wi« Not very well » ando view was given t
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« Very well » or «Not well at al ».

mWell
mvery well
Notwell

m Not very well

Figure 3.8The students ‘reading English qualitie

Q2: Importance of reading to improve learner’'s competences:

The researchasked the same paiipants about the importance English and if
that reading could improvthe learners academic English needsS¢, 90 % of the
informants confirmed that reading in Englishs vey important and importa, and

just 10 % of them viewed that activiwas somehow important.

Number of Participants Percentage
*- Very important. 05 50 %
*- Important. 04 40 %
*- Somewhat importar 01 10 %
*- Not important 00 00 %

Table 3.7The importance of reading to learnel

According to whatsi shown in the table ab¢ the students of Technology
Communication confessed that readin English could helphem improving thei
cognitive abilities in one side ,and on the othele , this skill could be also

successful tool for thesearners in their academic English cod.

Q3: The most important topics to be read and can help the students in their

academic English needs:

The Technology of Communication students aiahitthat readir could better
their abilities providing that differt scientific themes and topics were adaped
presented wisely by their ESP teachers, hall garticipants admired readi
technical and scientific articles that weré&kéd to their field of study. The followin

table collects th different tastes of those students andr timain topics
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Number of | Ranking | Percentages
Informants
*- Course materials 08 01 80 %
*- Documents and topics about technolog 08 01 80 %
*- Devices related to meaof 08 01 80 %
communication.
*- New technological inventiol 07 02 70 %
*- New trends in the technological fie 05 03 50 %
*- Difficulties while describing tools an 04 04 40 %
instruments of communicatic

Table 3.8:The students’ most interesting reading topi
3-4-1-2-4 Nrriting:
Q1: The quality of writing English:
As it had been said bef¢, the enrolledstudents of Technology

Communication ,rarely exercisewriting ,this shortcoming in writing effect the

abilities of the learners.

B60%5

50%: A

40%:

30% A

20%

1095

il it/l
1

Very well well MNotwvery well Mot well at all

024

Figure 3.9The students ‘qualities of writing Englis|
So , when the researcher asked the participdrasta how well they wrote

English , aig proportion of 60 % answered 1they wrote «Not very wel » , and 10
% claimedthat they wrote Not well at all » In addition to that 30 % of the participal

wrote somehow « We# and 00 % of them vs able to write &ery well ».

That defect in writing was so alarming because |l&aeners did not atterr to
produce written pieces , even the quality of theitten activities were wors
because of the lack ofaining outside their class. The participants show little

interest to writingand they produced poor works regardless thettentiveness
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whether inside ooutside their classes .
Q2: The importance of writing to the Technology of Communication students:

Writing is one the four skills that should be traduced and taught in a
teaching unit, teachers have to do it at timel te enable learners to prod written
pieces For that purpose the research worker askeinformants if writing was
successful phase that could Ithem in their studies or noAs a whole six learne
confirmed that writing was important while learn English. That is to say, two
informants said that writing was Very important » in theirstudies, other four
students claimed thatriting was « Important » and coukhd them to a success

study . Meanwhile, fouother learners viewed that skill wa Not importan ».

Number of participant Percentage
*- Very important. 02 20 %
*- Important. 04 40 %
*- Not important. 04 40 %

Table 3.91mportance of writing in the students’ academistudy

/ 0,
%80

%60 -
%40 -
%20 ==

% O T T 1

Agree strangly Agree strangly Not sure

Figure 3.10The importance of writing to the students in theacademic Studies

Generally speakingvriting was considered as an important eld for the
studentsas long as it dealt with their scientificd technological field of stug, it
also took parts ineaching their academic ne. 60 % informants agreed th
writing was a crucial stage in their learnipgocess, while 40 % saw that skill w
somewhat importanthere was ¢ agreement about the importa of writing in their
studies provided that writing is oriente and purely scientificdealing with their

wants and their needs ».
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Q3: The most important written topics for learners to be successful in their
studies:

All the students confessed that writingsvean important stage in their field of
study. Though they were not talented and skilliubgh in writing, they admitted that
skill was crucial and effective. The investigatarggested some themes that seemed
stimulating and asked the informants to choose dbnvenient to write about. The
following chart illustrates the tastes of the leamaccording to their perceptions and

appreciations:

N /Informants | Ranking Percentages
*-Writing short articles about the recent 08 01 80 %
discoveries in communication.
*-Writing reports about small projects 05 02 50 %
*-Writing correspondence emails and 03 03 30 %
messages.
*-Writing CV’s or résumeés. 02 04| 20 %
*-Describing engines and technological 01 05 10 %
devices.
*- Note taking. / / /

Table 3.10 The students ‘most important writing topics.

From the illustrative table, the studentsenrolled in Technology  of
Communication field of study intended to wrid@d produce written tasks related to
their specialty, which could enable them toifutheir academic needs. So, writing
topics about discoveries in communication migbhduct them to the right way
toward their academic « needs and wants sehNmportance was given to produce
articles about the recent discoveries in compation and to write reports about
projects, always related to the field of commutiwa and the technological
inventions, while less importance was devotediiting CV’s or resumes and to note

taking.
3-4-1-3- Qualitative, Scientific English, its Impotance and Time Lengthening:
Q1: Qualitative, scientific and specific English:

When the researcher asked the informardstaknglish, if it should be scientific

and specific , all the 10 students said « ydsesause scientific English fulfilled their
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needs and their perceptions could not be coveesul targeted, unless scientific
English was introduced and taught. Those stigd#gsired to learn Specific English
rather than General English and oriented gramrnasks simply because they were
dealing with technologies and purely scientifstudies in their field of study. Thus, a
rate of 100 % of preference to scientific Englisfiected the desire of the « Technology

of Communication » students to perceive and lepetific terminology in English.
Q2: The importance of English in the students’ scientific study:

The researcher questioned the participabtsit the importance of the English
language in their studies. All the 10 students icor@d that English was so important,

that it could not be omitted from their teachindearning process. These informants
confirmed the reasons:

> All the terms related to technologies are taugtgmglish.
» The principal modules stand on English while bdeayned.

» English is the language of technology and comnatiun. The result is to
be taught to all the « Sciences and Technologudesits.

» The professional life needs a good command oEtigish language.

Another question that is related to questi@ was « If the students aimed to be
trained again in English. So, similar result wamcluded, 100 %. All the 10
informants confessed that they really intendedetérdined again in English because their
actual level was not satisfactory, insufficient guwebr. Thus, the only solution to enhance

that weak level was through remedies; make up@essind an intensive training.
Q3: To lengthen the timing of English language teaching:

Another interesting question was asked«fbechnology of Communication »
students, was about lengthening the time devoteded=nglish language teaching. The
result was satisfactory. 60 % of the informamisepted to have make up sessions and to
have more than one hour and a half per week (rggani mind these students learn
English every Monday from 01 :00 pm to 02 :30 pnthgy viewed timing of one hour
was inadequate, whereas 40 % of those participhetisled that timing should not be

extended because if there is an extra time ,atishbe devoted to the essential and the
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most important modulesThey considered English as just a supplemersiabject
that did notneed efforts to be devoted in studying theigbage. Thus, the figui
in the following page illustrates the studémtsws and partition about timing to |

lengthened in English.

60
40
W Extending timing
20 / \
O T T T . T

Timing to be extendedliming not to be extended

Figure: 3.11Time allotment to Englist
Q4: Increasing the teaching hours:

As a continuation to English hours to increasedvpeekthe investigator asked tl
informants if they wished the teaching hours tartereased. Among the 10 stude, 08
of them answered with ¥es », while 02 said « No >T.heir rates were therefore 80 %
«Yes », and 20 % for Mo ». The majority of the participantelieve( that increasing
the teaching hoursoald help them to perceive English, and mastervdsalulary,
structures analso comprehend what their teachsaid to them. Indet, any logical
increase in the English teaching hours would enddimeir cognitive abilities, and enat
them not onlyto understand specific Engl, but also produce writing eces about

technologies, focusing on academic needs ane

No for increasing

teaching hours
20% ‘

M Increasing teaching hours

B No for increasing teaching hours
Increasing
teaching hours
80%

Figure 3.12The students’ rate about increasing the English téng hours.
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3-4-1-4—Interpretation of the Scientific English LanguageNeed:

Q 1: The students and their English level:

The researchasked the studer of Technology of Communicatit about their real
level in English and their perception to such drills English distinctive answer
appeared in evaluating thérue level. S, none of the 10 informanwas « Very good »
in English, thameans they were nable enouglio perceive and master English. Besi
that 02 students out of 10 said that they we Good »at English. On the other si, just
01 informantout of 10 announced that his level in Esigliwas Very low ».
Meanwhile most of the participar found difficulties in Englis, that is to say 07

students out of 10, their levin English was « Low ».

Statically speakind@0 % oithe informants could master in a way or anotheh:
simple tasks in Englishtheir perception was acceptable, they could predsuct
patterns or statements English. But the majority of thesinformans i.e 80 % were

unable to comprehend Engl; their level was either low or very Ic.

O Very good

BGood

OVery low

l N =
1 U —
T T T

Very good Good Very low Low

© B N W & U O N

Figure: 3.13The students ‘evaluation to their level in Englis
Q2: English for Specific Purposes and its necessity as a study:

Students atSciences and Technolc » faculty study specific Englislaccording
not only to their fields of stu(, but also to their academic nee For example, the
academic needs of kechnologw of Communicatior» students differ from thos

academic needs of theQptoelectroni » students.

For that reasothe investigator asked the informants if theydseks|ecific English
in their studies. Sothe majority of the informants answered tthey liked studying

specific, technical Englis The illustrative chart, shown below summarizes ¢nrollec
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English that should be taught to them:

N / Students| Percentage
*- Agree strongly 09 90 %
*- Agree 01 10 %
*- Not sure 00 00 %
*- Disagree strongly 00 00 %
*- Disagree 00 00 %

Table: 3.11The needs to ESP as a field of study to T C student

According to what is given in the chart @d009 students out 10 answered  with
« agree strongly », their percentage was 90a%d, 01 student out of 10 responded
with «agree », ESP was needed in his / her stuily,a rate of 1%. All in all, all the
students confirmed that specific English was needdtieir studies because they dealt
with scientific terminology. The result was a lardemand to an over-generalization to
English for Specific Purposes to the scientific ahé technical fields of study. In
addition to that, no one of the informants answevétl « not sure, or disagree strongly,
or disagree ».

Q 3: The present scientific, technical English is serving English for Academic
Purposes EAP or not:

The researcher asked the informants abeutcontent of the English course, its
quality and if that content was serving theademic needs of those learners. The

participants gave different answers, which canresgnted as follows:

Number of StudentsPercentage
*- Agree strongly 00 00 %
*- Agree 01 10 %
*- Not sure 04 40 %
*- Disagree strongly 01 10 %
*- Disagree 04 40 %

Table 3.12The students ‘point of view about the content okthEnglish course.

From the chart above, a big dissatisfactappeared concerning the students’
academic needs and the content of the English edlad they received. No one of those
informants was convinced about what he was taumgtause their academic needs were

not identified and specified. So, if the ESP temshdentified the academic needs to
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their learners, thenformants woul become satisfied enough with the content of t
English courses. Anywaymost of the participants disagreed with their dctrglist

courses. They viewetat no academic needs wiset up while having English cours

H Agree strongly

B Agree

= Not sure

M Disagree strongly

= Disagree

Figure 3.14The opinion of the students about the conteof their English courses

Q4: Adjusting the English course with the academic needs of the « Technology of

Communication » students.

The previous interpretation showed ' the Technology of Communicatisstudents
nealed specific English that could fulfill their desiof those learne. The investigator
asked the same participantsthe Scientific English shouldeflect the core course to t
Technologyof Communication studer. The findings showed that all ttinformants
shared the same idea that the Scientific Englishissoshould reflect the core course

those learners .

%0 %0 %0

B Agree strongly
 Not sure
M Disagree strongly

m Disagree strongly

Figure 3.15The allowance of the scientific English course toet core course ¢

Technology o Communication students.
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From the pie chart shown in the previoagg) 03 students among 10 informants
answered with « Agree strongly » with a percentag80 % to support the idea given
above, and 07 students out of 10 answered withreé\g. According to them, Specific

English courses should reflect their core courest proportion was 70 %.

Q5: The elaboration of a course book « English for Technology of
Communication»:

The investigator wanted to know if thed&tnts of Technology of Communication
were in need to a course book that encompassethallterms and the scientific
vocabulary related to their field of study. Rgathe answers of those participants were
surprising. A total agreement was for intricatetibeoks in ESP. The table below
confirms students’ demand to ESP textbooks:

N / Students| Percentage
*- Agree strongly 06 60 %
*- Agree 04 40 %
*- Not sure 00 00 %
*- Disagree strongly 00 00 %
*- Disagree 00 00 %

Table: 3.13The rates of students seeking English course bowktheir studies.

06 students out of 10 answered with « Agst®ngly »,while 04 informants
claimed « Agree » for the elaboration of a coursekb of English in their studies.
Therefore 60 % for a strong agreement and 40 %dozeing reflected the desire of these
students to perceive such scientific English teaiuigies based on their needs and their

field of study.

Lack of interest from those learnerd #meir carelessness were not only due to
the extreme tolerance of their teachers, but alse to the lack of sources, scientific
references and course books designed to the  studerof Technology of

Communication.
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%80 %60
%60 1 %40
%40 /\
%20 L —
%0 T T T T .
Agree Agree Not sure Disagree Disagree
strongly strongly

Figure 3.16The agreement rate about English course book eladtamm.
Q6: The confronted difficulties while studying English:

The majority of Technology of Communication \ facing different obstacle
while having English sessic, to identify these weaknesses. Tiheestigator asked tf
informants to tick themost common difficulties they fad, and f they had other
shortcomings, they couidclude them. The table below illustratdse differen, common

problems faced by thosearner:

Difficulties N /Student | Percentages

*-No teaching to general English gramr 01 10 %
*-No teaching to general English vocabul 07 70 %
*-N 0 teaching to specific vocabulary relatec 07 70 %
the students ‘field of stuc

*-No practice to Reading as a sl 04 40 %
*-No practice tgoronunciatior 02 20 %
*-No Listening skill practice 01 10 %
*-No practice to Speaking askill. 07 70 %
*-No Writing skill practice. 06 60 %

Table 3.14The different difficulties faced by learners whilgtudying English

From the chart given abg, the students hadifferent difficulties in ther teaching-
learning processes. S60 % of the informants claimed that their teae did not teach
them specific vocabulary relat to their field of studyConsequent|, they could not
cope with the languagéheyfound problems in identifyingand describing such tools
electronic devices because theacked appropriate lexis. Evemeneral vocabular
represented anotheproblem toward their learni.

Indeedthe same rate always, 70 % added they did not practe speaking in the

class sessionThe ESP teachers resorted to /ic or French from time to tin, besides
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that these informants failed to speak English beedhey lacked suitable vocabulary in

one side, and in the other side, their teachersiali@@ncourage them.

Moreover, a rate of 60 % the students ethhology of Communication were
unable to produce written tasks owing to their deficy to lexical luggage. They never
tried to write any statements or paragraphs, sintply were not trained to do that. The

students concluded that they hated writing.

To sum, in addition to the difficulties iwh were analyzed, learners met other
problems while studying English with different pospons. Thus,40 % of the students
could not read patterns or passages correctlyaaodrately, 20 % of the informants
could not utter and pronounce English wordsrremly and 10 % of them never
tried the Listening skill, they viewed that Listeg had no relation with the English that
they should study.

3-5- Analysis of the Teachers ‘Questionnaire:

The investigator and other three (03) contentitees are parts of the teachers’
questionnaires. In addition to that, at the fgcaf «Sciences and Technology », there
are 06 sections: « Technology of Communicatien®ptoelectronics » , « Numeral-
Electronic » ( Licence ) , « Medical Electronics x Optical Electronics » « Numeral
Electronics » ( LMD).

Students in all those fields of studiegnelanglish and 04 teachers supervise them
and are parts of this investigation. The researcigave samples of the suggested
guestionnaires to the colleagues so as torfithe blanks and to respond on the
questions and after a week, those questionnaresrought to the investigator, to be

analyzed and interpreted.
3-5-1: Analysis of the Question:

As a second step in questionnaires, the reseaestayzes the content ESP
practitioners, who supervise the Technology of Camication learners. Their
questionnaire is about their grades, their expedem teaching ESP and the

integrative skills.
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3-5-1 -1-Teaching Situation:
Q1: Status as a teacher, number of students and their levels:
The ESP practitioners supervising students of &ciences anTechnology »
at Moulay Tahar universi, Saida were part time teachers, no onthem was a
permanent teachethey taught at elemery and seondary schools . ¢ all the four
teachers had only the ( Licen, three of them did not pass a | graduation

studies while the investigator had alreadybscribed in the higher stud.

Permanent

Part time

Figure 3.17Sciences and Technologyteachers ‘status.

Besides thathe numbers of students differed frorrspecialty to anothe for
instarce , the students enrolled i Technologyof Communicatio » were 25, whereas
those studying «Numeral Electronic were 07 stdents in the LMD system, whil
3rd Year Licence #&lumeral Electronics » wel09 students th « Optoelectronics »
were 05 students ,eviled in the LMD system t¢ bu 3rd Year Licence
« Optoelectronics were 05, howev, just 01 student was studying «Medic:
Electronics ».

Moreover the ESP practitioners confirmed that thenovided their student
with the most important structureand the lessons they neeg, they agreed that
their lessons ware purely grammar courses, gaps to fill andn, they also asserted
that their levels were mostly low, lacking okvledge and se-reliance in doing
exposes and simple resear( they werebeginners and only a minority of the
were interested in learning Engli The following table illustri@s all what was sal
above:
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Number of | Type of| Levels

Students studie:
*-« Technology of Communicatit» | 25 Licence | Beginners
*- « Numeral Electronic » 09 Licence | Beginners
*- « Numeral Electronic » 07 LMD Beginners
*- « Opto —Electronic: » 05 Licence | Beginners
*- « Opto —Electronic: » 05 LMD Beginners
*- « Medical Electronic » 01 LMD Beginners

Table 3.15Sciences anTechnology studentgnumbers and levels
Q3: The spoken languages in the class sessions:

The researcher questioned the ESP practisoadout the languages that tr
used vhile teaching their learn¢, one teacher claimed that sed only English t
transmit the instructions anxplain the lessons, whilether two teachers declare
that they used English and French from tineetime to simplify their teachir
points to their learners . E, one teacher dg&d that he utilized English a
sometimes in pari@ with Arabic, since the latter is more insttive somehow thal
English.

English and Arabic English
%25 %25

M English
M English and French

English and Arabic

Figure 3.18The spoken languages by the ESP teachers whileheag

Accordingto what is represented aboyegust 25 % of the ESP teachers spi
only English to their learners and urged thadehts to mal efforts to interact with
thar teacher with that langua. Meanwhile, 75 % of those practitioners used wiet
English withFrench or English in paral with Arabic. Here and in this case usin
two distinctive languages could not enable s¢hdearners to improve the Engl
language and even their academic could notdazhed since the scientific Engl

was not done and taught appropria
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3-5-1-2-Teaching Academic English

Q1: The necessity of scientific English to « Sciences and Technology » students:

The students of &ciences and Technolc» study English as an importe
foreign lamuage, it is purely scientific, not general Erlg, basin( on their academic
needs and wants.Teechnology of Communicatit » students are parts of thoserners,
enrolled at the faculty of $ciences and Technology $he research, however, asked
the ESP practitioners abcthe reasons of teachirtgnglish to those learng, their views

were as follows:

TO1l| TO2|TO3| TO4
*- to pass English cours R \
*_ t0 rely on English in their future cares \ R
*- to cope with Scientific Englis N [ N[N A
*-t0 respond to communication tas \
*-others:..........coocoiiiini..

Table 3.16Reasons of studying Englis (T = Teachers)
Q2: The importance of the scientific English to the Technology of

Communication students:

The research worker passed a question to $f® Bractitioners , it was abo
the scientific Englishcourse an its importance to thetudents of Technology
of Communicationthe ESP teachers responded positively, 75 $6them answere(
with « Agree strongly and 25 % claimed Agree» to teach scientific Englis
coures to those students and nota generaldnghe four teacher confirme
that this specific and technical Englishvedhe learners and enable them to re

their academic needs and wa

n
9
4
I
1 - 0 0 0
U U U
0 - L4 4
1 T T

w

N

Agree Agree Not sure Disagree Disagree
strongly strongly

Figure 3.19The importance of the scientific English course to tiséudents o
Technology of Communicatiol
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Q3: The content of the ESP course should reflect the needs of Technology of
Communication students:

As it had been stated before, the stisdesf Technology of Communication
studied English as a supplementary module,BEhglish should be purely scientific
and specific, reflecting the needs and tleenahds of those learners. Consequently,
the researcher asked the ESP teachers if theglish courses should manifest the
needs of their students or not. The ESP pracét® admitted that teaching scientific
English to their students was so crucial attht fulfiled their needs and their
wants .03 teachers answered with « Agree strongiyd 01 teacher said « Agree ». So,
all the four teachers were for implementing E&RIrses to the students of

Technology of Communication, focusing on them@d®mic needs and wants.

030

M Agree strongly
B Agree
Not sure
M Disagree strongly

m Disagree

Figure 3.20The ESP practitioners’ opinion about the content tife ESP courses.

3-6 — Analysis of the Structured Interview:

Interviewing is a mutual interaction between theeimiewer, who is in this case the
investigator, and the interviewees who represemsime respondents; the ESP teachers.
The interview enables the investigator to rearratige questions according to the
answers, and the ESP teachers develop these asestidhout restrictions. The
interviewees, in this situation are 03 ESP heex and the investigator too, since he
had experimented teaching ESP for a while.drsure anonymity, the investigator
gave symbols referring to the four ESP teachezacher 1 =k, teacher 2 =B.S, teacher
3 = F, teacher 4 =S)The research worker interviegah respondent alone and then he

gathered the data and analyzed it.
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3-6-1- Analysis of the Questions:

Q1: Qualifications: university degree, experience in teaching general English,

experience in teaching ESP, training before teaching ESP:

The four ESP teachers held BachelofsArts ( BA),

teaching general

their experiences in
English differed from teaclelamother. So, two teachers had an
experience of 03 years, the third teacher's expeeewas 10 years, while the fourth

teacher had an experience of teaching generaldngii years.

Concerning ESP teaching , two teachwmmd 01 year of experience, another ESP
practitioner had experienced ESP teaching (8ryears, however the fourth teacher
had taught that for 04 years. About training &cteESP, the four teachers admitted that

they had no training in ESP. The table belowmessiall that information:

University | Experience in Experience in| Training in

Degree teaching G English teaching ESP| teaching ESH
Teacher 1.K BA 03 years 01 year No
Teacher 2.BS BA 03 years 04 years No
Teacher 3.F BA 10 years 03 years No
Teacher 4.S BA 17 years 01 year No

Table 3.17he ESP teachers ‘background and profile.
Q2: The students’ numbers in their classes and their levels:

The researcher  gathered the data fritw® respondents , evoking Even their
of the

students, the teachers gave different numbersti®&re were 35 learners at teacher K's

previous the number

teaching experiences in teaching ESc€&raing
class , the same number was declared by tibacher BS, while the third teacher
stated that the number of the students in hissobom was 40, and the fourth teacher

viewed that 25 students were under his supenrvisi

The ESP teachers argued that their studesvsl did not correspond with their
status as Technology of Communication students fagd level learners. So, three
teachers saw that their students as « Beginnavkile one teacher said that the students

are « Intermediate ».
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0%

M Beginners
M Intermediate

Advanced

Figure 3. 21The students’ real level as declared by their E®Rdhers

Generally speaking, e classes were crowded somehtve, ESP teachers stat
that one of the reasow$ their students failure was 1large number of the stude, it
could be better if therewere 15 or 18 students per classdeed, the level of tho:
students was not satisfacy because the clses were crowdedand the students we

completely passive and lazy, wasting their timésitenirg to music and playing gan.
Q3: The spoken languages in the classroom session:

The ESP teachers used various languages wadnfmunicating witl learners,
they started speaking Engl, but when they introduced any instructionimendec
to explain or simplify any ambiguity, they resatt® French oArabic, three teachers
used both English and French in their cle, however one teacher spoke English

Arabic. No definite and absoe use to the English language.

0%

W English
W English and French

English and Arabic

Figure 3. 22The ESP teachers’ spoken languages in their clas
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Q4: The difficulties encountered by the students in their courses:

All the ESP practitioners faced difficgel while presenting their courses to their
learners, but each teacher identified the thbfeulties, which can stated in the

following chart :

Teachers Difficulties

Teacher : K| Lack of vocabulary, grammar and a lradynciation.
Teacher :BS| No memorizing, poor writing.

Teacher : F | No understanding to the instructioask |of coherent English
interactions.
Teacher : S| Lack of motivation, serious workingret@ssness about English,
poor lexis, lack of Confidence and self reliance.

Table 3.18The main difficulties and the suggested solution®posed by the ESP
teachers.
Q5: The role of the teacher’s motivation in improving the learning -Teaching
Processes:

Motivation is a psychological feature tla@buses an organism to action toward a
desired goal, it is also the ability of the teactwestimulate the learners to take part in the
learning / teaching process. All the ESP teachgrseal that motivation is an interesting
element to involve the learners in the atmosphégualying, but each teacher had his /
her specific style, technique and skills to mo&vdte student. According to these ESP
practitioners, if the students were not motivatetbugh, their teaching would be
effective, and their learners would grasp the kreolge.

Q6: The readiness of the general English teacher to cope with the ESP
teaching situation, and the improbable difficulties:

Teaching general English, is not similar ESP teaching because in ESP, the
teacher bases his / her teaching on the leameesls, or what is known by Needs
Analysis, in each field of study, the studestsidy a specific English, that goes with
that field of study, and the teacher presergsfibur language skills , similarly to what

Is presented in the general English.
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The four ESP teachers confessed that tequ&fa® advocated special training in that
discipline, because of its specific and difficuétatures, that differ from the general

English. The chart below summarizes the claimfieffour respondents:

From general English to ESP teaching sibuati
The general English teacher is able to teach E&Hf s not
Teacher 1: K | easy because some difficulties encounter him ar her
Teacher 2 : BS | Considerable efforts are neededacht ESP since it stands
on some tenets and the learners ‘needs.
Teacher3: F Special training is needed beforehiag ESP, but it is ng
difficult if the teacher does some efforts.
ESP teaching is stimulating, differs from generaigksh
Teacher4:S |teaching, the ESP practitioner has to be knowldulgeabout
not only the students’ needs, but also this fidldtody.

—

Table 3.19The ability of the general English teachers to téeESP and their claims
about ESP.

Practically, the general English teaghiis unlike ESP teaching, because this
later is governed by special characteristié® the students’ needs , wants and lacks.
The ESP teachers face various difficulties wheaytteach ESP. According to Teacher
K: the ESP teachers don’t understand what ESthey, need to be trained in this field.
However, Teacher 2: BS claims that the E&Rchers are unable to name engines,
or apparatus, those teachers should pave the oMagprners to learn by themselves, the
teachers need to identify the learners’ nedddeed, teacher 3: F says that there
is distinction between general English and H&®the teachers who teach ESP need
specialized training in ESP. About teacher 4tdes that ESP differs from general
English , the major difficulties are the lack &howledge, no perception to the ESP

principles.

Indeed , all the teachers agreed that teachers need specialized training in
the field of ESP, because the Algerian uniess lack qualified, and specialized
teachers. The four teachers answered with «YdsSFL teachers of ESP should have
a specialized knowledge depending on their learnefield of study to be

knowledgeable about the needs of the students.
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Q7: The skills that the ESP teacher needs to have or to develop:

It is recognized that ESP teaching ed#ffrom general English teaching ,and the
ESP teacher has to be knowledgeable and awarte the students’ needs and wants.
When the researcher asked the informants about gkille the ESP teacher needs to

develop and to have, different answers and views weoposed.

Teacher 1:K claimed that the ESP teachas to develop the four language
Skills ( Listening — Speaking — Reading — Writinggnd other two participants Teacher
3. F and Teacher 4: S viewed that the ESP instrubas to give much importance to
(Speaking —Writing ) first and then ( Listening edling ), but Teacher 2: BS added
that ( Reading and Writing ) seem to be morigcieht than ( Speaking and

Listening).

Language skills priorities

Teacherl : K Listening, Reading , Reading , Writinghe four skills
have the same priority.

Teacher2 : BS| Reading and Writing are more importiaan Listening
and Speaking.

Teacher3: F Speaking and Writing come first thatening and
Teacher4 : S | Reading.

Table 3.20The ESP instructors ‘views about the language skitb be developed.

Q8: the importance of collaboration, team working to improve the quality of

ESP teaching:

Collaboration and team working play aagreole in improving the quality of
teaching ESP, teachers support collaboratiaadse it enables them to exchange
ideas, to illuminate the weaknesses, to betteir teaching and to present a good
image about ESP teaching. All the ESP practtismeconciled that team working and
the internal meetings help them to extend theimkadge and their understanding. Team
working leads the instructors to correct their wepkints and reinforce their

performances.
3-7- Conclusion:

In this chapter, the investigator analyzed andrpreted the students and the

teachers’ questionnaires, the class observatiahflan structured interview. Those three
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research tools enabled the researcher to dedueetiolj and scientific facts about ESP
teaching and learners’ needs. The outcomes wezgoneted qualitatively, statically and
analytically. In the following chapter the reseanclwill shed light on some tentative
solutions that concern the ESP as a field of sttlty ESP teacher and his role, the ESP

student and his needs.
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Chapter Four:

CHAPTER FOUR: A PROPOSAL OF TENTATIVE SOLUTIONS:

4-1 — Introduction:

In this chapter, the research worker is going tggest tentative solutions, after
exposing and analyzing the semi structured intenaad the questionnaires addressed to
the students and the teachers. The primary obgeisj then to provide an objective and
a practical interpretation of the findings issuefrom the collected data. The
investigator exposes the shortcomings of thehieg , learning processes, the negative
attitudes of the institution toward the ESP ntkeand then giving some suggestions

for improvements, concerning the learner , the EEBBrse, and the ESP practitioner.
4-2- The Shortcomings of the Teaching / Learning Frcess:

Generally speaking, it was supposed that thedesiis of Technology of
Communication studied specific, and scientifiagiish that goes with their academic
needs, that is to say the English course tlefieats the needs of those learners, and
fulfills the lacks of those students. But in tfathe investigator acquainted with
unfamiliar specific teaching English. It is gendralts form, and random activities in its

content.

Theoretically, the enrolled students dgtuESP, rather than general English, in
which the ESP course bases on the needs tdaheers, or what is known by « Needs
Assessment », it means the ESP practitionethm four language skills (Listening ,
Speaking , Reading , Writing ) has to tackle hier¥ courses according to the wants
and the lacks of the learners; scientific textsl aheir tasks, speaking about

technologies, inventions and communication.

Practically, the investigator got astoeland dissatisfied from the quality of the
English course presented to those students. mengi of the English was not respected
neither by the ESP teacher, nor by the leatn@h came late, the content of the
English course did not match the students’ acadleseds( see bar graph 3.6 , p 61 ).
Indeed, there was no equal integration to the lagguour skills. Teachers sometimes
presented such skills and often neglected othess t@ble 3.23, p 91). Besides that, the

subdivision of the talking time was not respectsal fTeachers monopolized the course’s
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speaking time .ley did not give the opportunities to the sttts (see pie chart 3.2, p
even the spoken Enigh was not really implement as a unique code of teachi Some
teachersused English and FrencOthes interacted with their students, using Eng

and Arabic¢ and a rare use of 1 English languagésee pie chart 3.11, p 1(
4-2-1- The NegativAttitudes of the Institution towards the ESP Subiject:

In this investigationthe researcher noticed many weakn¢ not only in the ESP
subject but also shortcomings in the ESP practition@rofile, and other seconda
factorslike the restricted timir, lack of assiduity on the padf both teachers ar

learners, and so on .

Firstly this investigation showed that no one of the i6SP teachers qualified
enough to teach ESRIlI the four respondents hionly the ( BA), Bachelors of Art
(see bar graph 3.14The ESP teachersqualifications , 83 ).

%100

%80

%60 OPHD

%40 @ Magister

OlLicence

%20

%0 -

P

Licence Magister PHD

Figure 4.Irhe ESP teachers ‘qualification

Besides that, thoseachers are n permanent ESP teachers. For exal, they
teach at Sciems and Technology faculty a year, and thewhg year, they will b
recruited at Social Sciences fac. As aresult, these teachers canidentify the
learners’ needs, and even the studentsnot collaborate witmew teache, even the
idea of changing and replacing ESP teachers gaah and sometimes during tl

academic year is not a wigkea, because the studegét perplexed and disturt.

Secondly, theunavailability ofthe ESP text books arttie official syllabu. The
ESP teachers teach their students unple teaching pointsthey d¢ not respect such a
syllabus designed to their learn. Consequently, their aim caot be attained because
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no specific academic needs are identified. Here,bllame is not assumed only by the
ESP practitioners, but a big responsibility is thiathe Ministry of Higher Education.

The Ministry of Higher education has tobeleate ESP textbooks, ESP dispatches,

ESP syllabi, and ESP curricula. These elaboragoa®fficient due to many reasons:

» The ESP curricula enlighten the ESP teachdrat to present to his
/ her students and how to perform the ESBrsss.

» The ESP textbooks enable both teachers and stuebésinvolved in
the learning / teaching processes.

» The ESP course book facilitates ESP teachindpecté¢acher, it also
helps the ESP practitioner with the amount bé tinput, and gives
various choices of texts, tasks to the ESP tpi@ater.

» ESP elaboration makes ESP teaching and learnirentlygheeded and
amazing.

Thirdly, as it has been stated before , teachensbility is another challenge
toward ESP improvement because the ESP poaelis are not permanent teachers.
They move teaching from a faculty to another. Hbeequality of ESP teaching will not
be good, and the students’ needs will not be ifledttoo. Indeed, this mobility prevents
the ESP practitioner from performing his / her rafgoropriately. According to Anthony
(1998) who quotes Dudley Evans (1988):

« The true ESP teacher or ESP practitioner is
supposed to performfedént roles . These are:
(1)Teacher, (2) Collabtog (3) Course designer

4, and Material provider, (5) Re seanchad (6) Evaluator ».

The given definition states the ESP teacher's aolke features. These roles will not
be attained and performed properly, if theraa continuity in teaching in the same

settings. Therefore, mobility affects the learned the ESP practitioner at the same time.
4-2-2: Pedagogical Considerations:

The content of the ESP course does not convente the demands of the
Technology of Communication students, because mot effective, not instructive

and of course, not objective.
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Pedagogically speaking, the four language skilsukhbe integrated in the conte
of the ESP courses. According tchat the investigationnotice¢, there is no legal
implication of the four skills ithe ESP teaching. Steachers ried on some skills

and neglected others, while other teachersat tackle those skills at .

Percentages| Ranking
The Speakin 40 % 01
Four Writing 30 % 02
Skills Reading 20 % 03
Listening 10 % 04

Table 4.1The language skills ‘ranking and importance accordj to the ESP
practitioners
The ESP teachers at Saida university stressedintegrative skills rather tha
the other two language skills , the followinggin confirms what has the investigati
found out:

Speaking
Writing
Reading

Listening

Figure 4.2The ESP teachers’ subdivision to the language skilccording to thei
teaching priorities
Similarly the students of Technology and Communicatimmot care about t
four skills and their ntegrations in their learni, they see that some skills are m
important than otheryand such skills should |omitted from their learning becau:
they do notunderstand them in one side and on the cside they think that the

skills are not instructive.hey do not help them in their studies.
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Language Skills | Rankin¢ | Percentage
*- Speaking 1 40 %
*- Reading 2 30 %
*- Writing 3 20 %
*- Listening 4 10 %

Table 4.2The ranking of the four skills according to theimiportance and thei
stimulation.
In addition to thathe ESP teachers do give equal importance the integrative
language skills. Thedearners based on Speaking and Reading, ratheLiki@ming anc

Writing. The following graph interprets the stud€nperception to those integrati
language skills:

%40
%35
%30
%25
%20
%15
%10
%5
%0

Speaking
Reading
Writing

Listening

Figuret.3: The students’ priorities to the languacskills and their ranking

4-2-3: Conclusion:

To sum upthe investigator shed light on the drawbacks is related to the
teaching {earning processesThe negative points encounteritige ESP teaching
subject like the nemive attitudes toward the ESsubject inone side and on the ot

side, the carelessness bbth teache and students about tHeur language skil.

4-3- Suggestions fotmprovements:

The researcher in this stage suggests sonutions so as to overcome t
shortcomings encountered while analyzing the atthiotate
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4-3-1- Introduction:
After investigating the ESP teachingearhing situation at the faculty of

«Sciences and Technology » , identifying the giwonings , the weaknesses in the ESP

subject, and analyzing the attained data, meisessary to propose some tentative
solutions for the sake of eradicating the negadttitudes in ESP teaching and
learning processes, and improving the qualitystoflents’ perceptions and teachers’

performances.
4-3-2- The Pre-requisite of an ESP Practitioner:

The ESP teaching — learning process can not be imegrawnless serious remedies
and radical changes are taken into account.dDiie effective factors that should be
given much importance, is the ESP practitissiace he or she is the source of
knowledge, and instruction provider. Therefoqgierequisite measures have to be
seen in that ESP teacher, he or she shouldniosvi@dgeable, an experienced enough
not only in EFL teaching, but also in ES#&bjsct too, that practitioner is supposed
to pass sufficient training in teaching ESIR, order to be able to identify the
students’ needs, to master the ESP courses, themes teaching points. Indeed, that
ESP practitioner should play a determining roléeching ESP, by adapting effective

criteria, which can be resumed as follow:

% Class management: The ESP practitioner shouldagearhis or
her class in a good way. This practitioner apdrform his or
her role properly, according to the teaching —rewy situation he

or she is exposed to.

¢ Seriousness in teaching and assiduity: The E#eher has to be
in the views of the learners, that practitiorsgrould master his or
her class, by creating a stable and a calm ogihere of
learnability and teaching at the same time. Tdiimosphere
cannot be realized, unless the ESP teacher istymln and

serious while teaching.
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The good command of the ESP subject : It is noy éaseach in
general, and in special ESP, because a suffiGeowledge
must be possessed , and this requires an intggesaining in
ESP, to get a good information about ESP tegcHiesides
that, that good command advocates the integratfoime four
language skills while teaching ESP and notfawour skill than

another.

Timing: the time devoted to teach ESP at tediary level is
not adequate, so one hour and a half per vgeekally brief to
present a part of a skill , and sometimes justtygs and here if
there are no retardations from the teachers, Isecauis noticed
that the course sometimes starts after 15 mmseans at 13 :45
mns. Therefore, it's high time legislators reveslv timing

suggested to teach ESP.

Team teaching and collaboration: ESP teachersldheork in
groups, so as to better the quality of teaghihis technique
helps both experienced ESP practitioners &aedinners too,
since both refresh  their ideas, team teachingakens
difficulties encountered during teaching. Add tdatt
collaborative work, done by teachers canbe p@sition their
learners, more simplified, more instructive and enowide

ranging.

Improving the ESP teaching: Teaching EFL BSP needs
authentic materials. The ESP practitioner gthouke audio-
visual aids in his or her teaching like recordinigss, pictures,
docummentaries, charts, figures, the interndf daow. the use
of the ICT technology and the audio-visual aidsken teaching
stimulating, authentic. These techniques ariserntzg’

motivation and their awareness to follow thmstructors.

90



Chapter Four:

+ The good relationship between teachers and stsid®ne of the
successful factors in teaching, is the good imelahip between
the students and their instructors. This intynahould be built
on the mutual respect, by creating a friendlynoshere in the
classroom. Teachers ought to be open-mindey.Tneed to
discuss with their learners, mainly in their Idi®f study, and
how to learn ESP because the comments anddigaissions
are another effective technique, which contebuto enhance

the quality of teaching and learning.
4-3-3-The Change in the Students ‘ Attitude towards English Teaching:

The investigation demonstrates the studentsteéntiveness to the courses which
they are provided to them. The researcher dessovhat the enrolled students in the
Technology of Communication field are not mated, they do not collaborate in the
teaching — learning process. During the investigathe research worker notices many

negative points, which can be resumed as follow:

» Lack of interest on the part of the studentsg l#arners do not give
importance to their English courses, they carsithat language as a

supplementary subject compared to Maths or Bhysi

» Lack of assiduity and punctuality, some stusesften come late,
they do not attend their lectures in time.

» The students’ reliance on their mother tongue levlicommunicating
with their teachers. They do not pay the mumm effort to speak
English or even to utter simple terms in EngliShey rely to much

on Arabic.

Practically, the students of Technology Communication give a negative
image about the status of ESP learning, likk t#dnterest and assiduity. As a result,
those learners have to change this bad attimitherwise they will not reach their
academic needs in the field of communicatione Tésearcher, then suggests some

solutions for the sake of changing this attitude

91



Chapter Four:

The good management of the ESP class, the teaohellsSP
have to perform their roles perfectly and appeiply by
giving importance to their learners, assessingeir thivorks,
organizing the way they give answers to tasisructing them

and so on.

Implementing the idea of studying the foreigngdaages in
general,and English in specific because this idtianulates the
learner and helps in changing his or her attitudeard English

learning.

Sensitizing the students about the necessityEmglish learning

in their carrers .

Encouraging the students to speak English etlegy make

mistakes because « Practice makes perfect » .

The effective interference of the ESP practitrsn® combine
and link the students ‘ primary subject, thgald of study with
the ESP subject.

4-3-4- The Change in ESP Course:

As it has been shown in the investigation, thelere no ESP courses, designed to
the students of Technology of Communicatiowene those learners expressed their
dissatisfaction about the content of their ESB#r®es,because the so called courses do
not reflect their needs.

There is no agreement about the quafithe English course , presented to these
learners, all what was taught to the studegygrmmar activities, verbs to put in the
past tenses. The teachers do not provide Meminers with topics and texts that go

with their field of study, the situation isatly dramatic.

As a matter of fact, there should @ehange in the content of the ESP course,
which should be objective, stimulating, reflagtithe needs of the learners because

the rupture and the huge gapis inthe ESIseoand its content.

In addition, the current overall desigh the course is poor and not sufficient
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since it does not cover the four languagells with theirvarious tasks and the
aims, ( see figre 3.2, p 53 ) and see figure 3.5, p 60 ). Thus, the current cot
design does not mettte students’ academic ne, and the students’ failure is due |

the inacdtquacy of the course cont.

m Agree strongly

m Agree strongly

Notsure
m Disagree strongly

m Disagree strongly

Figure 4.4The students’ views about the content of the curtr&SP course desig

Accordinglythe ESP course design has to be reviewedremsived to meet th
studentsacademic and specific net, it has to coverall the four language ski, it
has to be simplified and well elaborated . Thantents of the texts shotstimulate
both the teacher and the stuc, the topics and theifunctions have to be pure
scientific, texts about communicat, technologies and theatést inventions lik

satellites, phonographeadios, telephones, and other engines.

Besides that, the students’ timetable has aldwetoreviewed too, because b
learners and ESP practitioners complain abouttithe devoted, to tI English
session. Sopne hour and a half per week is really insuffic to study English.

Therefore the students recommend extending the tir devoted to study ESP subj.

No for increasing

teaching hours
%20 ‘

M Increasing teaching hours

B No for increasing teaching

Increasing hours
teaching hours
%80

Figure 4.5 The ESP students ‘ opinion about timing devot®dESP sessions
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According to Belcher (2004) ESP is an apieto help learners accomplish their
academic and occupational needs and goals. Far(2a0b:10) proposes a list of
theoretical underpinnings which are inherent in ESPbeing based on learner needs,
being goal directed, serving a utilitarian purposelating in content to a certain
discipline, having the possibility in focusing orparticular language skill, following the
prefabricated methodology, paying attention h® tinstructional contexts and finally

the learner and teachers’ characteristics.

Material

&?_Sj\ /\Met_h_oj/

FQF

Teachers

-

Figure 4.6 Parametres of an ESP course . ( extracted fro@SP, Volume 10,2011)

4-3-5- The Role of the Institution:

To improve the ESP teaching and learning prociess, better to review the
institution proposed by the Ministery of the High&ducation, this institution should
cover the basic needs of the learners in each dietdudy. So, designed textbooks have
to serve the students, including the four skillhwheir tasks, the receptive skills tasks

and the productive skills tasks .

Furthermore, this institution is aimedHhelp the language teacher with the
parametres or the bases of the ESP subjecinsghector , the learner, the context of
the ESP course, the ESP authentic materiat ntagch the needs of those learners and

the suitable methodology.

Moreover, the availability of the selements of the ESP subject advocates a

serious interest from the legislators and thecatbrs to review the timetable , the
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timing devoted to the ESP course, besides the dfithe classroom, and the number of

the students.

To sum up, the implementation of an effectESP institution does not only
increase the learners’ motivation to learn Englisit, also foster the enrolled students’
learning and achievement. A successful instituoivocates the collaboration of the

notes below :
» Using up-to-date materials are more stimulatingiasttuctive .

» The content of the texts should be interestingratel/ant to the ESP students’

needs .

» ESP books should be elaborated to sensibilize éearabout the field of their
study in one side , and on the other side to I¢amgeted subject that meets

their specific and academic needs .

» The student’s basic English needs should be givelchmmportance by
improving the learner's general proficiency whikeaching a specialized

English.
» The level of the ESP book should match the stisléevel of proficiency .

» Given the time allocated to ESP classes ( one andra half ), it is difficult

and sometimes impossible to cover the real anedeeeds of the learners.

» Learners ‘ communicative competences and theilitiabishould be developed

according to what is presented to them as ESPsesur
4-3-6- The Role of the ESP Course:

The ESP course is the link that gathers The g&Etioner and the learner. The
ESP course is the third major step in the ESRhieg / learning processes. This ESP
course should comply with the learners’ academereds . According to Carter ( 1983)
the ESP course stands on three major featur@authgntic material, b) purpose-related
orientation, c) self-direction.

For Dudley -Evans ‘(1997) authentic leagnimaterial should be feasible, while

Purpose-related orientation refers to the simutkattb communicative tasks required of
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the target setting. Finally, self-direction is chaeristic of ESP courses in that the.
point of including self-direction ... is that ES® ¢oncerned with turning learners into
users"(Carter, 1983, p. 134). In order for self-direntto occur, the learners must have a
certain degree of freedom to decide when, what,henvd they will study. Carter (1983)
also adds that there must be a systematic atteynjgialohers to teach the learners how to
learn by teaching them about learning strategies.

Indeed, an effective ESP course typicabple@its some samples of authentic
language use and encourages genuine communicdtsocpntent is relevant to the
students’ purposes of learning and their needsetdilghly specialized; the material
presented there, is more or less up-to-date andeotrates on developing the skills
necessary for the students’ efficient functioning the target language in their
professional surroundings.

Eventually, a good ESP course should pespeairners for using the language in
real-life situations by setting tasks that are ljkeo occur in their professional
environment. This ESP course must be built on asenels the foundations for accurate
communications.

The ESP course must extend the learrgmasnmatical, lexical and functional
skills and cover the public, educational and octiopal skills. As a model, the ESP
course should include Basic Learner’'s Vocabulargsi8 Grammar, Diagnostic Tests,
Introductory Course, and Achievement Tests to thimbory Course, Student’'s Book,
and Teacher’'s Manual, and Tests to Student’s Béédskbook, Sci-Tech Text Reader,

Audio-Visual Aids and Final Tests.
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ESP Course

—
P

-
) | L

Figure 4.7:ESP course and its complex components.

4-3-7- The Role of the ESP Practitioner:
The teacher whether in EFL or in ESPoissidered as an important partner in the

teaching process, this instructor is the bridggap between the ESP subject , the
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ESP syllabus and the student.

ESP teaching differs from General Engtesdiching. ( Hutchinson et al 1983: p53)
assert« In theory nothing , but in practice a great dealThe ESP practitioner focuses
in his teaching on the learners basic nedti® aim of ESP teacher is not only to
meet the learners” specific needs in thdd fief particular discipline but also to
provide satisfying learning background (Designiogirse, setting goals and objectives,

selecting material etc.)

ESP or EFL teaching needs training, befoeatiay teaching ,because the pre-
teaching stage contributes to promote the teacheskills, and helps to extend the

knowledge of that educator .

Most of the researchers who are concernetl wastsessing the progress of ESP
teaching, relate the failure of ESP courses toldbk of training. According to Valdes
(1986 : 103 ):

« A better command of the target language bytdéheher is a
a necessary but netudicient condition . Teacher training

includes an importatement of methodology , classroom
observation , matesigtial and development , and so on ».

The ESP practitioner is the knowledge mlev, he or she is the educator, the
assessor, the controller,the organizer, the fatoliithe director and the orienting,
(Dudley Evans, 1988 ).

Hutchinson and Waters (1992) strese toles differ between "ESP’ teacher
and “General English “teacher. Beside the typicdled of classroom teacher, ESP
teacher “deals with needs analysis, syllabdssign, materials writing or
adaption and evaluation,* they se&SP teacher’s role in one of many parts.
(Hutchinson and Waters, 1992, p 157).

The other aspect refers to training ESkhes which was not covered as much so
teachers of ESP have twrientate themselves to a new environmenfHutchinson
and Waters, 1992, p 157).

In addition, the ESP teacher must be kedgeable, that instructor should have

qualifications, since he / she is a source of kedge, that practitioner had better possess
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a specialized knowledge aware about the langle, he or she wants to tee and

conscious atut the pedagogical competen.

The ESP teachshould base in his or her teaching on the learpecic needs
That ESP practitioner has to manage his class go@ way. Besides his or h
gualifications, the ESP teachers should be pedaglhgicompetent, knowledgeab
having a sufficient communicative competence, anddistically aware of the usefl
target language. Thatiractitioner should be also a teacher, a colldbora course

designer and a material provi,, a researcher and an evaluator ( Swales, ).

Language
Competence

Specialised \ ( Teachers ( Pedagogic

knowledge {ﬁllﬁ—m’tﬁ) Competence

Language
Awareness

_

Figure4.8:Teachers'Qualifications. (Adapted from Thomas 1993).

Tony Dudley Evansand St John (1998) define five keyles for the ESP
practitioner: teacher, caltorator, course designer and materiptevider, researcher
and evaluator. The role ateaches is in fact the same as a ra}¢ «General English
teaches. The role of «collaborator» is connected with evking (collaborating)

with specialists to meeh¢ specific learners’ needand collaboration here , advoca
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«Team Teaching. That means all the ESP teachers collaborathamging ideas
about their teaching, and how to improve it. Somes,team teaching is not possible,

therefore ESP teachers can collaborate with tlegirners (Johns et al , 1988 ).

The ESP teacher is an artist, a crelmrpor she designs courses according to the
learners’ specific needs and their wants, usutbgemtic materials. That ESP instructor
is a«researcherin his or her field ; educates, adapts angeda@ourses that fit the
learners. The role of course designer and « materials provides is the same in both,
ESP and General English courses; to provide the swtable materials in the lesson to
achieve set goals«Researcher's» results find out if the choice of materials meets

learners’ and teachers’ expectations.

The role ok evaluator» is very important in the whole learning procedsisl
necessary to inform students about their pragies their language learning that is
why giving feedback is an inevitable part of eadhivity. The ESP educator assesses
the works of his or her activities, being objeetj encouraging the learners to learn the
ESP courses . (Laurence Anthony, 2007).

Course designer + Material provider

[

Teacher }<= ESP Practitioner |==== Collaborator

Researcher ] Evaluator

Figure4.9:The ESP practitioner’s different roles.

Eventually, the ESP practitioner's resploitisy stands on major elements, which

can be resumed as follow:
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+ Setting goals and objectivesTo design a syllabus with a realistic
goals and arranging conditions for checking anduaweng students’
achievements. One of the goals and objectivesheilchoosing and

later evaluating appropriate and relevant languskgks.

>

% Organizing courses: After setting goals (long-term aims) and
objectives (short-term aims); these aims shouldréesformed into
an instructional program with the timing of actieg. Selecting,
designing and organizing course materials as wellpeoviding
relevant language skills and elements are of gnepbrtance in this

case.

% Creating a learning environment: Teachers have to take advantage
of their skills for communication and mediationander to create a
learning environment. This is because students ig@cdanguage
when they have opportunities to use language eraction. Teachers
as a reliable source and model have to transfer shéls to their
students to enrich the learning environment , ideorto do so ,

teachers should :

= Listen carefully to the students.
»  Give them feedback.
= Build the learners’ self-confidence to communicate
» Focus much more on the language skill they need.
« Evaluating the students: Teachers should evaluate students to
identify their problems and find solutions to thefss. a result, on the
basis of evaluation, teachers show them the righy wo as to

progress.

4-3-8- The Role of the ESP Learner:

The ESP learner is the targeted elenrenhe teaching — learning process

becauseall the ESP approaches, their methods, tdeiniques, the ESP syllabus, the
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ESP courses are all set up to fit and to ecddimat learner’'s perception, aiming to
meet his or her academic needs.

The ESP student comes to the class witpeaifsc focus for learning, a subject
matter knowledge and well-developed adult learrsirgtegies. So, ESP students are
usually adults who already have some acquaintasite English and are learning the
language in order to communicate a set of pradessiskills and to perform particular

job-related functions.

The ESP as a subject, concentrates moftangage in context. It covers subjects
varying from accounting, technologies, business agament, tourism.The ESP focal
point is that English is not taught as a subjeglssed from the students’ real world,
instead. It is integrated into a subject area g to the learners. Indeed, the four
skills in EFL are stressed equally, taught inshene level, but in ESP what matters is
the student’'s needs analysis that determines wlaicguage skills are needed by the

learners.

As a matter of fact, ESP combines subjeatten and English language teaching.
Such a combination is highly motivating becauselestis are able to apply what they

learn in their English classes to their main fiefctudy.

To sum up, the ESP learner the stock nbwkedge and the vital box of the
ESP courses . This learner also shares a padtiatf responsibility in the field of ESP

teaching and learning processes , the studesgfsnsibility depends on three factors :

% Focus for learning: People learn a language when they have
opportunities to work with language in a contextatththey
comprehend and find it interesting. Accordingly,FEB a powerful
means for providing such opportunities. The moreergsting
materials, the more attention; the more learneysateention to the
meaning of the language they read or hear, the mthene learn and

are successful.

>

% Subject matter knowledge:ESP learners are generally cognizant of
the purposes for which they will need to use Einglidaving oriented

their education toward a specific field, they saglish training as
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Chapter Four:

complementing this orientation. Knowledge of thebjeat area
enables the students to identify a real contexthervocabulary and
structures of ESP classroom. As a result, they éalk@antage of what
they have already known about the subject-mattdedon English.
The more meaningful and real context, the more raste and

accordingly the more successful learning.

% Adult learning strategies: Learning strategies are those skills
learners have already developed in using theiv@adéinguage. These
strategies definitely will make learning easier.eytpermit them to

learn faster and more efficiently.
4-3-9- Conclusion :

In the fourth chapter, the investigator expogség shortcomings encounterd while
undertaking that investigation like the drawbaaksthe teaching — learning process, the
negative attitudes of the institution and thesme pedagogical considerations. In the
suggestions for improvements, the investigator,estggto change the ESP course, the
ESP practitioner ‘s and the learner ‘s attitusdesvard the ESP subject Then, the
researcher emphasises on the role of the institutihne ESP practitioner, the ESP learner

in improving ESP teaching and learning processes
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General Conclusion

GENERAL CONCLUSION'::

In this humble research, the researcinwestigated the academic English
language needs of the students enrolled Trechnology of Communication field of
study, at the faculty of« Sciences and Technology university of Saida. The
participants studied English without specific poses, there were neither lessons set
out, nor designed goals attained.

The most important notion in this workas needs assessment, or what is

known by «Needs Analysis». Identifying learners ‘ academic needs weret firs
introduced by Brown in 1995, who pointed dbat developing any curriculum in

the learners’ studies that meets the studenéeds is a crucial step in ESP .
Besides Jordan’s brilliant ideas in learneracademic needs, there are other
scholars who made interesting contributions this field of EAP and needs

analysis, such as Munby (1978), Chambers (1988pnedy and Bolitho (1984),

Hutchinson and Waters (1987), Ritchterich abbancerel (1987), Robinson(1987),
Jordan (11997).

In this study, the investigator focusedthree major factors t; the first one is ,
the Target Situation Analysis (TSA), Munby (89.7The second factor is, the Present
Situation Analysis ( PSA), Chambers ( 1980 ), whihe third factor is, the Academic
Needs Analysis (ANA), Hutchinson and Waterd987 ). The three scholars and
their factors concentrated on the following dmemy; the « Target Needs » «TA » and
the « Learning Needs » « LA », in which targeeds are what the learners need in
order to function successfully in the target simatwhereas the learning needs are what

the learners need to do in order to meet the taegds.

The present situation analysis (PSA) dedth the investigation of learners’
weaknesses or lacks, (Dudley Evans 2001: 133)tdrget situation analysis (TSA), also
known as the objective needs analysis (ONA), looks the requirements of the
language use in the contexts where the courdiipants are likely to have to operate
in English. The learning or subjective needs ansly{sENA) examines the course
participants’ perceptions of what the course shbldike. In addition, in order to ensure

the successful realization of the needs analyssltein the course syllabus, a means
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analysis should be also conducted. The aim of teans analysis is to provide insights
into the target teaching situation that allow tleeelopment of learning programs which
are responsive to and capable of fitting in lmmously with local conditions (Tudor
1996: 133).

As it has been said before, this wakempted to determine the academic
English language needs of the target groyp donsidering a wide range of
audiences as defined by Holliday and Cooke @1)98Brown ( 1995 ), Jordan (1997).
This research was also conducted with thediggi perspective provided by the
Target Situation Analysis concept of Hutchmsmd waters ( 1987 ). In order to
determine the target situation in which theidshts will need to use English, the

investigator was guided by the questioncdVhy is the English language needed?

How will the English language be used? What wi# tontent areas be? Who will the
learner use the English language with? Where anehwtill that language be used?

(Hutchinson & Waters]987: 59).

This study was conducted to investigate the leatrmereds, to ascertain the enrolled
students of Technology and Communication's needsksl and their necessities.
Therefore and in order to answer the entire rebeai question a descriptive and an

empirical researches were undertaken.

Itis vital to indicate the positiomat each member of the participants occupy
in the English teaching /learning processesitllyirthe enrolled students of Technology
of Communication expressed an urging demand ofisimgVith its varied forms. These
learners however considered learning English istlstrfor a utilitarian objective. The

same learners required pure scientific Englishribidécts their needs and their wants.

The ESP teachers in their turns welso a part of those processes of English
language teaching and learning. Those ESP ifwaers were supposed to suggest
authentic ESP texts for their learners, by gméag all the four integrative language
skills ( Listening — Speaking — Reading — Writindor the sake of involving the learners
in the ESP learning process, basing on theirdexo&c needs. But in fact, things went

wrong, no punctual teachers, no permanent ESéhitea in that faculty and sometimes
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in the mid of the academic year, those ESP teacherged to another teaching job since

they were part time practitioners.

Although ESP courses are in great demaoadays, designing one is not an easy
task for teachers who have not received anydbrtraining in this area and for whom
the whole concept of ESP and its teaching hodkilogy can be rather vague .
Exactly such a case was the underlying motivatanafriting the present thesis, which
attempted to define the nature of an ESP sylameeting the Technology of
Communication academic needs at Saida uniyersit

ESP teaching at Saida university sthduhve some radical changes, embracing
the ESP teaching / learning processes, the [p&Rtitioners’ attitude, the learners’

attitude toward ESP learning, the course design

Firstly, the ESP teaching and learning psees need to be reviewed, estimated and
valued. The investigation asserted shortcomindgsSR teaching. Both participants (ESP
practitioners and the enrolled students ) compthfrom a lack of authentic ESP
input, therefore a lack of interest in studyigglish was shown on the part of the

learners.

Secondly, the ESP teachers did not devateonsiderable awareness while
teaching ESP, due to many reasons, they werepeohanent in their professions, they
were not formed in teaching ESP, they did nobvkmvhat the concept ESP meant.

Thirdly, learners in their turns did notypany attention to study English, They
asserted that English was just a supplemendgabject, they were not punctual in their
attendance to their classes .

Fourthly, a deficiency in ESP teaching wasiaed at the faculty o& Sciences and
Technology». The ESP practitioners presented just grammarstasknjugating verbs,
lexis activities like matching words with equivalgeror with opposites. No innovation in
teaching, no motivation led the enrolled studeatgeairn and then to perceive English.
On the other side , the unavailability of an EgRtbooks perplexed the ESP teachers
and their learners.
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The findings in this dissertation were satisfactory because of the shortcomings
exposed above. Thus, the quality of English presento Technology  of
Communication students did not meet thosenérar academic English needs and
wants . As a matter of fact, serious measusbsuld be set up and taken into
consideration , so as to create a good ESPhitend learning atmosphere , stimulate
the learners , awakening their awareness tow&i® Eheme , and estimate the role of

the ESP practitioner .

The implication of the ESP approactextbooks , syllabi , courses ) advocated
the collaboration of all the partners: the Mirys of Higher Education , the ESP
practitioners, the learners. The investigatorerati short inquiry at the faculty of
«Sciences and Technologfshortcomings and findings) proposed the followauglined

remedies:
» Using up-to —date materials are more motivating.

» The content of the texts should be interesting aalevant to the ESP students’

needs both before and after graduation.

» ESP books should be elaborated, reflecting thendéeg academic needs,

beneficial to the teachers and the learners atdh®e time.

» The students ‘basic English needs should be vedu&w, if the students’ general
proficiency was improved, they would have less idifity in dealing with

specialized English too.
» Designing ESP curricula and syllabi that meet I&darners’ academic needs.

» Timing should be reviewed, fitting the learnersdaisition and learning to English

teaching.

» Sensibilising the enrolled students about thgortance of English in general

and more specifically the ESP approach .

» Using audio-visual aids, films, documentariescttmic devices which are relevant

to the students’ majors are both motivating andrimitive.
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Eventually, needs analysis is carried outxamine the students’ weaknesses and
lacks in using English in their academic studieBodgh needs analysis plays an
important role in curriculum development, many lagkearning institutions still lack
awareness on the part of the Ministry of the HigBducation, the ESP practitioners,
and the learners. Based on literature, very fewistuhave been conducted to find out

the EAP needs among the tertiary students.

Finally, this analysis entitled An investigation Into Students English Language
Academic Needs at the faculty of «Sciences and Technology has shown
shortcomings rather than advantages, concerningt&Rming. This investigation has
brought more questions than answers. As a rasidthigh time consistent researches
and interesting studies would be necessary #rycowme the difficulties of the
English for Specific Purposes to Technology @dmmunication in special and the

Sciences and Technology learners in general.
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Appendices:

Appendix 1-: Class Observation:

Ministry of Higher Education:

Faculty of « Sciences and Technology.
Section of « Technology of Communicatiom.

Academic Year: 2011- 2012.

The Observer Teacher.

The Observed Points

o Teachers qualification: ..........cciiii it e e e e

o The presented I8SSON: ... ..t e

e The students :
H e NUMD T o e e e e e e e e s
K MOLIVALION: .ot e e e e

F PeICEPLON: L.t e e e
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Attendance :
K T RACKN IS & ot e e ————————
K S UAENES & ot e e ————

Comments and Remarks & ..o e e e e
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1- A Questionnaire Administered to Students.

- J

4 )
2- A Questionnaire Administered to Teachers.

- J
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Appendix 2- : Questionnaires (Students vs ESP Teachers) :

1- A Questionnaire Administered to« Technology of @Gmmunication students »:

My name is Slimane LAkhdari, | am preparing for thgsis ok Magister » in
Applied Linguistics , specialtyc English for Specific Purposes . .My humble research
IS entitled:

« An Investigation Into Students Academic @ish Language Needs st the
« Sciences and Technology » faculty , universityMoulay Tahar , Saida .So ,in this
research , | am doing an analysis about iEmglanguage needs for théechnology
of Communication »students , who study English for Scientific fages . To obtain
the necessary information , I would requesat ttyou respond to the questionnaire
below meticulously .
This information will help me to determine tBaglish language needs of the students
in the Technology of Communicatiofield.

Cooperation is, of course, voluntaour completion of the questionnaire

assumed to grant permission to use your ewssvior this study .

Thank you for taking the time to answer tpgestions fully and thoughtfully.

Mr: Slimane Lakhdari .

b

ESP researcher, Moulay Tahar universi@gid&.
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Questionnaire Administered to Technology of Qmmunication students

| - - Integrative Language Skills
I-1- The importance of the four lanquage skills

Question:Which language skill (s), do you consider very imgant?

Important Very important Not important

*- Listening
*- Speaking
*- Reading
*- Writing

[-2-A -Listening:

Question 01How well do you understand spoken English?

Put ticks (V)

a- Well

b- Very well.

c- Not well.
d-Not very well .

Question 02Do you think listening comprehension is needestinlying English?

Put ticks (V)

a- Very important
b- Important
c- Not important.

Question 03Which of the listening tasks, do you find most stiating? (You can choose

more orsnswer by putting tick§\) )

*- Filling in charts with suitable information (..... )
*- Answering comprehension question. (vennes )
*- completing dialogues after listening to pages. (T )
*- Gap filling with the supplied words . (vennen )
*- Acting out short dialogues after listenitogthem. (veneee. )

*- Others, please SPECITY ....vvi i e e ——

121



I-2-B-Speaking
Question 01:How well, do you speak English?

Put ticks (\)

a-Well

b-Very well.
c-Not well.

d-Not very well I.

Question 02:Do you think that speaking in English can help yoyour studies?

Put ticks (\)

a- Very important
b- Important
c- Not important .

Question 03:Which of the following speaking skills in Englisle gou think are important
for you to be succeksfwyour studies ?(You may choose as many options
as you want)

Put ticks (V)

*- Being able to use efficient presentieghniques in English. (T )
*- Being able to know all the technical asulentific terms. (---)
*- Being able to conduct interviews. (cenene. )
*- Being able to join discussions about poing and technologies (ceenen. )
*- Being able to solve improbable problerosicerning the computer system. (. ......)

*- Other , please SPeCITY | ..o s

[-2-C-Reading:

Question 01How well do you read in English?

Put ticks (V )

a-Well

b-Very well.
c-Not well.
d-Not very well.

Question 021n general, how important is it for you to readsnglish in order tde
successful in yourdemaic English courses ?

Put ticks (V)

a-Very important
b- Important
c- Not important .

122



Question 03Which of the following themes, do you prefer todedoout and can help
you in your academnglish needs ?
Put ticks ()

*- Course materials. (.onnnn )
*- invention and discoveries . (- )
*- Devices related to technology . (veeene. )
*- New trends in communication . (T )
*- Difficulties while using engines and instnents . (venene. )
*- New technological inventions in communicati. (T )

*- Other , SPecCify PleASE ..o

[-2-D — Writing :

Question 01How well do you write in English?

Put ticks (V )

a-Well

b-Very well.
c-Not well .
d-Not very well.

Question 021n general, how important for you to write in Ergjliin order to be
Successful in youa@emic study in technology and communication?

Put ticks (\)

a- Very important
b- Important
c- Not important.

Question 03Which of the following writing skills in English dgou think are important
to be a successful leathgYou may choose as many options as you want)
Put ticks (V)

*- Writing short articles about instruments , toalsd apparatus. (..... )
*- Note-taking . (.....)
*- Writing reports on small projects . (..... )

*- Writing correct emails and other rsages . (.....)
*- Writing CV’s or resumes . (.....)

*- Other, please SPeCify ...

Il - Qualitative, scientific English, its importance and time lengthening

Question 01:Should English Language teaching be more qualéativ

YES NO
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Question 02.Do you think English in your studies should beghy scientific?

YES NO

Question 03.Do you consider English as an important languaggdar studies?

YES NO

Question 04:Do you consider that timing in English languagech#ag should be
lengthened?

YES NO

Question 05:According to you, should the teaching hours bedased per week?

YES NO

IV — Scientific English language needs

Question 01:How do you evaluate your level in English?
a- Good
b- Very good
c- Low
d- Very low

Question 02:Do you think English for scientific purposes iseded in your studies ?
Put ticks ()

a- agree strongly
b- agree

C- not sure

d- disagree strongly
e- disagree
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Question 03:Is the present scientific, technical English cowtssign serving your

academic English languangeds?

Put ticks (V)

a- agree strongly
b- agree

c- not sure

d- disagree strongly
e- disagree

Question 04:Should the content of the scientific English cowrse receive reflect the

content of the core coarak« Sciences and Technology » faculty ?

Put ticks (V )

a- agree strongly

b- agree

Cc- not sure

d- disagree strongly
e- disagree

Question 05:Do you think that there should be a course bodhkenscientific English

courses for Technolo§Communication students ?

Put ticks (V)

a- agree strongly

b- agree

Cc- not sure

d- disagree strongly
e- disagree

Question 06:When you face difficulties during studying Englisihat do you think
The reasons?afYou may choose as many answers as you want) :
Put ticks (\)

*-\We were not taught General English grammar (.....)

*-We were not taught General English vocabulary (.....)

*-We were not taught specific vocabulary relateduosubject (.....)

*-We did not have enough practice in reading English (.....)

*- We did not have enough practice on pronunciation (.....)

*- We did not have enough practice in listening (.....)

*- We did not have enough practice in speaking (.....)

*- We did not have enough practice in writing (.....)

*- Other, Please SPECITY........ccciiiiieee s ettt s s e e e e e e e e e e e e eeeeeeeeenneeeeeeessnnnnn
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2- A Questionnaire Administered for Content ESP €achers:

My name is Slimane LAkhdari, lam preparing for megsis ok Magister » in
Applied Linguistics, specialty English for Specific Purposes. My humble research
is entitled :

« An Investigation Into Students Academic @ish Language Needs »at
the « Sciences and Technology » faculty yensity of Moulay Tahar , Saida . So,
in this research , | am doing an analysis uabdEnglish language needs of the
« Technology of Communication »students , who study English for Scientific
Purposes . To obtain the necessary informati@arguld request that you respond to thg

guestionnaire below meticulously .

Thank you for taking the time to answke questions fully and thoughtfully .

Mr: Slimane Lakhdari.

\\ ESP researcher, Moulay Tahar Universi8ajda. /
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A questionnaire Administered to the Technology of @mmunication teachers

*Please Mentionthe Faculty ...........cocooviiiiiiiiiiinn,

[- BackgroundandProfile :

1-Qualifications:

Question 01:What is your qualification?
Licence [ ] Magister [ 1 PhD ]

Question 02How have you been a General English teacher?

Years [ ]
Question 03 How many years have you been teaching ESP?
Years -

Question 04:Have you had any specialized training before tearBRSP?
Yes [ No ]

lI-Teaching Situation :

Question 01:What is your status as a teacher?

Permanent [ ] Part-time [ ]

Question 02 How large are your classes?

Number of students L]
Question 03:What is the level of your students?

Beginners [ ] Intermediate [ ] Advanced [ ]

Question 04: Whichlanguages do you use in classroom?

English and French [ ]
English and Arabic ]
Only English ]
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[1l- Teaching Academic English:

Question 01Why do your students of Technology and Communicatieed English
in general ?

Put ticks (V)

a- to pass their English courses .
b- for their future career .
c- to cope with computing language .
d- to respond to communicative tasks .
others, please specify .........ccooiiiiiiiiinann.n.

Question 021s the scientific English course important for Teclogyl and
Communication studemtkile preparing for their careers?

Put ticks (/)

a- agree strongly
b- agree

C- not sure

d- disagree strongly
e- disagree

Question 03:The content of the English course should reflegtrteeds of the
Technology and Comiation students.

Put ticks (V)

2

agree strongly

b- agree

not sure
disagree strongly
disagree

o
1

o
]

e

Question 04 Which of the language skills , do you consider thest important ?

Put ticks ()

a
b

Listening.
Speaking.
Reading.
Writing.

o
1

d

IV- Lanquage Skills:

A-Listening :

Question 01How well do your Technology of Communication studeunderstand
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spoken English ?

Put ticks (V)

a-Well

b-Very well.
c-Not well.
d-Not very well .

Question 02\Which of the following listening skills in Englisklo you think is / are?
important for Techogy and Communication students to be qualified
enough in scientifioglish ?

Put ticks (V)

*- Being able to know tb@mponents of such instruments . (J)-...
*- Being able to solvegmbable problems related to technologies .( ....... )
*- Being able to name aahehtify means of communication . (..)....
*- Being able to respdncemails and other messages . (eenene. )

*- Being able to copehlvicommunication and technologies. (.)--..

*- Other , please SPecify........ccooviiiiii e,

B - Speaking:

Question 01:How well do you think your Technology of Commurtioa students are
able to speak Engtshbe good language speakers ?

Put ticks (V )

a-Well

b-Very well.
c-Not well.
d-Not very well .

Question 02:Which of the following speaking skills in Englisk /iare important for
Technology of Communicatgindents in order to be skillful enough in
interacting in any situaitid

Put ticks (V)

*- Being able to use efficient pnetsieg techniques in English . (....)
*- Being able to ask and answer tjaas in any contextual situation. ( ....)
*- Being able to teach technolog@sther learners in the future . (....)
*- Being able to chat with others tine net . (....)

*- Other , please SPeCifY ......ov i
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C-Reading:

Question 01:How well do you think your Technology of Communiocat students are able

to able to read in Englistbe good language users ?

a-Well
b-Very well.
c-Not well.

d-Not very well .

Put ticks (V )

Question 02:Which of the following, do you think the Technologly Communication

students need d@ble to read and understand

English ?

(You may choose mnpnssible answers as you want).

Put ticks (V)

*- Textbooks or course keoelated to their field of study . ()

*- Reference books rela@i@dommunication . (vennen )

*- Materials which you magicounter while using them. (.)-.

*- Catalogs related to thetruments and its devices . (vennen )

*- Magazines and pamphédisut technologies and machines . (T )
*-Graphs , charts and table (eeneee )

*- Other , please specify

D -Writing_:

Question 01:How well do you think your Technology of Communiocat students have to
be able to write cotraod coherent English according to their needs ?

a-Well
b-Very well.
c-Not well.

d-Not very well .

Put ticks (\)

Question 02:Which of the following writing skills in English,alyou think is / are?
important for Technology of Communication studeotbe talented enough
in their field of study P6u may choose more than oogtion )

*- Note-taking .

*- Writing descriptive passages aboetitistruments and their devices . ( ......
*- Writing emails and chatting messages
*- Writing CV’s or résumes .
*- Writing reports and other technicabjects .
*- Writing contributions in local andternational magazines about

technology and the latest inverdion

*- Other, please specify

Put ticks\)
(o)
(o))
(...)
(o)
()
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Appendix-3 : A Structured Interview ( ESP Teachers) :

An Interview for ESP practitioners

|- BackgroundandProfile :

1-Qualification:

Licence [ 1 Magister [ ] PhD [ ]
2-How long have you been a General English teacher?
Years L1
3-How many years have you been teaching ESP?

Years ]
4-Have you had any specialized training beforehizmcESP?
Yes ] No [

[l-Teaching Situation :

1-How large are your classes?
Number of students ]

2-What is the level of your students?

Beginners [ | Intermediate [ ] Advanced |

3- Which languages do you use in classroom?

English and French ]

English and Arabic ]

Only English ]
llI-Difficulties

1-What difficulties do your students encounter whiindertaking the

English course ?

2-How do you help them overcome these obstacles ?
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3-Do you think that teachers’ motivation is an esis¢ element in the

teaching/ learning process?

4-1s the General English teacher prepared to cofream ESP teaching

situation?

5-According to you, what are the difficulties GealelEnglish teachers of
ESP faced?

6-Should EFL teachers of ESP have a specialisedlkdge depending on
their learners’ field of study?

Yes [ ] No []
Why?

IV-Solutions and Recommendations

1-What skills do ESP teachers need to have or dp@el

2-According to you, how can collaboration and teaaching help the
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EFL teacher to improve the quality of the ESP teagprocess?

134



Glossary.

Ability: the quality of being able to perform; a qualityttparmits or
facilitates learning , achieverhor accomplishment.

Assessment: arvaluation to learners’ output and oral or writpgnduction,
it has to be done objectiweith neutrality .

Awarenessa personal ability to do things consciously, leesmeeed to pay an

absolute attention wisitedying English .

Communication: a speech act between two interlocutors or morepcates

the sender dmalrecipient and the message ( productive
Receptive intdian).

Communicative Competencea cognitive act, it is the speaker’s ability to

interact appriafely in different communicative situations.

Competencethe quality of being adequately or well qualifidaypically and

intellectually.

Course a series of designed and targeted instructioreandparted education
designed to specific learners

Curriculum: an integrated course of academic studies, it iatjggegate of

courses of a studyegiin a learning atmosphere .

English for Specific Purposes (ESP}pecific English purely scientific

implemented to fit the neeflspecific group of learners .

English for Academic Purposes (EAP) a field of study , derived from ESP,
designed to meet specific sead learners like English for Technology
of Communication learners .

Fluency:the quality of being facile in speech and writiitgs also Skillfulness in
speaking or writing.

Implementation :the act of implementing (providing a practical meéor
accomplishing something); gang into effect, it is also The act of
accomplishing some aim or exig some order.

Investigation:it is a systematic inquiry by setting goals to lazashortcomings

in any field , mainly in thearning or teaching processes .
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Learning: the cognitive process of acquiring skill or knowded presented by
teachers or instructors .

Likert-Scale: a way of generating a quantitative value (numedwd qualitative
guestionnaire (e.g. : VerpdoGood- Bad — Not very good )

Needs Analysisit is also known by Needs Assessment. Needs sisab/the
corner stone of ESP and leadsfocused course.

Perception:the representation of what is perceived; basic @rapt in the
formation of a concept.

Syllabus:an integrated course of academic studies, designat organization

or a ministry .
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Résumé :

Anglais pour objectifs scientifiques esh autre domaine d’étude , qui est
différemment enseignée aux étudiants ou bienrawailleurs utilisant I'anglais dans
leurs formations et leur vie professionnelle .

La recherche nous a montré que I'enseignembe I'anglais pour des obijectifs
scientifiques et techniques nécessite un encadtespégialisé dans le domaine , une
réforme qui touche les programmes , les manuela mentalité des apprenants ,
ainsi que une formation spécialisée pour I'ensendiels encadreurs et les enseignants
, Juste pour bien améliorer la qualité de I'enseigent de I'anglais pour objectifs
scientifiques ou techniques .
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