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Abstract  

 

This study aims to investigate the various teaching strategies, styles and activities that 

teachers of deaf students use in the classroom. In addition, it seeks to examine the learning 

situation and the students‘ needs. For this purpose, eleven (11)   teachers from the special 

education school ―AbbadFathallah‖, in Saida, were involved in the investigation. This 

research is based on a triangulation of research tools; the first instrument is a semi-structured 

interview, the researcher used two types, face to face interview with pronunciation stage and 

middle school whereas the second type was multiple group interview with primary school 

teachers. The second instrument is classroom observation, the researcher attended ten sessions 

with the three grades for one hour to each module as non-participant, in order to observe the 

teacher‘s and the student‘s interactions. The last tool is the oral questionnaire for the five 

students in the middle grade (there was only five students in the classroom) to collect the 

learner‘s opinions. The results found showed that teachers in the school for the deaf used the 

total communication approach of teaching, since it allows the teacher to use different 

strategiesat the same time, such as sign language and speaking out loud. Furthermore, the 

findings indicate that deaf learners at the target school are comfortable with teachers 

modifying their strategiesand finding ways to communicate with them. 

Key words: Deaf education, teaching strategies, Total communication approach, sign 

language. 
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General Introduction 

 

 From the beginning of the creation, deaf people were seen as a mistake that the 

creator made, they never treat them as a human being or treat them equally as normal 

people; especially in the western countries, where the church was neglecting them and 

never provided them with their simple life conditions, such as home, food or education. In 

the 1500s, the term of deaf education appeared with the Spanish monk that was called 

Pedro ponce de l‘ean that gave a chance to those people and educated them with several 

strategiesand that was the basic of deaf education. Deaf education started to become an 

interesting field to search for, it turns to be the closed book of the decades and it brought 

with it several researchers and writers that gave different strategiessuch as oral and sign 

language. 

 The ninety four (94) version of the American law of 1975, was the first step in the 

world that gave the deaf learners the right to study in normal schools and have the same 

privileges as non-disabled students. Moreover, the teaching strategiesthat the teacher used 

in inclusive classrooms is not the same as the special school. The strategiesthat the teachers 

of deaf education use nowadays are really related to the past experiences, since the deaf 

learners are using the finger spelling, lip reading and gestures. This case study shed light 

on the teachers‘ creativity and behavior toward the deaf learners.  

 Nowadays, the special education became  important since it‘s the only way that 

remediate the society from the idea of disable people are useless persons in the society, and 

engage the deaf learners in the society as an active humans and save them from the 

isolation of their disability. These goals are achieved only with the successful strategiesof 

teaching that are applied in the classroom. The significance of the present research is on 

investigating the methods and strategiesthat the teachers of deaf and hard of hearing 

learners use to enhance the level of the learners. 

The aim of this study is to investigate the strategiesand methods used by teachers of 

deaf education used in the classroom to enhance students level, since it is really important 

to know how do teachers deal with this kind of disability to know the effectiveness of those 

strategiesaccording to the students reaction; in addition, this thesis focuses on the 

development on the field of deaf education. The target population is the teachers of ―Abad 

Fathallah‖ school, in the sake of reaching the goals of collecting qualitative and 
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quantitative data. The researcher attended several sessions with the deaf learners as an 

observer and took some interviews with different teachers in the target school, in order to 

answer the research questions and questionnaire the hypotheses in the target place. 

The purpose of this research work is to examine the strategiesthat the teacher in deaf 

education uses in teaching disabled learners, since several strategiesappeared on the last 

three centuries and created a big conflict about the suitablestrategiesfor the deaf learners, 

for this purpose, the formulated research questions are as follows: 

1. What are the strategiesthat are used in teaching deaf learners? 

2. How do teachers of deaf learners perceive the curriculum and it‘s appropriateness 

for disable learners? 

3. To what extent are the strategiesand methods used to deaf learners effective? 

In the sake of answering the research questions, the researcher suggests a set of hypotheses 

that might answer those questions, which are: 

1. The major strategy that the teachers used in teaching deaf learners is sign language; 

in addition to,  the oral strategy with flimsy use of body language, lip reading and 

eye contact. 

2. Teachers do not agree on the curriculum and programs used in teaching deaf 

learners which are designed for non-disabled learners. 

3. Deaf learners are obliged to deal with any teaching strategy since all the teachers 

used. 

The present study attempts to explore the effectiveness of the strategies that the 

teachers used in transferring information in the classroom; in addition, take views and 

opinions of the teachers toward the curriculum that the ministry of education uses with 

deaf learners, the last aim is to give the opportunity to deaf learners to express themselves 

and share their ideas about the techniques that they appreciate and comprehend with. 

The researcher used in investigating and testing the hypotheses in the field, both 

quantitative and qualitative data collection tools in order to ensure the reliability and the 

validity of the result. The researcher used three tools of investigation: interview, 

observation and a questionnaire. Firstly, the researcher used two types of interview, face to 

face interview and a multiple group interview. The first type of interview was with six (6) 

middle school teachers from both genders, it took 15 min with each teacher. Most of the 
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teachers in the target school were involved (Arabic, English, physics, history, Islamic and 

ICT). The second type of interview took 30min with a group of primary school teachers; 

Secondly, the observation took 6 sessions with middle school learners and two sessions 

with primary school and pronunciation stage. The last tool is the questionnaire for the 

students to investigate their attitude toward the strategiesthat teachers used in the 

classroom. 

The present research work in composed of three chapters. The first chapter is the 

theoretical part and literature related to the topic, it starts with definition of the main terms 

in deaf education such as sign language and oral strategy. The second chapter contains two 

parts, the first one explains the research steps, for instance, the research questions, 

hypotheses and the methodology of the research; the second part is devoted to the practical 

segment were the researcher collect all the data and translate it to quantitative and 

qualitative data, in this stage each tool of investigation was analysed individually. The last 

chapter is based on the verification of the hypotheses and provides an interpretation of the 

outcomes of the investigation, complements them and gives the answers to the research 

problem; also, it gives a general overview of negative and positive aspects of deaf 

education and proposes some recommendations. 
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 Deaf Education in Algeria faces a series of problems concerning the curriculum 

design, classroom atmosphere, syllabus, and the teachers‘ way of teaching, that decrease 

the learning process for those students .Teaching disabled learners (Deaf Students) needs 

forward-thinking on their future through employing highly qualified teachers in order to 

deliver information in an appropriate manner, and help the students to overcome their 

disability and become effective and integrated individuals in society.  

This chapter deals with the most important theories of prominent personalities 

throughout the history in order to help people with disabilities namely Deaf Students 

through the suggestionof strategiesthat teachers may use, so as to integrate this category 

into the educational community.Throughout history, theories have appeared such as 

oralism, manualism, total communication approach and the bilingual approach that aim to 

educate the deaf learners, and each researcher by the passing of time brought ideas or 

methods that support and contradict the other ones. Most of them support the three 

aspects,the psychological, moral and the educational aspects,that work hand in hand to 

create the safe atmosphere of learning far away from the conflict of the learner, society and 

moral.That isrelated to how the education crew deal with these students without hurting 

their feelings and focus on the educational aspect which is the most important in this 

chapter, how the teacher is transferring the information to the deaf students; and what are 

the methods and strategiesthat serve them .This chapter extract all the contradictions to 

find strategies, that help students with special needs to raise their educational level.  

For a clear image of learning disabilities, in this chapter, as a first step, the researcher will 

introduce the main terms that are related to deaf disability and special education.  

 

1.2.Learning Disability: 

Thelearning disability related to the studenthimself, whocannotlearn as normal 

students, sincetheirdisability prohibits themfromdeveloping the cognitive skillssuch as deaf 

disability, in this case the learnercannotproduce speech or listen to the lesson 

withoutextrinsic aides. Oxford dictionarydefines thatterm as a condition givingrise to 

learningdifficulties, especiallywhen not associatedwithphysicaldisability; Moreover, it 

defined the learningdisability as a condition that affect the ability of understanding or 

usingspoken or writtenlanguages, or doingmathematicalcalculation …etc. Itseffect on the 

youngchildren becomeremarkable when the child reach the school age. 
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Correspondingly; Slavin (1992) defined this term as: 

This is a generic term that refers to a heterogeneous group of 

disorders manifested by significant difficulties in the acquisition 

and use listening, speaking, reading, writing, reasoning, and 

mathematical or problem solving concepts. These disorders are 

intrinsic to the individual and presumed to be due to central 

nervous system dysfunction. Even though a learning disability may 

occur concomitantly with other handicapping conditions or 

environmental influences, it is not the result of these conditions or 

influences. (p. 409) 

Salvin linked the disability of learning to thenervous system in the human body, and he 

claimed that it affect the learner‘s ability to acquire knowledge and produce a set of skills 

such as speaking, writing and reading. 

1.3.Deaf Disabilities: 

     The Individual with Disabilities Education Act (IDEA) defined deaf disabilities as 

―hearing impairment that is so severe that the child is impaired in processing linguistic 

information through hearing, with or without amplification‖ that is to say the deaf 

disability is the misunderstanding of the information dealing with a disability of 

hearing.The learner cannot receive data as normal students, without aid from the parents, 

teachers and expensive materials, even if all conditions appear, the learner cannot receive 

data since the deaf disability have different levels from low deafness or total deafness. 

Also it is known as the invisible disability since the handicapped person has no symptoms; 

people could have a misunderstandingwith that person from the first contact. According to 

Martin and Clark (2000)‖There are three types of hearing loss: conductive, sensor neural 

and mixed‖ the first type it could be seen since it is related to the outside features of the 

ear, that  is to say the disability is related to the shape of the ear and that is called the 

congenital malformation; the second type is invisible since it is related to the inner organs, 

discovered only through a set of examinations by specialist doctors and with sophisticated 

equipment, it does not have any relation with the shape of the ear. The last type which is 

mixed is a combination between the two previous disabilities, i.e.: that person has 

problems in boththe inner organs and the shape of the ear. 
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1.4.Teaching Strategy: 

 Special education is an exhaustingprocess, the teacher gives information from 

different modules to a learner who cannot hear what he/she says.In normal situation,the 

teacher can design the course or improvise in the classroom,givesrandom examplesfrom 

varied situations, telljokes during the lesson, share information between students during the 

discussion of the lesson.Teacherscould only write the lesson in the board and the students 

could easily understand it; In contrast, the teacher of deaf students must follow a strict 

schedule by following a set of strategiessuch asusing sign language, eye contact with 

students and lip reading; andwith high level of energy, passion, and proficiency of using 

ICT materials. 

According to Lawton definition, ―teaching strategy is a generalized plan for a 

lesson(s) which include structure desired learner behavior in terms of goals of instructions 

and an outline of planned tactics necessary to implement the strategy‖.It refers to the 

ability of choosing the right method or philosophy that meet the learners‘ needs. In this 

process the teacher is the addresser ofthe information he/she needs to know the background 

of the learners and their abilities in each module. After that the teacher is able to design a 

course, set the needed materials and develop goals that he/she needs to achieve with these 

students in order to conduct a successful course and identify the right strategy to the target 

group. 

1.5.Deaf Community and Deaf Disability: 

 The handicapped people who suffer from loss of hearing are called deaf, but there 

are two different meanings in  writing the word; deaf with small ―d‖ ( deaf) or with capital 

‖D‖ (Deaf) , both forms are used in expressing dissimilar ideas. The firstone ―deaf‖isused 

to describe the situation of the patient who suffers from losing the sense of hearing, this 

term ismostly used in US and UK; whereas the second one, ―Deaf‖ is a formal concept 

mainly used to narrate a whole situation as the Deaf community. According to Grees 

(2003) ―Deaf‖ is used to describe a group of people who share the same language, culture 

and the hearing loss. Deaf community is unique in itself since they share the same sign 

language that they can learn from their childhood and develop a culture that they are proud 

of it. 
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1.6.History of deaf education: 

 

The process of teaching deaf learnersfacesdifferentchallenges that started from 

early centuries, in order to develop strategiesthat pound the deaf person into the society. 

After different experiments from different people and teachers, they could provide a set of 

strategiesto teach these people. All of the hearing-impaired in the 17th century were 

persecuted by English society by the greatest institution in society, the church. They 

believed that the hearing-impaired were a punishment from God for his sinful servants, as 

they were deprived of their most basic rights such as inheritance and participation in 

religious rites, and they were called idiots and retarded at the beginning. In the 17th 

century, there were signs of teaching this class by a Spanish Christian priest named Pedro 

Ponce De Leon (1529-1584) who began to teach writing, reading, speaking, arithmetic, and 

prayer. According to Lou Ann Walker, "the first real efforts to educate deaf people began 

around 1550, when Pedro Ponce de León, a monk from Spain, taught deaf children in a 

monastery in San Salvador" (p.11). After many years, the phenomenon of teaching the 

hearing-impaired spread widely among many people, including Juan Martin Bonet, a 

soldier and politician (1620), who in turn worked on the creation of a one-handed alphabet 

which was called manualism.He published a book entitled Simplifying the Alphabet and 

the Method of Teaching Deaf and Dumb Speech, in which he stated that the student must 

learn in an orderly and sequential manner, first learning the letters then expressions, and 

finally reading and writing. Belief in the possibility of teaching the hearing Impaired 

throughout Europe and schools for the deaf were established. In 1644, john Bulwer 

believed that education could be combined between sign language and lip reading.  In the 

18th century, several schools for the hearing impaired appeared in several countries, 

including Germany, France and England for all backgrounds of society, such as England, 

which founded a school by Thomas Braidwood (1715-1806) that was known as the 

Society, and the second school in London was known as the Connecticut Asylum for the 

Education and Instruction of Deaf and Dumb Persons. In the late 1870s, more than 22 

schools were opened. 

Educator Year Country Method Use of the method 
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Table 01: The most common researchers in deaf education (updated by the researcher) 

 

1.7.Methods of teaching deaf learners: 

The process of choosing a suitable method to teach deaf learners depend on the need of the 

learner and which strategy they can use as teachers to transfer the course in a successful 

way. The current situation of deaf education need more attention and intelligence in 

choosing the methods and approaches that enhance the creativity of the learners and focus 

on the psychological aspects that serve the Deaf community needs. During the past years, 

researchers developed two differentparadigm theories that helped the special education to 

progress in the field of education and engaging with normal world.Paradigm, according to 

Covey (1992),―isa model, theory, perception, assumption, or frame of reference‖ (23). The 

first type of paradigm is Clinical-Pathological Paradigm and socio-cultural paradigm each 

one treats the deaf learner according to its principles and its way of teaching.  

 

 

Pedro ponce de l‘ean 

1520 

1584 

Spain Sing 

language 

and oral 

method 

Teaching students 

speaking, writing, reading 

and math 

Juan Pablo Bonet 

 

1556 

1620 

Spain One 

handed 

alphabet 

Teaching students alphabet 

first after that speaking and 

writing 

John Bulwer 

 

 

1606 

1656 

England Sign 

language 

Learning throw signs and 

gestures 

Samuel Heinicke 

 

1727 

1797 

Germany Oral 

method or 

Oralism 

This method is based on lip 

reading and using throat. 

Charlie Michel Abbé 

 

 France Sign 

language 

Learning throw signs and 

Gestures 

Rock 

AmbrioseCucurronAbbé 

 France Sign 

language 

 

Learning throw signs and 

gestures 

Thomas Gallaudet 

 

1817 USA Sign 

language  

ASL 

Learning throw signs and g 

Frederick Martiz 

 

1805-

1874 

Germany Natural 

method 

 

Using sign language 
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1.7.1. Clinical-Pathological Paradigm: 

 This paradigm is known as the clinical method, its view for the deaf learner as 

disable person who cannot change their life or control it without an extrinsic motivation, 

supporting this idea with the claim of Naiker et al 1999―in need of assistance, as objects of 

pity, and eternally dependent on others … underachievers and people who are in need of 

institutional care and thus special schooling‖ (14). Baker-Shenk&Cokely (1980) defined 

the disability as ―a minority group composed of   persons who are treated in certain 

negative ways by the hearing majority‖ (54), in another words the disabled person is 

double handicapped. According to the UNESCO report (2002), which has focused on 

disabled people‘s impairments and has explained the difficulties they experience in their 

lives in terms of these impairments. This medical model sees disability as a ‗personal 

tragedy‘, which limits the capacity of the disabled person to participate in the mainstream 

of society (21). The teaching process in this method focus on the oral method ‖oralism‖ as 

a successful way of teaching in addition to the total communication approach. 

1.7.1.1.Oralism: 

 

Oralism is the process of teaching deaf learners how to produce the language by using a 

set of strategiessuch as spelling, lip reading and writing. Johnson, Liddell &Erting (1989) 

claimed that the deaf learners acquire the spoken language by seeing and hearing it, and 

that make them get a great communication with the hearing world. The oral approach 

emphasizes on the auditory skills and aims to educate deaf children to speak and 

communicate by using assistive devices such as: hearing aids, FM system (frequency 

modulation) and cochlea implants. The non-manual approach discourage students from 

relying on the visual aids, since it isolates the deaf learner from their society as Johnson, 

Liddell and Erting (1989) claimed that the use of the usual cues decrease the cultural 

knowledge and the socio-emotional, also the learners could not communicate with each 

other in adequate way since the cognitive development is neglecting the visual aids. In the 

same way, gestures can disturb the learner in acquiring the spoken language. According to 

Schmulain, ―If you want to make use of his residual hearing as primary input, additional 

visual input will detract from that. It will confuse his understanding more‖ (2002, p.33).  

Also he added in the same year that, if the learner usesgestures, in this case the educator 

must repeat the action to the spoken form. The oralism approach existed since the mid of 

18 c, practiced by the European countries. The way of teaching in this approach is totally 
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different from the sign language method, which they work with the vocal/speech of the 

learners and how to produce the sounds. (Rachel, 2008). Lip reading is one of the 

strategiesused in the oral method, which help the deaf learner to know the shape of lips in 

order to produce the sound according to what they see. According to the observation made 

by Gallimore (2000), he found that the hearing people rely on what they hear and the 

sound produced, in contrast, deaf people rely on what their eyes read from lips. Fitzpatrick 

gave a general definition for this approach ―Oral communication is a mode of 

communication that relies solely on speech (2011). 

 Oralismas a way of teaching needs commitment from both the learner and the 

teacher, since it requires hard work and high attention, supporting this idea with the claim 

of Schmulain (2002) ―This is a skill that cannot be taught but which is rather developed via 

―routine, everyday play and care giving activities to enjoy, share, request, assist, inform 

and/or learn about the world‖ (28).Moreover, the educators of deaf learners should engage 

in the teaching process with their students by showing them how to produce sounds, the 

shape of the chest, and the vibration during speech.This method improved by a researcher 

called Moores (2009) who claimed that the teacher should be a part from the deaf courses, 

by letting his students touch his face, throat to feel the vibration of consonant and vowels , 

chest movement and lips in order to know the shape of them when he pronounce the sound. 

This approach enhances the reading and the writing skills of the deaf learner. According to 

the observation made by Kozulin (2001) for normal and deaf learners in the level matching 

written letter to sounds; on one hand, these conditions (matching written letter to sounds) 

improve the reading and spelling skills for normal people; on the other hand, the deaf 

students tested with the same instrument; they reach the level of sounds awareness and 

increase the phonemes. This idea supported by Leybaert and Algeria (1995), they 

reclaimed that if there is unclear speech presentation that affects the reading process and as 

a result it impacts negatively the reading and spelling for deaf learners. 

Oralismis supported by different countries that see it as the most useful approach in 

teaching deaf learners.‖The German teachers for the deaf preferred the oral methods and 

the spoken language to any other method‖ (Schuman, 1940). Also according to Young 

(2002) enchain the oral method is the dominant in all deaf institutions and the government 

makes it the official way of teaching.Equally, to New Zeland (ABHR 1879, cited in 

Townsend (1993), India (Randhawa, as cited by Moores, 2009), and Singapore 

(Guarinello, Santana, Berberian, &Massi, 2009) concerning the last country, they used the 
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written language and speech training, the result was fragment spoken language; in addition, 

the parents of deaf students encouragedoralism since it motivates them and makes them 

active persons in society. As Schmulian (2002) claimed:They want their child to grow up 

into a fully independent adult who does not need to depend on the help of another person. 

Interestingly, parents choosing the Oral route for their child believe that their child has ―the 

same innate wiring to acquire spoken language that a normally hearing child has. (29), in 

order to engage with the normal world without depending on them. The deaf learner can be 

a person who can present himself as a capable person not as imperiled one, the parents 

want their deaf children by using the oral method to engage with the hearing community 

by using the communication competence as ―how to say something, when to say it and to 

whom say it ―(Schmulian, 2002.p27). However, oralism links the deaf students with the 

hearing world, but at what cost? The hearing aids and the cochlea are too expensive for 

poor learners; also they need time and a lot of ongoing commitment from the educator, 

students and parents. According to Johnson, Liddell &Erring who claimed that oralism is a 

field as well as an approach of teaching, because the learners are still deaf and limited in 

their abilities ―only small part of the spoken English signal may be comprehend visually‖ 

(1989.p 4), in the same context, Chayou (2006) argued that the oral method has a risk on 

the linguistic, cognitive and social and personal development of the deaf learners. 

1.7.1.2.Total Communication Approach: 

 According to Scheetz (2001) the total communication approach was less a method 

and more a theory, where the students encourage using any and all methods that would 

help the deaf learners. In the same way Barcker (2011) described this method as a 

philosophy that the students choose from all the theories that were used in teaching deaf 

students at that time. As a philosophy, it consist of the use of the sim-com to enhance the 

learner ability such as finger spelling (the Sign Language alphabet), mime, writing, visual 

imagery (pictures), lip-reading, gestures and oral speech may be used. In the way Lane, 

(1999) claimed that ― Total Communication included amplification, speech therapy, speech 

reading, writing, pictures, and signing; in practice it was commonly believed to mean 

speaking and signing at the same time or simultaneous communication‖. As a definition to 

this method it is the combination of all the successful method in teaching deaf 

learners.Likewise, Fitzpatrick (2011) claimed that «Total communication, hence, 

recognizes in totality any form or method of communication that works‖. 
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 Total communication philosophy appeared in 1950, in order to relive the oral 

method (oralism). Byton (1996) claimed that oralism is a way of teaching, compared with 

the other schools at that time. Oralism had its supporters, but after the appearance of the 

total communication approach they were attracted to its way of teaching; such as Germany 

which changed its method from oralismto this current philosophy (Gunther, 

Hennies&Hintermair, Moores& Miller, 2009). Also it was practiced by a man called Rd. 

Roy Holcomb, an educator in a school for the Deaf in Santa Ana (Gannon, 1981; 

Garretson, 1976) and in Maryland school in America (Denton, 1976). 

 Although the total communication philosophy deals with most successful theories 

and methods in deaf education, but it never gets the purpose of teaching those students 

which is associating them with the hearing world, protect them for loneliness, educating 

them as normal people and give them an equal chances as any human being (workers, 

creators, writers…). First, as known this philosophy deals with different ideas that is totally 

expansive for poor deaf learners; Even though; on one hand, it is expensive but it could 

give satisfying results, and it could be not. Supporting this idea with Most (2006), Wiesel 

(2001) claimed that the developed countries could plant a cochlear implants in the ears of 

the young children and it was a successful idea. In the other hand, according to the claim of 

Barcker et al. (2009) if these aides are planted before the age of 18 month, it could help the 

learner to acquire the language as a normal person, but it does not show the same result for 

deaf who implanted it at a later age when they show less acquiring a language.Alike, 

Venon (2007) agree with the idea of Barcker. Second, this method deals with two powerful 

methods which are oral and sign language and in order to complain them in one method 

that could make the learner face different obstacles that have an effect on the reliability of 

this philosophy.Supporting this idea with Johnson observation when he found that 

simultaneous approach in educating deaf learners is quiet difficult since the teacher cannot 

reach the comprehensive communication, also he added that there are expressions in the 

oral form that cannot express the ideas with the sign language (Liddell &Erting, 1989; 

Tevenal and Villanueva, 2009). ―Deaf learners in classrooms where Total Communication 

is used often experience boredom as they receive limited amounts of knowledge as the 

educators take a long time to communicate information via Total Communication‖(Smuts, 

2002.p.54). Smut (2002) supported this idea when he claimed that the students who learn 

from this method face a series of problems with their language skills, especially when it 

comes to reading, writing, and understanding of concepts and abstract vocabulary (54). In 
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the same context, he added that if the total communication could not reach the goals of 

deaf education so they need to use the Bilingual Bicultural approach.(2002.p. 54). 

 

1.7.2. Socio-Cultural Paradigm:  

This concept could be defined as a social method; it is the most useful for 

understanding the problem of losing the senses of hearing, the deaf learner is treated as a 

unique person, mostly all people or educators who support this method use the sign 

language. Woodward and Markowicz defined deafness as ―a group of persons who share a 

common language and a common culture‖ (1975:32);Equally, Schlesinger and Meadow 

(1972) defined deafness in the same way «a group of persons who share a common means 

of communication (signs) which provide the basis for group cohesion and identity.‖ (16). 

the current paradigm change life if the disable person made them confidant people with 

their own language (sign language) and a special culture for their own. After many 

difficulties the deaf people changed their selves by creating a community that have its 

culture , language, and attitude and they called it the Deaf community with capital 

―D‖,which rely on a group of people who share the same circumstance, not as deaf with 

small ―d‖, which rely on an individual person who lost the hearing sense. 

1.7.2.1.Manualism: 

Manualism is an approach which supports the use of Sign Language, which is 

formed in thevisual/gestural modality and which uses space rather than sound produced 

using the upper body,and hands and face (Petitto, 1994; Bellugi, 1980; Klima&Bellugi, 

1979; Stokoe, 1974). The Manualism is related to the socio-cultural paradigm, it never 

deals with the oral communication approach. The concept of sign language is related to 

ancient Greek philosophers.According to Domingus (2009), Socrates believes in the use of 

human body as a tool of communication with deaf people. The development  of teaching 

imperiled students never stop and brought huge progress related to the sign language, 

according to Candano associating deaf students with the representative thing could help 

them to symbolize it and write it(Butterworth&Flodin, 1995). The history of educating 

imperiled students started with a monk from Spain church, he tried to teach deaf people 

braying and writing using different methods among them the sign language. After years a 

man called Pablo Ponet who was interesting of ponce way of teaching, he developed a 

book called ―THE MANUAL ALPHABET‖ and published it in the 1600c. The book made 
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a huge revolution for deaf education and specially sign language in Europe; for instance, 

according to Butterworth and Foldin (1995) the first school of teaching deaf learners was 

in Paris. Charles Michel de Labbés was influenced with the sign language so he established 

the first school of imperiled students in the capital of France Paris. In the 1800c, an 

American man called Thomas Galloudet was interested in the sign language as a way of 

teaching, first he went to join the oral school but the educators forbidden him to join them 

in order to not show their way of teaching, so finally he went to Abbé school where he 

learnt the sign language and became one of the supporters of this method; Later on, he 

developed the American Sign Language (ASL) and introduced it in Hart Ford deaf school 

in 1817, and established Gallaudet university in Washington D.C. According to Moores 

(2009) ―This era was then referred to as the ―Golden Age of Deaf Culture and later 

followed by the Dark age of Oralism‖. 

Sign language is treated as a method/approach and as a language; first, it was considered as 

a method since it appeared as a way of teaching a particular group of people who share the 

same disability, and the need to be associated with the hearing world; supporting this idea 

with the reclaim of Webster and Wood (1989) sign language help the deaf learners to be 

less isolated and less resentment, and loaded with the language competence. Secondly, 

manualism is unique in its structure, the deaf learner could engage with his community in a 

comfortable way, and be successful in their studying field. Paddon and Ramesy (1966) 

claimed that knowing the ASL connected the reading process and enhance the English 

ability. Since the sign language got a confusion from the linguistic researchers who 

describe it as a language could be acquired from a young age, supporting this idea with a 

saying‖ Further linguistic evidence demonstrates that sign languages are fully-fledged 

languages entirely capable of expressing all the nuances of meaning that all spoken 

languages canexpress ―(Bellugi, 1989; Petitto, 1984; Aarons &Akach, 1999:8). According 

to the department of education (2001) oral school learners face aset of barriers in acquiring 

the language: the first one is the deaf Lerner will never achieve his goal which is 

communicating with the hearing world; the second is the Bilingual-cultural problem could 

be not solved in the oral school (p.7-18). They add that the sign language should be 

educating in all the field of deaf not only because it is the official language for the deaf 

society. 

Although sign language is the most useful method in special education, yet it faces a 

problem with bilingualism. According to Vonens (2007) observation most of the deaf 
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communities are bilingual and in each community there was the sign language and the 

spoken one. Ramesy 1997 argued that the deaf learner should know the way of structuring 

the context in the perfect manner in the sign language by providing the right instrument 

and sources, also having a clear idea about what they wantin the same context, the 

handbook for the teachers of hearing imperiled agenda (2011) recognize the use of 

bilingualism in the deaf community, as a reaction they demand the promotion of the sign 

language. 

1.7.2.2.The Bilingual Method: 

According to Gegory (1998) the appearance of bilingualism is from the limitation 

of the oral method and the total communication philosophy. That is to say the goal of 

educating a deaf learner appeared in set of causes  that must be shown in the ground, which 

are: Firstly, educating the students in order to make them get a linguistic competence that 

may facilitate the engagement with the hearing world; secondly, if the deaf learner could 

engage with normal people he may engage in any topic he want and that what called  wide 

curriculum the learner learn in direct way , what he see and what he notes and observe; 

thirdly, the literacy skills become easier to acquire and finally provide a good image and 

build a strong personality and provide the learner with positive sense of their own 

personality(Gegory 1998.p. 68.69). All the methods that seek for teaching deaf learners 

surrender at some point and that kills the art of teaching , since you teach a learner cannot 

collaborate or share his ideas as Komesaroff, (1996) claimed ―They need to admit that the 

methods they have been using in the past have failed or limited the Deaf learners they 

teach and then ―Change then becomes a necessary process rather than something to resist‖ 

(40).The Deaf community is mostly bilingual in itself since they are learning in multiple 

methods the manualism, oralism and the total communication approach and that make  a 

huge problem for the deaf community, in order to solve this lacuna the bilingualism 

combines them in one approach which set the priorities to facilitate the process of teaching 

deaf learners in classroom and outclassroom. In this approach the deaf learner is in the 

beginning of learning process; he learns the first language which is the sign language to 

become as a mother tongue for the Deaf society ; after that, the disable learner could 

acquire the spoken and the written forms as a second language, supporting this idea with 

the claim of The World Federation of the Deaf which calls for the introduction of 

Bilingual-Bicultural education ―into schools for the deaf, for native sign languages to be 

recognized and used as the first languages for deaf children, and for second languages to be 
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taught through reading and writing‖ (World Federation of theDeaf,1993:13);.Likewise, 

Cummins(1989) claimed that if the learner have a base language it could be easy to acquire 

the second one. The purpose of this approach is to link the manualism and the oralism in 

abilingual community; were the learner can use the sign to know the meaning of the world 

and take a broad idea about its use, Which means the goal of this theory is the learner 

competency of lexicons and grammar, in order to teach them the next step which is how to 

read and how to write and finally, the competency of phonetics and phonics. In this 

approach the sign language is treated as a mother tongue not because it is better than 

oralism, in contrast, it treats both of them equally supporting this idea with the claim of 

Akamatsu (1999), sign languages and spoken languages could both play equally important 

but different roles in the acquisition of written languages by deaf children.   

When the deaf learner acquire the first language (sign language), the teacher is the 

map of the learner is the light and the guide line of those pure soles, so in order to teach a 

student make you as an idol the process of choosing a teacher for disable learners it‘s a 

significant one if the teacher dislikes his job, so, there will be no interaction between the 

learner and the teacher and the process of transforming information fail as well. Supporting 

this idea with the claim of Komesaroff(1996) ―Deaf children need schools filled with 

qualifiedteachers, positive role models, and staff fluent in their language‖ (40). The 

bilingual model raises the special education of deaf learners, which makes the world look 

at them as a community that has a unique language and a unique culture and gives huge 

importance to the sign language. (Storbeck, 2000:52; Ewoldt, 1996; Sacks, 1991:150). 

Some countries are attracted by this method such as Australia and China who added the 

bilingual method in their system of teaching deaf (Moore, 2009), also according to the 

ministry of education of Singapore (2006), their country link the total communication 

philosophy with bilingualism method that promote the signing exact English. Similarly to 

Portuguese, the approach facilitates the written form of its language (Moora, 2000). As a 

conclusion, Moores (2001) claimed that the Bilingual method was believed, too, to be 

beneficial in special education. 

 

 

 

 



19 
 

1.8. Strategies of Teaching Deaf Learners: 

 All the teachers of special education agree that: teaching is the hardest process that 

they ever dealtwith, and the difficulty changes and rises from the kind of disability to 

another one. Teaching students with deaf disability or hard of hearing is one of the 

difficulties that the teacher deals with in his teaching career,De l‘Epee said ‗‗The deaf-and-

dumb are somewhat like animals as long as we do not make an effort to release them from 

the dense darkness in which they are plunged‘‘ (Roorda, 1910). From one hand, the learner 

is obliged to learn a language that he never chooses to use (sign language), the paradigm it 

could be from a young age or by disease or an accident. The deaf learner is in situation that 

pushes him to learn and write and speak and the sign language that use only with small 

groups that share his disability or in special schools. On the other hand, the educator is 

dealing with a student who feels himself isolated from the world, he needs to deal with 

psychological side of the learner, and enhance the creativity of the student who lost the 

ability to motivate himself in the hearing community, Also choosing the suitable methods 

and approaches that may serve the learner such as: the oral method, sign language, total 

communication philosophy and bilingual method. Moreover, teachers should think to use a 

group of strategiesthat helps them as well as their learners. The effectiveness of these 

learning strategiesoften depends on the instruction being consistent, intensive, and explicit 

(Lenz, Deshler, &Kissam, 2004). 

1.9.Inclusion Classroom: 

The deaf learner is a person who suffer from loneliness, since they learn a language 

they have never chosen, and got a disability that could destroy their life, if their parents 

work hand in hand to save them from their darkness, here the role of the teacher is more 

important since he may solve the problem by a set of strategiessuch as inclusive 

classrooms. Moores (2010) said that the inclusion wave start before 25 years from the 

Individual with Disabilities Education Act (IDEA). According to the U.S. Department of 

Education 2007 inclusion‖ typically means deaf children are placed in predominantly 

hearing classrooms with assistive listening devices or interpreters that allow for their 

participation in their educational environment‖. Thesestrategiesguide the learner to be 

more social and engaging with the hearing world, by making a direct interaction between 

the disable student and the normal ones in the same classroom in the normal schools not in 

the special schools, supporting this idea with the claim of Most (2007) that inclusion 

support deaf student to be more active in hearing world. Similarly some researchers 
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support this program since it change the mental situation of the deaf learner from a passive 

person to an active one and from a social segregation and isolation to sociable people. 

(Antia, Jones, Luckner, Kreimeyer, & Reed, 2011). In the same way Leigh (1999) 

purported that ―being the only deaf/Hard of Hearing student in a hearing classroom 

profoundly effects self-perception, social growth, and peer relationships‖. 

1.10. Teaching Vocabulary: 

1.10.1 List the part-Invent a sentence-Note linking story-Create a linking picture-Self 

text (L.I.N.C.S)strategy: 

 The LINCS strategyfocuses on linking the deaf learner with the situation indirectly 

by use of some materials that may facilitate the learning and the teaching process. This 

strategyis divided in a set of steps that each letter expresses, the ‖L‖ (list the part) this stage 

the learner will deal with new vocabulary at the first time for example (conflict) after that 

the learner takes the new concept and write it in small paper. The second letter ―I‖ (invent 

a sentence) in the same paper of the new concept, the learner will write the direct meaning 

of the concept in a small definition, the third letter is ―N‖ (note linking story) in this part 

the student is ready to create a story or a sentence that have the meaning of the word and 

he may easily work with it; for example:‖ the two boys got a conflict on girl‖. the letter 

―C‖ means ( create a linking picture) the student in this part will draw the idea of a conflict 

in small piece of paper supporting the sentence that he creates before : draw two boys with 

open mouths and raising their hands to restate the understanding of angry in the picture, the 

purpose of this stage is to link this new word with his long term memory ,after that the next 

stage which is the last letter in this strategy―S‖ ( self-text ) the learners will examine 

themselves by seeing the picture that they draw before and see if they could understand 

what it means, after that they compare it with the definition of the target word to be sure 

that when sees the word in any place he may consider it easily through remembering the 

image.  
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Figure 1: Example of a LINCS note card using the modified approach to the vocabulary 

learning (Chris O‘Brien 2005). 

1.10.1. Sit up- Lock and Listen- Ask a question and Answer- Nod the head with yes or 

no- Talk with your teacher (S.L.A.N.T ) strategy:  

 

This strategyis the same as the LINCS, the only difference is that it focuses on the 

interaction between the teacher and the learner; it is based on opening the mind of the deaf 

learner‘s on asking questions and motivates them to participate in the classroom. Each 

letter has a different meaning that is connected with the next one; the first letter is ―S‖ (sit 

up) to show that the learner needs to sit in his place to receive the information in a 

comfortable situation. The second letter ―L‖ (look and listen) it shows that in this process 

the learner is passive and the teacher is the source provider, and that is to give the learner 

chance to recognize the information by eye contact and lip reading and analyzing the sign 

that the teacher used or listening with hearing aids. The third letter is ―A‖ (ask question 

and answer) the teacher gives the opportunity to the learner to ask a question about the 

course or anything that he cannot understand, also the learner can answer the question that 

the teacher asks to see how much learners engage with the course. The fourth letter is ―N‖ 

(node the head with yes or no) during the course the teacher asks a question that may be 

easy to answer by the learner with moving his head yes (moving the head up to down), no 

(moving head left to right) in order to show to the teacher that the learner is engaging with 

the course. The last letter is ―t‖ (talk with your teacher) the final stage is to conduct a 

conversation between the deaf learner and his educator when the learner is free to express 

his thoughts in a group of ideas related to the course, on the other way the teacher can 
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analyze the data that he collected it from his students behavior, and concentrate on what 

they failed to understand and remediate it. 

1.11. Visual aids: 

Deaf and hearing impaired people can acquire even their mother tongue through 

different ways such as gestures, sign language, finger spelling; as Luckier, Bowen, & 

Carter, (2001) claimed that even the tools and the styles of educating deaf learners are 

quiet different, although the most used one is the visual strategy. Deaf students have 

different learning styles, although most are visual learners. It means that those people can 

acquire their native language only through visual modality (Fromkin, Rodman, &Hyams, 

2011).  The visual aids are a fundamental part from deaf education, since it enriches the 

learner with vocabulary that is the basis of every communication; According to Pohl 

(2003) ―Teachers may wonder why it is important to teach vocabulary. First of all, 

comprehension improves when you know what the words mean. Secondly, words are the 

currency of communication. Last but not least, when children and adolescents improve 

their vocabulary, their academic and social confidence and competence improve, too‖ (p. 

5); Similarly, As Wilkins (1972) epitomizes: ―without grammar very little can be 

conveyed, without vocabulary nothing can be conveyed‖ (p. 111). Althoughit is significant 

in deaf education, but it‘s the hardest process in this field since the education curriculum 

maintains a set of modules that need the largest vocabulary in order to succeed in this 

process such as: math, second language, poetry, philosophy, informatics…etc. Fowlkes 

(2009), claims: ―one prevalent area of difficulty is vocabulary in teaching deaf students‖ 

(p. 2). Moreover, the visual aids are a crucial part in handicapped learning, it makes the 

idea that the teachers sent to their learners more clear and understandable; supporting this 

idea withKrcelic and Matijevic (2015) claim that ―teaching and learning foreign language 

can be facilitated by using visual tools, such as pictures or videos‖. In the same way David 

(2000) gave Steps that the deaf educators should follow in order to teach the second 

language: 

 Use visual materials as much as possible, 

Focus on what the students can do, 

Set up a positive language experience, 

Break down the titles into small parts, 

Use multiple examples, 

Provide cultural comparisons, 

Use different colors so as to attract the students‘ attention, 

Try computer assisted language learning programs, and make use of cognates‖  
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 In an effort to relate new vocabulary or concepts to old knowledge, professionals 

can use semantic maps and graphic organizers to show how words and ideas are related to 

each other (Luckner, Bowen, & Carter, 2001). The visual materials give the right way of 

learning on one hand and teaching on the other hand, for example, a teacher of math wants 

to teach the deaf students a lecture about the Geometric forms (Square, A rectangle, circle, 

pentagonal shape, Hexagonal shape, triangle…etc), if he uses his finger spelling to shape 

the form it could be clear but if he draw it in a paper or table or give them 3D shape in their 

hands, the process will be more successful and reliable in the students schema‖ using 

origami as a visual material was significant in a mathematic lesson when teaching 

mathematics to deaf/ hard hearing students‖ (Chen, 2006);  In addition, the process of 

choosing the suitable tool up to the teacher so he should know his students needs and what 

is suitable for them, since it helps them to recall the information that they learn through 

imagining the lateral or the tool used to learn it. Supporting this idea with the claim of 

Lukneret al (2001) and Nikolaraizi et al, (2013) that the visual aids may enhance the 

learner abilities and motivate them to discuss their ideas with the teacher in order to solve 

their problems, it can be even useful for normal students. Those multiple tools are aiming 

at one purpose which is to show the idea, many scholars gave examples of those tools such 

as Kate and Marquez (2011) mentioned the kind of visual aids used in the classroom, such 

as pictures, posters, postcards, word calendars, charts, graphic organizers, picture books, 

television, videos from iTunes, and Computers; Moreover, Konomi (2014) set a group of 

those materials such as posters, flashcards ,televisions ,videos, word calendars picture 

books; Konomi (2014) also stated that‖ visual aids can be created by the teacher, for 

example, charts, graphic organizers, and board drawings and gestures‖ ; Moreover, Hamad 

et al 2015 state that ―The visual aids are also named as instructional designs which consist 

of models, charts, film strip, projectors, radio, television, and maps‖. 

 The consequence of using the visual aids is mainly positive, since it deals with the 

acceptance of the deaf learner toward using the tools. Different researchers maximized the 

role of visual tools in special education, according to the quantitative and qualitative data 

that they collected by series of experiments, observations and questionnaire of the reaction 

of deaf learner before and after the use of thoee materials and they mainly gave the same 

result, which is  that most of the handicapped or normal learners became motivated and 

understand better when they learn with these tools; supporting this idea by Kate and 

Marquez (2000) when they claimed that the visual aids are facilitating the teaching and 

learning processes at the same time linking the learner with his experiences. Similarly, 
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Bozdogan (2011) stated that the impact of these materials is very successful in the special 

education field. Then Birinic (2014) claimed that deaf students are visual learners who 

need visual aids to learn. Different researchers valued the role of those tools in facilitating 

the education process, such as Chimhega and Mpofu (2013) and Ramerz (2016). 

Although the visual materials show a reliable result in deaf education, but those 

tools never could take the place of the educator and the eye contact between the learners 

and their teacher, some of teachers depend on these tools neglecting the crucial purpose of 

using it. The deaf educator should be more wise in using it, for instance, when the teacher 

is using notes or posters or graphs as a tool of teaching, he/she must give a break to the 

students in order to analyze and comprehend these tools; according to the (NDCS 2004) 

―The teacher must also take into account that the visual material cannot be too 

overwhelming or the student will be unable to process the information quickly, and 

therefore may fall behind‖. In addition, these tools are only facilitators never play the role 

of the teachers, for that the educator should keep the learners in the learning atmosphere by 

keeping eye contact with them, writing words in the board, questioning them and using 

signs. Supporting this idea with the claim of Chang, Richards& Jackson (1996) ―The 

teacher stills able to face the classroom while lecturing, allowing the student to access the 

information on the overhead, as well as to see the teacher while he/she is talking‖. 

Moreover, if the teacher is using a tool such as video or TV or any equipment that needs 

high level of focus from the learner, the teacher must stop it from time to time to check 

students‘ comprehension (NDCS, 2004; Battat, 1998), in like manner, they claimed that the 

teacher gives his students notes in order to check what they learn and what they must focus 

on. Also, the learner needs to engage in activities that take them out of the mood of robots 

or the slave of visual aids by playing games, make a course without using these tools from 

time to time, set courses outside the classroom and making real experiments that help the 

learner from becoming lazy and unmotivatedin the course, Nationally determined 

contribution (NDCS),(2004) claimed that‖ The use of hands-on activities gives the student 

a break, benefits the entire class, and does not single out a specific student as needing 

accommodations in order to learn‖. That means in order to manage the classroom in a good 

manner the teacher must deal with a set of activities during the course; give attention to all 

the   students to participate, to enhance the collaborative atmosphere in the classroom. 
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1.12. Teaching Mathematics and Writing for Deaf Children: 

 Special education search for syndicate the hearing world with deaf community , by 

educating them the same modules and programs, as known the disability is not the barrier 

of life and that is the crucial purpose of it; Researchers and scholars try many ways to 

educate deaf students by creating strategiesand methods and philosophies, such as oralism, 

manualism, the total communication philosophy and bilingualism; but the appearance of  

the short coming of those researches since they focus only on the vocabulary, and 

neglecting the importance of mathematics and mainly because they face a problem in its 

hard vocabulary. Tobe more engaging with this hard module the teacher and the parents 

must work hand on hand with each other to build basics in child‘s brain. There are steps 

that both of them should concentrate on, and work on it to change it from a weak point to a 

strong one by working hard and be patient to repeat the course without submit from trying; 

in addition to that, the basis of the mathematics is learning the numbers and solving 

problems and that can be thought by learning the number with the sign language, and 

repeating it many times also playing games of counting and puzzle to enhance their 

creativity and way of thinking ; Moreover, Nowadays the web sites play a massive role in 

education of different subjects, parents can download any application that might help their 

child in  a positive way, or they could draw the problem in a clear way  and  ask direct 

questions,  or as Ray (2001)and  Pagliaro (1998) claimed : ― presenting word problems as 

informal stories with math facts, then moving towards the presentation of the action of the 

story into a math sentence‖; the last step is solving the problem to show the learner the 

purpose of this process to play the role of the idol to develop the cognitive skills for the 

learners.Teaching writing is basically a hard process for both normal and disable students, 

but it could be more hard for the deaf learners since they deal with two languages, they 

learn by using sign language and writing with normal and formal letters, so that could be 

quite hard to recognize and use. 

1.13. The Role of Teacher and Parents in Deaf Education: 

 In the field of education, the teacher is responsible for students‘ level and their 

progress in the academic syllabus, the learner and the teacher might switch the role of the 

course explanation with discussion and presentation of courses or home works. The 

teacherof deaf learners is the center or the soul of this field, in this situation the educator is 

responsible in different ways toward these students in academically, psychologically, 

socially and mental ways in order to engage these students in a healthy manner to the 
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normal world. As a first step in this crucial job, the teacher needs to know that his learneris 

considered as a member of his family or more; supporting this idea with Luckner& Muir 

(2001) claim that before choosing the plan of education for the deaf learner, it‘s important 

to collect a data about the child because it effects on his life (79). In addition, the 

atmosphere of learning is so important in the educational process, the teacher must love his 

job and do it to create unbroken contact with his/her students; Dusek (1975) stated that 

―Teachers who have negative attitudes toward teaching students with disabilities in regular 

classrooms tend, intentionally or unintentionally, to hold lower expectations for their 

students, which adversely could affects students‘ learning experiences‖. In the course, the 

teacher may become bored from the silence, repeating words for many times, eye contact 

all the time and speaking alone; face to face from the beginning of the course until its end; 

Florian (2012); Scruggs &Mastropieri (1996) stated that ―teaching students with special 

needs required the regular education teachers to pay more attention and spend longer time 

with them and allocated less time for their typical peers‖.Koutrouba, Vamvakari, and 

Steliou (2006): There is a set of features that must appear in the teachers of deaf students: 

1. The self-confidence of the teacher is important because it reflects on the way of 

teaching and the discipline in classroom. 

2. Believing in the ability of teaching the deaf and normal students in the same 

classroom with the same result. 

3. Belief that the deaf learner is an effective person in the community that has a future 

and dreams and the ability to learn. 

Moreover; the inspectors of deaf education must be strict in choosing the perfect 

teacher in the right place, by setting rules toward teachers who implement for the job of 

deaf teacher, Johnson (2004) suggests that ―deaf and hard-of-hearing teachers should 

receive extra course work in regular education curriculum and teaching methods as well as 

better preparing of preserves training for working effectively with diverse deaf and hard-

of-hearing students‖, that is to say teacher with a good training and methods is more 

suitable to be teacher for handicapped learners, more than random teachers who just work 

in teaching for getting income. In addition, the result that the imperiled student get from 

exams and tests , it does not show the weakness in the cognitive skills of the learner, it 

could be the result of the failure in transforming the course in the appropriate way, 

similarly Gayot and Brugmans (1896) claimed that  ‗‗It is not the imperviousness of the 

deaf and dumb but your lack of insight, your inability to influence his soul which makes 

that you do not achieve what you want to achieve‘‘ (p. 59). Moreover, the process of 
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teaching start from a young age, and that depend on the parents in the first step. Marschark 

(1993) claimed that ―over 90% of deaf children are born to hearing parents and less than 

10% have at least one deaf parent ―that is to say the disability of deafness is mainly caused 

by the parents or some of health effect. The deaf educated parents could increase the level 

of their child by teaching him/her the basics of sign language, in order to engage with the 

Deaf society in a young age and to accept their disability in a good way without giving 

them the feeling of useless and as a mistake in the hearing world; similarly, Van Gent et al 

(2012) said that the parents who are familiar with the sign language may rise their child in 

a good atmosphere of communication that took them to a safe associated adolescent. 

1.14. Deaf Education in Algeria: 

Deaf learners in Algeria generally learn in regular schools in general cases, since there 

is no special curriculum, no interpreters, and no access to sign language as a thought 

subject, such as Arabic and French languages. There is no official Algerian sign language; 

only a dictionary published recently; it contains some Algerian signs and some signs 

borrowed from the old French language. 

The Algerian educational system depends mainly on sign language since the ministry 

cannot cover the materials for teaching deaf learnersbecausethey are very expensive, so the 

sign language is the only suitable technique of instruction in this country.In addition, at the 

same country there are many different sign languages, for instance, some researchers stated 

that each district has its sign language:Oran sign language (Mansour, 2007), Algerian 

Jewish Sign Language (Lanesman& Meir, 2012a; Lanesman& Meir, 2012b; Lanesman, 

2013), Algerian Sign Language of Laghouat (Djama, 2016), Algerian Sign Languageof 

Adrar(Abdelouafi,2018).  

  According to Abdelouafi (2019), since there are no 

enough specialists in Algerian Sign Language (e.g., trained teachers and sign language 

interpreters), Deaf children are denied access to education in LSA, for 

example. Alternatively, they are taught in Signed or Written Arabic merely. It does not 

improve the high-quality of education for Deaf youngsters either, especially because they 

know that LSA interpreting the service itself is not available in classrooms. 
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1.15. Conclusion: 

 As a conclusion, this chapter tackled the main literature related to the deaf disability 

in the eyes of different scholars in the past years; in addition, it stated the initial steps that 

paved the way for the field of special education. Moreover this chapter dealt with the 

common strategies that adopted to enhance the level of the deaf learners.  The next chapter 

is devoted to the presentation of research methodology and data collection tools. 
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2.1. Introduction: 

 In this chapter, the investigator will describe the research process and state the 

problem and the research questions with an assumption that might help to resolve it.In 

addition, the researcher describes all the important elementsof the research such as the 

target population and the special school and shows the obstacles that limit the research; 

moreover, this chapter describes the methodology used in collecting data from the field 

which is the special school of deaf education ‗Abad Fathallah‘ in Saida, and at the same 

time it analyses and discusses it to find answers to the research questions, and prove the 

research hypotheses. 

 

2.2. Purpose of the Study: 

 This thesis deals with the main strategiesthat the teachers of special education of 

deaf disability used in transmitting the information to a deaf learner; In addition, this 

investigation focuses on the teachers attitudes, methods, tools and the way of teaching that 

a teacher uses with learners who have a deaf disability that is entirely unglued them from 

the hearing world. 

2.3. Statement of the Research Problem: 

  The Algerian government mainly focuses on the field of education of normal 

students, they build primary, middle, and high schools and universities, and even gives 

them extra courses in all the grades, for instance, in one district you can find more than 

five primary schools for normal students with teachers who have the abilities to understand 

their learners and the perfect tools to teach them. In contrast, the ministry of education 

does not give the same attention to the special education, that is to say in the hole city of 

Saida there is only one special school for deaf learners that contains three grades which are 

the pronunciation stage, the primary school and the middle school while concerning the 

high school there are only 3 different schools in Algeria. In this investigation, the main 

problem in the special school of deaf learners ―Abad Fathallah‖ is that teachers who 

studied in normal schools and became teachers in deaf schools, searching on the strategies 

that they should use in the classroom during the absence of the ministry instructions. 

2.4. Research Questions: 

 This study is investigating the following research questions: 

1. What are the strategies that are used in teaching deaf learners? 
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2. How do teachers of deaf learners perceive the curriculum and its appropriateness 

for disable learners? 

3. To what extent are the strategiesand methods used to deaf learners effective? 

2.5. Hypotheses: 

In order to answer these questions, the researcher suggest the following hypotheses:  

1. The major strategy that the teachers used in teaching deaf learners is sign 

language; in addition to, oral strategy with the use of body language, lip 

reading and eye contact. 

2. Teachers do not agree on the curriculum and programs used in teaching deaf 

learners which are designed for non-disabled learners. 

3. Deaf learners are obliged to deal with any teaching strategiessince all the 

teacher used. 

 

2.6. The Significance of the Study: 

 This study is attentive on the disable learners who are deaf and cannot express their 

needs in a society that treats them as creation mistake and suffer from the family treats 

and the isolation from society due to the repeated bad experiences, that is to say deaf 

students are suffering enough outside the special school and even in schools with their 

teachers who may not understand them. The teachers of special education in deaf 

schools should be well informed about this disability, most importantly the 

strategiesthat help them to educate these learners in a safe and creative atmosphere. 

The significance of this research lies on the efforts made by the teachers to provide 

strategiesthat help the deaf learner in order to become an effective person in the 

society. Moreover, this study is shedding a light on the ministry of education and the 

ministry of solidarity‘s role in developing the special education. 

2.7. Limitations: 

 In this research the researcher suffered from the limited data that was similar when 

using the data collection instruments, which are the interview and the observation. In 

addition, the corona virus pandemic affected the process of the investigation. Besides, I 

wished I could have an interview with deaf learners‘ parents to know the effect of the 

strategies that the teachers used in the classroom on their disabled children. Moreover, 

learners used sign language in the classroom all the time and I could not understand what 

they sign about and that had an effect on the observation process. 
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2.8. Target Population: 

In this research work, the target population is teachers, who teach deaf learners in the 

special school ―Abad Fathallah‖ in Saida. In the target school there were three categories 

of teachers, the first category: the teachers of pronunciation stage who teach the basics of 

the language and the manners to the new students who never dealt with sign language, the 

second category: the teachers of primary school; these teachers taught all the subjects to 

the learners who graduate from the pronunciation stage and it takes five years.The last 

category of teachers: middle school teachers, the experience of these teachers (male and 

female) in the target school is from three to thirteen years. 

 

2.9. The Target site“Abbad Fathallah”: 

The deaf school ‗Abad Fathallah‘ in Saida opened its doors in 1976, with the assistance 

ofthe head of the department which was a woman and only three of assistants that receive 

only students from Saida, because at that time there was no interior system. 

In 1984, under the supervision of Miss Zhore El Wenisy and the minister of social 

protection a lobby was opened in ―Hamam Rabi‖, at that time the learners could join the 

school and became internal students and that went with the increasing of teachers and the 

assistants. 

 In 2002 the minister Aboujara Soltani visitedthe institution and with his order he 

changed its place to Saida in infirmary institution and it started work officially in April 

2003, in order to make it suitable for deaf learners; they built extra four classes and kinetic 

hall. 

 The school has three grades; the first grade is the pronunciation stage that consists 

of two classes: first year pronunciation and second year pronunciation. In this stage the age 

of the deaf learners is between four to five years; the second grade is primary school where 

the learners study five years with the same teacher that teach them all the subjects and in 

the third year they learn the French as a foreign language with a new teacher. The last 

grade is the middle school which consists of four years with different teachers and subjects 

in order to graduate in the last year to the high school. 

 

2.10. Methodology:  

The current study is Attempts to investigate  the main strategies that are used in 

teaching deaf students in special schools, the target setting of the research is 
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‖AbadFathallah‖ School in Saida which is responsible for teaching deaf learners. In order 

to test the hypotheses and to answer the research questions, this research is based on 

quantitative and qualitative data that are collected from the field by using three different 

tools which are the interview, direct observations and a questionnaire. The first tool is the 

interview; the researcher set a group of questions related to the topic of investigation that 

are prepared for the target population, in this research there are two types of interview, the 

first one was depth interview with 6 middle school teachers from both genders, the process 

was face to face interview, it took 15min with each individual teacher in the classroom 

after finishing their lesson with the students; Moreover, the second was focus group 

discussion, it took 30 min with the primary school teachers, the purpose of choosing this 

type of interview was dealing with the corona virus pandemic, the teachers were obliged to 

leave the school, so it was the only chance to interview them all at the time in the cafeteria 

of the school, they were 5 teachers of primary school. The questions of the interview were 

semi-structured prepared previously by the researcher; it included 10questions dichotomies 

and open ended questions in order to create a smooth path in the interview from the general 

to the specific. In addition, both interviews tackle the same sample of the questions in 

order to compare the different views of the teachers and select the dissimilarities and the 

similarities in their responses to create a reliable qualitative data. As a tool of collecting 

information, the researcher depended on taking notes in intelligent verbatim transcription 

(focuses only on the context). 

 The second tool of investigation in this thesis is the observation, it‘s a tool of 

investigation that the researchers use in order of collecting data, based on the researcher 

views and observes of the actions and behaviour and take note that could serve the 

researcher in feeding the curiosity of his/her topic., in this process the researcher observed 

the teacher in the classroom in order to find answers to the research questions and examine 

the hypotheses. On one hand, as a non-participant observer, the researcher observed 

teachers in differentways, i.e., to focus each time on appoint such as:  the strategy that they 

used, tools, relationship with the learners and the method of teaching; on the other hand, 

the researcher observed the students attitude, behaviour during the lesson and the students 

sitting, numbers and gender in the classroom. In addition, this process based on 6 sessions 

with one hour for each subject matter which are (mathematics, Arabic, English, physics, 

history, ICT) with middle school grades. As a tool of collecting data, taking notes was the 

suitable tool in order to not miss any important details. 
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 The last tool in this investigation was the questionnaire, it was prepared for the 

learners in a written form, in the mother tongue which is Arabic language. The 

questionnaire was based on direct questions that were translated to them in the sign 

language with the assistant of the Mathematics teacher; the researcher designed the 

questions in a carful way to not hurt the learner‘s emotions. The aim of the questionnaire 

was to take the learners opinion in what they like and dislike in their subjects matter and to 

compare it with the interviews and the observations to know what are the ways that they 

like to learn with, also to give them a feeling of safety that they are not under study, but 

also to give them the right way to express their opinions and feelings. The questionnaire 

was answered by five learners from the third grade of middle school. Some questions were 

very hard; to ask the learners about the teachers and the administration help, since it could 

hurt the learners.  

2.11. Interview Analyses: 

 The data collected from the interview was very important since it is related directly 

to the target population of this research which is teachers of deaf learners. The setting of 

the interview was in the classroom and it took 15min for each teacher. The target 

population was multiple choice all the teacher from both gender are involved, and from 

different subjects matter (Arabic, English, math, history, ICT, physics). The interview was 

Simi-structured, based on 10 questions from general to specific, including yes/no 

questions; Moreover, the school have three grades which means the researcher tackle on 

two types of interview with the same questions; the first one is face to face interview which 

was applied with (6) middle school teachers it took 15 min after the course conducted to 

students, the second type was multiple group interview with (5) primary teachers in the 

teachers‘ room it took 30 min. As a tool of collecting data, taking notes in a brief way by 

concentrating on the main reasons. In this stage the discussion and the analysis of the 

interview will complain the two types with symbolizing teachers with (T). 

Q1: How do you become a teacher in special education? 

The collected data from the first type of the interview which was done with middle 

school teachers answered that question in similar way. On one hand, (T1), (T2), (T3) and 

(T4) answered that they have sent their CV to the youth employment agency (ANEM) after 

graduation from university and waited until they called them to join the work that that 

agency chose for them which is teaching deaf learners; on the other hand, (T5) answered 
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that she/he applied in the same agency with a CV of administration assistant, but she was 

surprised to be hired as a teacher of special education. The second type of the interview 

with primary stage, the answer was that they wanted to teach deaf students from the 

beginning. 

Discussion & Interpretation: 

 The interview held with five teachers from the middle school, teachers were very 

honest toward this question and gave a reliable data that portrayed the reality of deaf 

education in e a big country such as Algeria, the first type of interview shows that all the 

teachers were obliged to teach those students, although they graduated from normal 

universities and they never dealt with sign language, so in this stage as researchers we can 

ask the question that did the education ministry care or take these students in serious view 

of a human that have a future?  Why they don‘t have a teacher who graduates from special 

universities that teach sign language?  

Q2: What is the subject matter that you teach? 

 In the middle school interview they answered as follows: (T1) Mathematic teacher, 

(T2) English teacher, (T3) Geography and history teacher, (T4) Physics teacher, (T5) 

Islamic and Arabic teacher, (T6) ICT teacher. Moreover, the primary school teacher 

answered that each teacher hastheir students that teach them all the subjects. 

Q3: How much experience do you have in teaching deaf learners? 

 In face to face interview the teachers had experience between 4 to 10years, (T1) 

had an experience of 9 years, (T2) had an experience of 4 years, (T3) 5 years of  

experience, (T4) 9 years of experience, (T5) 9 years of experience and the last one (T6) 

had 8 years of experience; Moreover, the answers in multiple group interview for that 

question is too far from the first one since they answered with a high number of experience 

from 10 to 30 year, the first teacher had 11 years of experience, two teachers had 18 years 

of experience and the last one had 30years and all these teachers are responsible for 

primary school. 

Discussion & Interpretation: 

 Both interviews showed that experience really matters in deaf education; all the 

teachers in the target school are close to these students from young age, particularly the 

primary school teachers. Experience proves and develops the teacher abilities by training 

and examining all the methods that can enhance the learner‘s aptitude.  According to 
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Courtade, Spooner, Browder, and Jimenez (2012) propose that ―teaching students with 

significant cognitive disabilities grade level standards offers them a complete educational 

experience‖. 

Q4: Do you study how to teach these students? 

 In this research, that question is the doorway that makes the researchers know the 

reality of special education in Algeria. (T1) said that after getting the job from the agency 

they have been trained about general things for 4 days such as what is deafness? What are 

its degrees? After years of becoming a teacher in this school she/ he applied for national 

competition for teacher of deaf learners and have a course of 7 months in Algeria, and 

finally graduated by preparing a thesis in the end of it, and she /he have 3 courses in this 

field. In addition to that, (T2), (T3), (T4) and (T5) had the same answer which is after 

getting the job from the agency they had training of 4 days about general information and 

after some years they applied for the competition and hada training from 8 to 12 months in 

Constantine and graduated by submitting a thesis at the end. In the second type of the 

interview all the teachers claimed that they studied how to teach deaf learners, that is to say 

after getting their license they chose this branch as future teachers of deaf learners and 

studied it. 

Discussion & interpretation: 

  In order to teach a student who have disability of hearing, the ministry of education 

is obliged to  create a safe and educational atmosphere, but the results of the first part of 

the interview shows that all the middle school teachers never dealt with sign language 

which is the mother tongue of the deaf learner, the teacher learn from the learner the sign 

language from the beginning of their career, and that create huge gap in special education 

field. According to Croft (2010) ―Whereas some knowledge of sign language and the use 

of equipment that would enhance communication are some of the skills needed by teachers 

of deaf learners, how to use this knowledge while teaching in order to achieve effective 

learning is more crucial‖. 

Q5: Do you support inclusive class rooms? If no,why? 

 Since the teacher is the nearest person for the deaf learner and he knows their 

abilities, did he agree to merge the deaf learners with normal students as a strategy of 

teaching? In the first and the second type of the interview all the teachers disagreed with 

this idea by saying that is not good for the learners neither in the psychological side nor the 
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educational side; for instance, they gave the example of exams, deaf learners study the hole 

semester in the special school and they get good marks, but when it comes to the final 

exams they take them to normal schools and the result that they get it‘s not the same as the 

previous one in their school, it even affected on diligent students, this is due to, the deaf 

learner needs the teacher to explain the questions and its forbidden for them to attend in the 

exam‘s room; in addition , it effects on the psychological side of the learner, because the 

deaf learner in special schools they see themselves in a safe atmosphere that share the same 

disability  and suddenly take them to a normal school that have more than 20student can 

speak and hear and ask them to work, it affects their mental abilities and their motivation.  

According to Leigh (1999) ―purported that being the only deaf/HOH student in a hearing 

classroom profoundly effects self-perception, social growth, and peer relationships‖. 

Discussion & interpretation: 

 The inclusive classroom is a failed system in deaf education, all the teachers agreed 

that the inclusive classrooms harm the learners in different ways: a-they cannot study in a 

place that makes them feel like a disable person. b-The classrooms are overcrowded for a 

deaf learner who learns through the observation and lips reading. c- The teacher in normal 

school cannot give the deaf learner the attention that he needs and what he take in special 

schools. d-The normal school teachers can never deal with the sign language that the 

disable learners work with, so the teacher cannot evaluate the learner even if they can 

answer better than the normal students. 

Q6: What are the strategiesthat you used as teachers of deaf learners to transfer the 

information? 

Analysis: 

 The answers for this question in both types of the interview, in the first type the 

teachers of the middle school answered that they used sign language as the main strategyin 

teaching deaf learners, but the difference was that the teacher learned the language from 

the learners since it is the formal language between them. They added that there were other 

strategiesused in the classroom such as keep eye contact with learners by explaining the 

course face to face, also use the lip reading strategybecause they have good observation 

abilities; Moreover, they added that in the same classroom there are different types of deaf 

disability, some of them can hear more than the others and some have a hearing aid so in 

this stage the teacher uses the strategyof speaking loud, the learners who hear the teacher 

and understand what he/she says they translate it to the sign language for their 
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friends.Inaddition, the second type of the interview showed that all the teachers agreed on 

the sign language as the main strategyused in teaching primary schools. 

Discussion& interpretation: 

 The teachers of special education of deaf learners based theirstrategiesof teaching 

according to the learner needs, that is to say the deaf learner from a young age used the 

signs to communicate but in general in the sake of express their needs for a hearing world, 

in the special schools they developed the signs to a sign language and changed it from the 

general to the formal shape or the academic phase that all the world deals with. The sign 

language is the most useful strategy that the teachers uses according to the observation and 

the interview with all the grades in the target school ―AbbadFathallah‖ along with the 

strategiesof eye contacts, the FM radio that are used with the students who can hear, the 

teachers speaks in a microphone that  is hanged near  to their mouths and the learners 

coanhear them by using a head phones that help them to hear the teachers; Moreover, the 

oral strategythat the teacher mostly uses in the classroom that includes students that have 

the degree of hearing better than the others. In general the deaf learner understands the 

teacher through the actions and what they see that is to say their cognition depend on the 

visual actions. According to Fromkin, Rodman and hymas (2011) ―Deaf and hearing 

impaired people can acquire even their mother tongue through different ways such as 

gestures, sign language, finger spelling, etc. It means that these people can acquire their 

native language only through visual modality‖. 

 

Q7: What are the materials that you use in teaching deaf learners?   

 In both interview, the teachers claimed that in order to transfer the information for a 

learner who cannot hear or speak, they need extra effort from the teacher for preparing 

everything, such as pictures, data show, maps, textbook, phone if it is necessary, FM radio 

which is an equipment that the teacher use with the students who have the ability to hear 

more than the others and computers in the session of information. 

Discussion and interpretation: 

 The deaf learners are visual learners they depend on the sense of seeing, they learn 

what they see, so the visual aids are the center tools that facilitate the learning process, 

during the course the learner observe the teacher from the beginning of the course to its 

end and never break the eye contact with them, the visual aids are the most used 
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strategiesin the classroom such as the data show, maps, textbook, computers and the board. 

According to Hyjánková (2010) saying, ―Material stimulating visual perception is thought 

to beessential for education of the hearing impaired pupils. A serious hearing loss totally 

preventshandicapped pupils or students from auditory perception during lessons and that is 

why visuals haveevidently a dominant role in language teaching to deaf learners‖ (p. 26). 

Q8: Do you think the textbook and the programs suite the deaf learners? 

 This question touch the sensitive part in all the reaction of the teachers during both 

interviews, in face to face interview (T1), (T2), (T3), (T4) and (T5) said that the textbook 

and the programs are the same as the books of normal students, it is really exhausting for 

them and hard to understand, even for the teachers to follow the program with them, 

moreover, they claimed that some courses took from them more than three hours. In 

multiple group interviews, the teacher agreed with the same idea that the programs and the 

textbooks are really hard for a disable learner. 

Discussion & interpretation: 

 The teachers in any school follow the ministry guidelines even if it‘s not suitable 

for the learners whom they teach.The deaf learners study the same program with the 

normal students and with the flexibility of the teachers change it to fit the deaf learner 

comprehension level but even though it stay hard and unfair for them as disable learners. 

According to Spencer and Marschark (2010) In order to meet the academic needs of 

students with hearing loss, there is a need to consider these differences when designing 

specialized teacher training, curriculum, approaches to instruction, and teaching and 

learning materials and activities other than just focusing on communication barriers. 

 

Q9: How do you evaluate your students? And what is your way of punishment and 

rewards? 

  For the first question, in both interviews they answered that, they evaluate them as 

normal students how they work, observing their homework, correcting the exercises that 

they have in the classroom, tests, projects, and exams. For the second question, all the 

middle school teachers said that; on one hand, the reward could extra mark, positive words, 

and small gifts; on the other hand, the punishment (T4) said that the teacher should be 

strict with his learners, so punishment could be writing some words many time, stand at the 

back of the classroom, give them low marks and warning them by words and gestures. For 
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the primary school there is no punishment the teacher remediates the misbehavior by 

sending the learner to the psychologist and giving them games to complete. 

Discussion & interpretation: 

 The process of evaluation is the same as normal students since they share the same 

ministry of education that treat the deaf learners and hearing students in an equal way, but 

the teacher in special education deals every day with a learner that cannot speak and cannot 

hear and the most important thing they cannot express their thoughts freely, so   the 

teachers must be creative and know how to evaluate them based on the practice in the 

classroom and the home works that they solve, in the case of the reward and the 

punishment the deaf learner need to build his personality , some of students can express 

their hate and their irritate feelings toward their circumstances, in this case the teacher 

must be smart and be creative in this process to change the punishment to a positive side, 

such as they use punishment in the primary school in the target school, take the learner to 

the psychologist of the school to know the source of the problem it can be from the school 

or the family or the student himself; in the same way , rewards are really significant in 

teaching deaf learners since the teacher is the responsible for these students they need to 

create a motivated atmosphere to these learners to know that they are doing well even with 

their disability. 

Q10: What are your recommendations to help this field to develop in next years? 

  In this question the researcher needs to know what the teacher needs beside the 

strategythat he used. So the result of both of the interviews showed that the teacher asks 

the education ministry to create an adjusted programs for those learners, and print for them 

books that contain sign language, the exams should be in the atmosphere that help the 

learner to be productive, see them as an effective part of the society by creating high 

school for them, because in the hole of Algeria there are only two high schools for deaf 

learners, so most of the learners give up after finishing the 10 grades. 

Discussion & interpretation: 

The domain of special education seeks for raise the deaf learners‘ level and became a part 

of the normal world in all fields of life, in order to develop these constitutions the 

interview  

―The process of educating students who are deaf and hard-of-

hearing is affected by different factors like attitudes, qualified and 
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skilled teachers, quality of services offered to schools and families, 

acoustic environment, family environment, type and degree of 

hearing loss, language and speech abilities, and the existence of 

additional disabilities”(El-Zraigat, 2009). 

2.11.Interview with the Pronunciation Grade Teacher: 

 The pronunciation stage is really a significant stage in deaf education, so the 

researcher made this interview apart from the others since this stage is related to the new 

deaf learner‘s age of 4 to 5. The interview was face to face with taking notes. It tookmore 

than 30min with a female teacher with the same questions which are semi- structured. The 

teacher had experience of 11 years with deaf learners, she graduated from the National 

Center for Staff Multi-staff Task in ―Birkhadem‖, and she became a teacher of deaf school 

in ―El Bayad‖ and took courses of the sign language from teachers that study in 

―Constantine‖ for three months. In the pronunciation stage there are two years, the first 

year, the teacher observing the learners behaviors and teach them important parts from the 

program which are: 

 The manners: As new comers the learners must learn the basics such as greet and 

respect. 

 The rhythm of the body: the teacher teaches the learners the letters using all her/his 

body that help them to know how the letter spells. 

 The audio education: the teacher help the learners to know the sound sources using 

the SOVAC device which help to enlarge volume size; for instance, the teacher put 

on the microphone a song from her/his phone and ask them from where the sound 

come from. 

 Sensory education: the teacher develops the sense of hearing with the assistance of 

the ―orthophonist‖ with the learners who can hear, also the sense of observing the 

lip reading and the actions. 

 The strategiesthat the teacher used in pronunciation stage were: physical 

spelling, speak loud and eye contact, and concerning the used tool in the classroom: 

pictures, drawing, monologues and plays. The teacher gave two examples about how 

she/he used these strategies, the first one:The learner came to school in a young age and 

they could not know their names, the teacher wrote all students names in the board with 

their photos, and each session the teacher call the learners names and they recognize their 
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names and at the same time they learn how to write it. The second example is about how to 

teach the learners the outlet voices by using the physical spelling, the teacher starts 

explaining the voice ‗ط‘ in the Arabic language she start hurry her/his foot on the ground to 

help them to imagine the sound of the letter, and at the same time, spelling the sound to 

help them to read her/his lips. 

The program is prepared by the ministry of education, the ministry of solidarity and the 

national training center, the teacher work with it all the year consist of courses and the 

strategiesthat should use, and in the second year of pronunciation the teacher teach them 

the sign language (finger spelling) of all the letters and numbers. 

2.12.Observations: 

 As a second tool of investigation in this thesis, the researcher used the observation 

as a non- participant person in order to collect a qualitative data. The process of 

observation is divided into three different stages the first one is middle school, the second 

is primary school and the last one is pronunciation apartment, each session of observation 

took 60 min from (7) classes. In this process the teacher and students reaction is under 

observation. The main purpose of this process is to observe the teachers during explaining 

the lesson and if the strategy that they spoke about in the interview is applied in the field, 

method of teaching, tools, body language and how the teacher tolerating his students; in 

addition, the learner is also a main part in the observation, in order to know how they react 

with the tools, strategies, and if the method that teacher use is useful for the learners.  

 As a beginning, the following table will explain all the general data about the 

middle school observations that help to understand the atmosphere that the process works. 

Time of 

observations 

Level of the 

learners 

Module 

 

Gender 

of the 

teacher 

Students 

number 

 

Males 

 

Females 

 

13:00-14:00 2 middle school English Female 6 2 4 

10:00-11:00 3 middle school mathematics Female 5 4 1 

10:00-11:00 4 middle school English Female 2 2 0 

13:00-14:00 4 middle school Geography 

and history 

Female 2 2 0 
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09:00-10:00 2 middle school physics Male 6 2 4 

09:00-10:00 4 middle school Arabic and 

Islamic 

female 2 2 0 

 

 

10:00-11:00 4 middle school ICT Male 2 2 0 

 

The table 02:The summary of observation sessions 

The first observation was with second middle school, the course started from13:00 

to 14:00 with an English teacher. In the classroom there are 6students, 2males setting in the 

middle of the class and the 4 girls setting in the first places nextto the board. One of the 6 

learners can hear well than the others. In the beginning the teacher started checking the 

home work one by one and that take more than 10min, after that the teacher gave a handout 

that contain drawings to all the learners related to learning the colors, after that the teacher 

stand in front all the students and ask their attention by clapping her hand and wave to 

them to take their full attention and start explaining the 1
st
 task using the sign language 

slowly and repeating the words many time in order to help them to use the strategy of lip 

reading; Moreover, in order to give them the right meaning, the teacher use her phone in 

order to explain an odd word , for instance, the students could not understand the word 

―fair hair‖ so in this stage the learner could only understand after seeing the photo, Also 

the use of the mother tongue all the time and whenever she explains a word she asks her 

students to write it in their note book and learn it by heart , because in their exams students 

deals only with what they learn. During the course students could not understand some 

words that the teacher wants to give them, since the teacher never studied the sign 

language, so she relied on students to help her as dealing with the student that can hear 

since the student masters the sign language better than her, after that she explained to her 

colleagues what the teacher said, or in another case the teacher asks the students what they 

call the orange fruit in sign language to give them an example about the orange color in the 

real life. After that the teacher started checking what they wrote in the copybook and 

correct for them one by one and that was the end of the session the teacher never site in her 

place from the beginning to the end of the course, she never stop explaining to students, 

and that create calm and a collaborative atmosphere. 



45 
 

The second observation started from 10:00 to11:00, with an English teacher who 

has session with 4t year.  In this class there were only two male students. The course was 

about practicing on a sample of exam in order to prepare them for the final exam. In the 

beginning the teacher start greeting them with smiling face, the method of teaching that she 

use is to read only the questions and explain it using sign language and repeat the words 

loudly many times to help them to use the lip reading strategy, and the text is the student 

responsibility to read and understand, after them finishing the explanation the student 

understand what the teacher ask them to do, during the time that she gave them  which is 2 

hours the students ask the teacher for help and the she helped them one by one. 

The third observation start from 13:00to 14:00 with a female teacher that teach 

Geography and History , the course was about the population in Algeria, the target class 

was the last year in the middle school with only two male students. According to the 

observation the teacher use two methods of teaching the first, she write the first part of the 

course on the board and ask them to write with her at the same time, after they finish she 

explains what she wrote using sign language and making eye contact with the learners and 

speaking loud to help them to use the lip reading strategies, the second method the teacher 

write one title and explain at the same time with the same strategies. Moreover, in this 

course the learners has to learn by hart every definition so the teacher ask them about 

previous knowledge, for instance the concept of ―collective gestures‖ the learners start 

brain storming and give the definition in the sign language with the teacher help. During 

the course the teacher could not explain the word birth miss organizing so the teacher used 

the book as material aid to make them understand. The course was long and the teacher 

divided it in two sessions by her effort to designing a course that fit the deaf learner. In the 

end of the course the teacher ask the students to summaries what they understand using the 

sign language. The students in this course were free to discuss with the teacher and 

collaborate with her to find words meaning and examples and that create a good learning 

atmosphere that there is no autonomy of teaching is based on the teacher. 

The 4 observation started from 9:00to 10:00 with a male teacher of physics module, 

the target class was second year with 6students 4 girls setting in the first places and the 2 

boys in the back of the classroom. The course was about ―the movement point of a hard 

body‖. As a method of teaching the teacher write the course on the board with two 

different pens ( blue and red)and under each definition he sticks a photo; for example the 

teacher defined ―the street‖ under it he put a photo of it. The strategythat he used in 
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explaining the course was sign language that he was very good on it and lip reading and 

facing the learners during explaining. During the course the teacher gave chance to the 

learners to participate in the board and discuss with them the course and shared jocks in the 

sign language give them examples from the real life. After finishing the course the teacher 

started to check the learner‘s copybook one by one and explained the misunderstanding 

that they had. The learners are so comfortable in this session they had the ability to speak 

with their teacher since he was good in sign language, and they collaborate between each 

other to solve the tasks that the teacher gave them, the learners were happy and laughed 

from time to time with the teacher. As a source of information the teacher used the 

textbook and photos but he could not give them the experience in the field since the school 

does not have an experiment class, so the learners learn all the courses theoretically, and 

the most important the teacher does not focus only on the learner that could hear more than 

the others, he gives the same attention by making eye contacts and calling their names and 

ask questions directly to them as dealing with normal students. 

The 5 observation started from 10:00to 11:00 with a mathematics female teacher, 

with the third grade middle school, in this class there are 5 students 4 male and one girl. 

The course was about ―the triangle and the circle‖. The teacher started writing on the board 

and drawing a triangle shape from the textbook and started explaining the course using the 

sign language that she learn it from students in her 10 years of experience and made eye 

contact  and spokealoud with all students to help them to read her lips. In the session 

whenever the teacher drew a shape she checks the learner copybook one by one, in order to 

know what the problems that they face and could not express it. After more than 30min the 

teacher still explaining the course in the middle of the classroom and each title she explains 

it more than one time, during the course she asks the learners to remember the last course 

and link it with today course and solve tasks that she wrote on the board and explain it to 

them using sign language and asks them to collaborate between each other. The learners in 

the classroom were excited to be part of the course, because they could understand from 

the first explanation and after solving the exercises they were active in the class by sharing 

their ideas on the board and correct it with the teacher. The learners are much disciplined 

they have their books and all math equipment‘s that they needs. 

The 6
th

 observation started from 9:00to 10:00 with an Arabic and Islamic teacher 

that was a female. The session was with the 4
th

 grade that contained 2 male students. The 

course was about (  The teacher was not the same as the others .(انتىكيذ انهفظي و انتىكيذ انًعنىي
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she deals with these students as a normal ones, at the beginning, she wrote the examples 

and askedthe students to find the difference, after that she gave them the role and explain it 

with sign language and making a lot of eye contact; Moreover, she spoke out loud even 

though that she knows that they will not hear her if she was shouting or just moving her 

lips. The teacher wrote the course with the exercise and asked them to solve it, the teacher 

started checking the learners‘ problems one by one and that take more than 10min, after 

that she asks them to write the answers on the board and they were very good in it. In this 

course the teacher face a several problems since she was not a proficiently in sign language 

she learned it only from her students through her long experience of 10years teaching deaf 

students, she could only read for them explain what she could and write simple words for 

them to make them understand. 

The last observation was with the informatics male teacher from 10:00to 10:00 with 

the final year of middle school, with two male students, the course was about the functions 

of ―Exel‖. The teacher draw a table and started explaining with the sign language that he 

was very good in it and the learners seemed to be exited to the attention that their teacher 

gave them by learning their language by heart, the teacher write few details on the board 

and explain more, during the course the teacher asks them about definitions of some 

programs, the learners could easily answer because the definition was not set of words it 

was signs that their teacher gave them to facilitate their way of learning.  

The observation with primary school, started from 10:00to11:00 with a female 

teacher; the classroom consist of 11 students (2 girls and 9 boys). The teacher was really 

familiar with the sign language equally with the learners, the first thirteen minute of the 

observation the teacher dealt with the Arabic module she wrote the exercises and explained 

hem for the learners more than three times with the sign language and asked them to solve 

them, after few minutes the teacher started checking the exercises one by one, the learners 

where very excited to write their answers in the board; the second thirteen minutes of the 

observation the teacher dealt with the mathematicssubject, she asked them to write on the 

plate chalk the numbers that the teacher sign to them and she rewarded the learners who 

got the correct answers by showing there plate In front of their friends and that created a 

competitive atmosphere, after finishing the exercise the teacher started teaching them the 

numbers and how they can write them on letters, she wrote the first example and solve it 

with them and that took less than a minute, after that she asked them to solve the next one, 

the teacher observed and corrected for the learners and that took too much time for one 
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formula. The strategiesthat the teacher used are the sign language, eye contact, lip reading, 

physical signs and speak loud, as a tools the teacher used the text book as the main source 

of information. The teacher had a great way that helped the learners to learn new words 

and numbers, she wrote a group of verbs and explainedthem with the sign language and 

revisedthem with the learners each course and created phrases and paragraphs using them, 

and after five days they learned new ones; moreover, the teacher wrote the numbers with 

the letter spelling on the board and never delete them. 

 

2.13.Questionnaire: 

 As a third tool of collecting data in this investigation, the researcher used the 

questionnaire in order to see the deaf learner‘s opinion toward thestrategies that their 

teachers applied in the classroom. The questionnaire was a set of direct questions that were 

written in the Arabic language since it is their mother tongue; the students were from the 

3
rd

 grade of middle school, they were 5 students 4male and 1 girl. With the assistance of 

the math teacher who translated the questionnaire questions into sign language to make it 

easy for them to understand it; it took less than 15min.In this questionnaire the learners 

were very collaborative to answer the questions, they were very excited to share their 

thoughts with their friends and teacher. Moreover, the researcher respected the learner‘s 

disability so there is no question that can hurt the feelings of the learner, and some 

questions answered from the teachers and the head of the department like the last two 

questions. 

 The first and the second questions of the questionnaire are related to the learners 

opinion how they categorize their subjects matter between hard and easy and the results 

showed that the subjects that have a teacher who share sign language and use different 

tools and the student participate in it are very familiar with it such as the mathematics and 

physics English; moreover, the modules that have the passive role of the students and 

complicated program are though for students such as Arabic and French. 

The third question was like the interview even the results showed the same reaction 

for both students and teachers, in this question the learner claimed that the program that 

they learn from it is very hard to learn from it. 
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 The 4th question discusses an important strategy that some countries deal with in 

teaching deaf students, such as Algeria that use this strategy in the exam phase which is 

inclusive classrooms. The student disliked this idea and claimed that they like their school 

more and want to study in it all the time. This result showed that the deaf learners are very 

sensitive toward this topic and they get affected in a negative way from it. 

 The answers of the 5
th

 question was really a chock, according to the results of the 

questionnaire the learners have occupational dreams in jobs that does not need an academic 

level, such as builder, electrician, hair making…etc., the other students chose their hobbies 

such as painting and computing, in order to know the causes of this dreams why they did 

not mention the university? Why they did not speak about the exam of the final year of the 

middle school? So in order to answer these questions the teacher said that they have 3 high 

schools in all Algeria and some parents cannot send their children to study there dealing 

with money problems and they claimed that after they succeed the middle school they go 

to normal schools with more than 20 student and they mainly cannot succeeded at this 

level. 

 The 6
th

 question was related to the opinion of the deaf learners toward the sign 

language that is supposed to be their mother tongue and the formal language of the Deaf 

society, all the learners who participated in this questionnaire agreed that it is between hard 

and easy for them but they don‘t have the choice so they learn it even it is not easy. In 

addition, the next questions which are what the learner want, the first one the learners 

chose the teacher who have more experience than the novice ones, the second question was 

about if the learner agrees to have a new teacher that master the sign language and they 

were very confused and finally most of them chose to say no. 

 

 The 8
th

 question was about what the learner thought about their school and what it 

miss, in order to take away the filling that the questionnaire gave them that they are a 

subject of study so they were very excited to answer this question and speak about the 

experiment room that they need in physics subject, and about the computers that they need 

in the ICT subject. 

 The last two questions were too much personal and they can hurt their feelings, so 

in order to answer these questions, the researcher investigated on the administration and 

the teachers of these classes. But as an important details the learners who had parents that 
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know the sign language they created an atmosphere that helped the learners to develop; 

they have an extra place that is different from school to communicate and formulate a 

strong personality; however, in the target school most of the deaf learners have hearing 

parents and may be they are illiterate so the learners suffer from the lack of communication 

and a fragrance personalities and these factors affect the learners educational level, Deaf 

children whose parents are hearing have been reported to experience less 

responsive and fewer supportive scaffolding behaviors from their mothers during 

interactions than hearing children (Spencer &Marschark, 2010). 

 S1 S2 S3 S4 S5 

Hard subject 

 

History-

English-

Arabic 

Arabic- Arabic History-

English-

Arabic 

History-

English-

Arabic 

Easysubject English and 

physics and 

English 

English and 

physics 

English and 

physics and 

English 

Math-

physics-

French-

English- 

History 

Math-

physics-

French-

English- 

History 

Books and 

programs 

Hard Hard Hard Hard 

specially 

Physics and 

French 

Hard 

specially 

French 

Inclusive 

classroom 

No No No No No 

Dreams Hairdressing-

making 

sweets 

Builder-get 

married and 

pray 

Painter and 

make an art 

gallery 

Builder-

electrical 

wiring 

installation 

Sell 

electronics 

Sign langage Though little Though 

little 

Though 

little 

Though 

little 

Though little 

Old teacher 

haveexperience 

Yes Yes Yes Yes Yes 

New teacher 

know the  sign 

language very 

well 

No Yes No No No 

What you need 

in this school 

/ Experiment 

room-

computers 

/ / / 

Parents know 

the sign 

language 

No No No No Yes 

The disability 

is genetic 

/ / / / Two 

brothers in 

the same 

family have 
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deaf 

disability 

 

Table03: Students‘ answers of the questionnaire 

 

2.14.Conclusion: 

           In this chapter, the researcher discussed issues that are related to the methodology 

used in this research that helped to collect a qualitative and quantitative data and ask the 

questions that help to develop the strategiesused in deaf education. The target population 

was really welcoming and collaborative during the interview and observation. 

 During the process of investigation the researcher could cooperate with new world of 

teaching that is based on silence, the role and the effort that the teacher of deaf learners 

does in the classrooms highlighting the crucial role of teaching process. It was really 

ecstatic experience to learn the sign language and interact with the learners who were very 

excited to share with the researcher their dreams and what they like and dislike in their 

subjects matter. 
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1.1. Introduction: 

 In this chapter, the researcher will deliberate the results of the collected data from 

the investigation made in deaf school ―Abad Fathallah‖, the methodology used in this 

research work focuses on the teachers' effort in transmitting the information is a safe, 

motivated and a creative manner. The researcher will interpret and discuss the data, in 

order to prove the hypotheses and answer the research questions. Moreover, the 

environment of the school has been observed as part of improving the teaching skills. 

1.2. Discussion of the Collected Data: 

 In the second chapter, the researcher discuses and interprets data collected from the   

qualitative and the quantitative data collection tools. The result of the research based on 

three tools the interview, observation and the questionnaire, was really a productive 

experience for the administration and the teachers who were really collaborative with the 

investigation process. In this section, all data collected in the field will be reviewed and 

compared individually to provide a general overview of this research. 

1.2.1. The Interview: 

The overall time that the interview took was from fifteen to thirteen minutes, with 

semi-standardized questions to the researcher guides, the questions were direct and the 

same thing for the answers. The ten questions focused on the target population which is the 

teachers, during the interview the researcher classified the questions from the general to the 

specific. The collected data showed that the reason of teaching deaf learners is mostly for 

occupational purpose and most of them were obliged to face the reality of teaching the 

disable learner. The problem in this case is not the teachers, because the teacher is obliged 

to work and seeks for work. The ministry of education should set strict rules and make a 

competition for teachers who study how to teach deaf learners, it was really shocking to 

know that a person who has a management certificate became a teacher of Arabic language 

in special school for deaf learners; in the same context, most of the teachers never 
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dealtwith a disability in their previous career and it was really an exhausting process and it 

stilled at the same level of difficulty. 

The research, based on two types of interview, with three different stages in the 

school, but the result was nearly the same since they agreed on the obstacle that the 

teachers face during teaching a deaf learner such as: the first contact, the learners‘ behavior 

and the teacher misunderstanding of the sign language. That consequence the mis-

understanding and the lack of communication between the learners and the teachers; in the 

same context, the main aim of this research is to look for the strategiesthat the teacher used 

in the classroom to transfer information in the right way to a disable learner. According to 

the results of both interviews the teacher of the deaf learners deals mainly with different 

strategies, but the most important one is the sign language and they claimed that the sign 

language, it‘s the mother tongue of the deaf learners. Moreover, the results of the interview 

shown that the teachers depend on more important strategiesthat is not less than the sign 

language such as: the lip reading and eye contact strategy, as known the deaf are visual 

learners they depend and learn on what they see and note. The teachers, claimed that the 

student must be face to face with the teacher in order to help them to read the movement of 

their lips, also to protect the link that  the teacher built by making the learner focus with the 

teacher from the beginning of the course. In addition, the teachers used the strategyof 

speaking leads, while the school cannot provide the expensive equipment in the classroom; 

in this case, the teacher is obliged to speak in a high and a slow voice to help the learners  

who can hear to understand what the teacher want to explain, some other teachers claimed 

that the teacher must use a different strategieswith the deaf learner For example, the first 

stage in deaf education, the learners who have the first contact with the teacher they learn 

their names and the alphabets with the sign language. So the teacher uses the physical 

actions, speaking loud, eye contact, face to face speaking and lip reading; the learners 

observe the teachers' behavior and imitate them. The learner could produce the sound in 

the same way. 

The teacher of the pronunciation stageclaimed that in order to produce one sound, 

the teacher use all his/her body to show the learners what the sound look like. Also, they 

help the learners to produce the sound with the assistance of the ortophonist who helps the 

learners to use and fill their throats. When the learners succeed the first year of 

pronunciation they learn the general sign language, that all the world deals with and learn 

the manual alphabet from their teachers. 
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Regarding the result of the interview, the strategiesthat the teachers used in the 

classroom, It shows that all the teachers in the target school use the same strategiesonly it 

differ to the primary and the middle school, that they depend on the sign language, eye 

contact and lip reading. The questions of the interview were targeting the teacher reacts 

toward the tools that they used, in explaining the program for the learners, the result shown 

that, the teachers vary their tools in personal or schools' efforts; that is to say, the 

expensive materials that the deaf learners need. the teacher playsan important role in it, 

since the classrooms are not prepared with simple technology such as data show and a 

computer; so in this case, the teachers during the interview had the same answers that they 

used photo, phones and their computers or buy the needed equipment; for example, the 

administration staff, gave the researcher a simple example that explains how much the 

school is missing a simple tool, she/he claimed that the physic teacher, during his course 

that speak about magnetic, so in order to show the learners what does it means, he asks the 

school for it, but they cannot make it available for them until they bought it from their 

homes.The point of view of the teachers toward the programs of the ministry of education 

was the same. They agreed that the deaf learner needs a special curriculum that serves their 

disability, not put them in the same level with normal students. It was very shocking to 

know that the deaf learner cannot obtain three words of questionnaire that contain three 

hundred words. In another question, that target the teacher reaction or view toward the 

inclusive classrooms,  the answer was the same for all the teachers, they even gave 

examples of their students, when they pass the exams in normal schools; they claimed that 

the students became less motivated and show low marks compared to the result that they 

got in their school. So from the result of this question, teachers of all grades in ―Abad 

Fathallah‖ school do not support the Inclusive classrooms as a strategyof teaching. 

1.2.2. Observation: 

 As a second tool of investigation, the researcher attends eight sessions with 

different teachers, from three different grades; in order to answer the research questions 

and prove the hypotheses. The observation took one hour for each subject, with both male 

and female teachers as a non-participant person. The results of the observation that focus 

on the strategiesthat  the teachers uses in the classroom found that, all the teachers use: the 

sign language, eye contact, lip reading and speaking loud; moreover, as for the tools that 

help the teachers and learners they used: photo, drawing, text book, personal phones and 

different colors in the board. In the same way, the learners were concentrating and 
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collaborative with the teacher explanation, from the beginning of the course till its end. 

The most obvious noted thingwas that the teachers explained the course and the examples 

more than three times. They had patience and spoke slow and rarely sat in their desk, 

during the whole hour the teachers were standing at the middle of the classroom in front all 

the students checking them one by one during the exercises. 

 

Figure02: The student‘s number in each observation session. 

1.2.3. The Questionnaire: 

            The questionnaire was short and very simple, because the effective way to find out 

what learners think about the skills their teacher uses is to ask them. The questions were 

simple, written in the Arabic language that they study after they learn the sign language. 

With the help of mathematics professor, the researcher could translate the questions into 

sign language on one hand, after matching the easy subjects, that they prefer it in the 

questionnaire which are (math, physic, English) with the observation of the teacher. It was 

found that these teachers are really familiar with the sign language, also they depend on 

visual tools such as pictures, drawing, giving examples; moreover, teachers, wrote the 

course and explained at the same time; the students were all the time involved in the 

course, they were very excited even if their answers were not correct. On the other hand, 

the hard subject according to the learners (Arabic and history), those teachers wrote 

directly on the board everything, and after that they explained from the beginning and that 

is really exhausting, even for the observer. The teacher wrote and deleted the whole hour, 
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and the students kept just nodding with their heads or chatting with their colleagues; in the 

same way, the students claimed that the French language has a complicated program. 

1.3. The Result of the Comparison Between the Tools: 

                   The methodology that the researcher used work hand in hand with the research 

problem, which seeks for understanding the strategiesthat the teacher of special education 

of disable learners used in the classroom. The second chapter, was  a rich full with the data 

that the researcher could collect from the target field ―Abad Fathallah‖ school with three 

instruments, in order to make the results of the investigation more reliable and to achieve 

the vital purpose of this study. The second part or tool is the observation,  it was 70% focus 

on the teacher from the beginning of the course to the end,  based on comparing the results 

of the interview and what the teachers used in the classroom; in order to know if the 

teachers apply what they said in the interview on the ground , the tools that they used and 

the method of teaching; Moreover, the 30% of the observation, was on the students during 

the course, that help to know if the strategiesthat the teacher apply in the classroom are 

sufficient for them and if they are interested on the courses. The last tool of investigation is 

the questionnaire that the researcher prepared for the deaf learners to give them the 

opportunity to express their thoughts.   The results of this investigation was similar, all the 

instruments of the research showed that the strategiesthat the teacher used in the classroom 

are the sign language which is the main important one, eye contact, speak loud and lip 

reading; in the same way, the tools that the target used in conducting their courses are 

equal and it matches in both types of the interview and the observation: text book, ICT 

(even if it‘s not available in the school, but from the effort that the teacher does, in the 

observation process, there was phoning), maps, FM radio, pictures and drawings, but the 

method of teaching was different from a teacher to another some of them apply what they 

claimed on the observation and some of them does not, in the same way, the questionnaire 

could prove that the teachers and the subjects which they liked, they were the same 

teachers who have answered similarity in the result of the interview and the observation 

which are (mathematics, physics, English). 

1.4. The Answers for the Research Questions: 

 The research questions of this dissertation were: 

1. The First Question: What are the strategiesthat are used in teaching deaf learners? 
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              According to the collected data from the target school, the teachers of deaf 

education based their teaching on the sign language as the most important strategysince it‘s 

the mother tongue of the deaf learners; at the same time, they depend on several 

strategiesthat help them, such as: speaking loud (Oralism), several teachers in the three 

grades used it, since the classroom are not prepared  with the FM radio, and there are some 

of classes that contain learners that have hard of hearing, so this strategy help those 

learners and it even help the teachers. For instance, during the observation with second 

year middle school, the teacher speaks loudly and the learners who hear the teacher more 

than the others, he/she could help the teacher to transfer what the teacher want to say to the 

learners, by using the sign language and all the learners could understand. In the same 

context, the teachers help the learners to read their lips with maintaining eye contacts with 

them, this process oblige the teacher to be more patient and have the ability to repeat the 

course for the learners more than one time, this strategywas really obvious in the 

observation and even in the interview. 

         The answer for the research problem, is that the teachers vary their strategiesin 

teaching deaf learners, which give the authenticity to the second theory and, also, it is 

called the total communication approach that is based on taking all the positive side from 

each strategy and apply it in one; the total communication approach uses a variety of 

methods such as gesture, sign, drawing, facial expression and mime. It is based on the idea 

that any means of communication are valuable as long as it works, the purpose of this 

strategy is to give the teacher more access to all the available strategiesthat serve the 

learners' needs; sustaining this idea with Marschark, Lang & Albertini,(2002) claim, that in 

a good order of optimize the communication abilities, the teachers use the total 

communication approach with the assistance of other aids such as hearing aids and 

cochlear; in the same context,  Smith, Polloway, Patton & Dowdy (2004) stated that total 
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communication approach with the assistive of hearing devices help the learners to receive 

the appropriate education.  

 

 

 

 

 

 

 

Figure 3: the Teaching strategiesUsed in the Classroom 

2. The Second Question:How do teachers of deaf learners perceive the curriculum and 

it‘s appropriateness for disable learners? 

According to the data that the researcher took from the interview with several teachers 

from the target school, the programs that the ministry of education prepares for the disable 

learners is really hard and is not suitable for them, since the textbook was made for normal 

students and is not available with signs, that the disable learner needs. In the same way, 

According to the questionnaire results the learners suffer from the complicated curriculum- 

as they mentioned specially the French program- they classify it as really hard to cooperate 

with. 

 

3. The Third Question: To what extent are the strategiesand methods used to deaf 

learners effective? 

The deaf learners might not express their thoughts only by the sign language. But to 

take their opinion as a strong basis to create a strategy depend on the learners need is really 

rare, so the learners obligation to deal with all the teachers' strategies, but the result of the 

questionnaire show that the learners have a problem with the method of teaching that they 

used; on one hand, The learners like the teacher who use all the strategiesand act as one of 

them, even if the subject matter is hard, the teacher makes it easy for them. On the other 

hand, students dislike the teachers who explain and write at the same time, and who have 

not a mastery of the sign language, even if the subject is easy the teacher could not transfer 
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the data in the appropriate way and that make the learners became bored and lazy and give 

a negative atmosphere in the classroom. 

The student has a positive reaction toward the available strategiesthat were used in 

the last two centuries. According to the results of the investigations, all the teachers that 

work in the target school used the same strategies, but in the questionnaire and the 

observation, the learners work with some teachers in a productive atmosphere that both the 

teacher and the learner are active. But with other classes, there was a centeredness of the 

teacher was a conclusion the hypotheses that said the student could only learn and accept 

what his teacher gives is true, but in another way the learner have a problem with the way 

of teaching that the teacher used with them; for instance, the first and the second stage in 

―Abad Fathallah‖ school the learners deals only with one teacher that taught them all the 

subjects and use several strategiesin teaching, the learners are really comfortable and active 

all the time; while the third stage, which is the middle school each subject have a teacher, 

the learners could understand and like some of them and in other subject could not, and 

that  caused by the ministry of education that they don't give too much importance to this 

field, it is required from the head masters is to put the right person in the right place. 

 

1.5. School Observation: 

In the school of ―Abad Fathallah‖, you can find positive and negative aspects 

during the observation, and in order to know the atmosphere that the teacher work in and 

the conditions that they received the learners every day.  

1.5.1. The Positive Data: 

 The administration of this institution is such kind persons and collaborative with the 

question asked to them every time, they open the school with a real heartwarming 

smiles and welcoming the visitors. In addition, the most important part, they are 

following strict rules to protect the learners and protect the internal system of the 

school; for instance, when the researcher went there was obliged to bring papers that 

prove her identity as a researcher  from her university, after that the school signed it for 

her and  she wrote all the details of her research and the methodology that she used in it 

and how much time will  take in the investigation also the target population, and after 5 

days the researchergot the permission to enter the school with  the agreement of the 

psychologist. Moreover, they put a condition to bring a copy of the dissertation for 

them at the end of the research. 
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  The learners and the team that works in the school are really related to each other 

mostly like a family, since they deal with them every day and the internal system that 

the school followed since 2002 help them to be one hand. 

 The school tries its best to make all the services that the deaf learners need available for 

them such as: the dorms, restaurant, classes with worm systems, boards, tables and 

chairs, the bus that transport learners who live near their homes, security guards, the 

gardens for the learners to play, also the antagonist that helps the pronunciation 

students to produce sounds and the psychological doctor that help the learners in their 

behavior. 

  The school gives chance to deaf people to work on it, but not as a teacher. 

 The discipline of the system is really good; the teachers took their learners from the 

dorm whenever they have a session with them, and if the teacher did not appear the 

learners stay in the dorms. 

1.5.2. Negative Data: 

•The classrooms of the deaf learner are really simple, even normal students can study in it, 

that is to say, the equipment that helps the deaf learner who have the ability to hear more 

than his /her colleagues are missing; such as FM radio in the whole school there are only 

two instruments that the teachers swapped between each other. The administration justifies 

that by saying; these instruments are a really expensive to buy; for example, the FM radio 

need to be located on the classroom walls, and the learner should wear the cochlear aids 

that help them to hear, but most of the learners are from the middle classes. 

 The deaf learners are visual learners who depend on the sense of seeing, so the role of the 

teacher in this stage is to clarify and simplify the ideas at the utmost level; for instance, the 

physics subject, according to the observation that made by the investigator at the middle 

school, the teacher could not explain the course of the  object movement without the 

physical actions or using pictures., So in the investigation, the teacher was asked why 

he/she is prepared for a live trail to help the learners understand through experience. The 

teacher and the administration proved that there is no experiment classroom in the school, 

due to the lack of space. It‘s truly hard for the teacher to explain a course of science or 

physics that depend on live actions, even with the positive strategythat they used in the 

same context. In addition, the ICT teacher give the course on how to use a computer to the 

learners in a theoretical way; on one hand, the teacher claimed that, there is no informatics 

classroom to practice the courses only with his effort, by bringing his computer to work 
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with; on the other hand, the administration claimed that there is one computer in the 

administration that all the learners work with, but the ICT teacher refuses to use it. In this 

case, the teacher is not mistaken because the administration is for workers not for students, 

since it does not achieve the atmosphere of learning that the deaf learner needs; in the same 

way, the informatics need an individual computer to correct the misunderstanding that the 

learners could have and could not express. 

 The school is for deaf learners, but there are no teachers who have the same disability. In 

this case, the learners could take a low level of expectations of their future, and that was 

really evidently on the result of the questionnaire. The teachers could study the strategiesor 

predict ones, but in the reality they could not know the deaf learner more than that. 

Because, when they finish the day they returned to their normal word; that is to say, the 

deaf learners need a high model or an idol to look for, and to change the view of their 

disability as a wall that destroy their dreams. 

1.6. The Role of the Teacher in Deaf Education: 

 In the special education, the teacher is the basic and the main source provider. 

Every learner looks to his teacher as model and idol that snatch him from the darkness of 

his disability to the light of the science and the knowledge. The role of the teacher in 

special education is really significant, since they are the first contact that the learners deal 

with in special education; in the same way, they build a safe relationship that's based on a 

teacher who share their knowledge and experience and a learner who gave a huge trust to 

their teacher and develop themselves with the assistance of the safe and the creative 

atmosphere that the teacher build with the learners on each session; so, the teacher role is 

really important in  the classroom and out of it, in this passage the researcher will discusses 

the main practices that the teacher of deaf education should master and be educated with: 

 The teacher of deaf education should maintain all the strategiesthat help the deaf 

learners, to develop their learning skills, and the important thing he/she should 

master the sign language; since it‘s the mother tongue of those students. 

 The relationship between the teacher and the parents of the deaf learners should be 

strange and collaborative at the same time, since the deaf learner should rise in 

worm and understanding atmosphere. That is to say, what the teacher begun in the 

classroom the parents should develop it in good way not in the bad way, the role of 

the teacher at this stage is to create these connections. 
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 The teacher should be knowledgeable about the tools that help the learners who 

suffer from the hard of hearing to develop their senses, such as the FM radio, 

SOVAC, the hearing aids and the cochlear implants. 

 .Preparing a meeting with the other teachers, parents, ortophonist and the school 

employee analyse the learner‘s progress and make the missing equipment available 

for them during the academic year. 

 The teacher should create a relationship with the learners; in order to know their 

problems, and seek for solutions that could help them, it could be psychological 

problems that need a specialist; such as a doctor or social and family problems that 

need to contact the parents. 

 The teacher should know the learners and collect several data about the learners 

before the first contact in the classroom, such as degree of deafness, the family 

condition and the medical report of psychological doctor, as Luckner& Muir (2001) 

claimed that the teacher should know the learners as much as possible, before 

teaching them. 

 The teacher must be flexible and creative in designing the courses, not only depend 

on the ministry curriculum and tools. According to Konomi (2014) the teacher 

could create a visual ides; for instance, charts, graphics, drawings and gestures. 

 Give instruction to the parents of the children, and teaching them some basics to 

not hurt the deaf learners, so that to not effect on the flow of the courses and to 

increase the effectiveness of the learner environment (family). 

 

1.7. The Role of the Ministry of Education and the School: 

 The teacher is an important part in a complicated system that looks like a hierarchy, 

the top of it is the ministry of education, which symbolizes the head of the education 

department. After that the schools that took its orders from the ministry and lastly the 

teachers. That is to say, with the view of creating a good and productive learners, it‘s a 

must to work hand in hand with all the participants to provide a successful system that 

achieve the goals of special education; for instance: 

 Providing an integrated educational environment with the means and the tools that suit 

the need of deaf and hard of hearing students, whether audio, visual, sensory or 

technical. 
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 Providing the classrooms with all the necessary equipment that facilitate the teaching 

and the learning process, including the data show, the FM system and the hearing aids. 

Even if the FM radio is really expensive the government could organize a charity event 

to collect money from people who are interested in this field, and fill the gap of the 

lack of necessary materials in special schools. 

 Providing the special schools with the important facilities; such as: the medical 

apartment, experiment room, informatics classroom and conference room for the 

teachers.  

 Design a curriculum that suit the disability of the learners, and facilitate it at the same 

time, since the deaf learners are visual learners, the ministry of education should add a 

lot of pictures and finger spelling that help the learner to understand the courses 

without the assistance of the teacher sign language books.  According to the claim of 

Bunch (1987) ―students who are deaf and hard-of-hearing need special 

language, speech, and audio logical rehabilitation curriculum‖. 

 Create competitions for the teachers who want to teach students with disabilities, and 

that to give a reliability to the teacher since they can work in job that they choose, since 

the person can be creative in a place that he/she likes, not as the current system that the 

teachers in the target school ―Abad Fathallah‖ are obliged to take the work of deaf 

teacher even if it‘s not their field depending on the young agency. 

 The ministry of education should give the teachers who work in this field a good 

salary, since they challenge themselves by teaching students that have a disability of 

hearing loss and also to encourage the teachers to be interested in this field. 

 Build schools and universities for the deaf students, in order to help them finishing 

their studies  and give them the opportunity to make dreams and goals, for example, the 

investigation of this thesis shown that the in Algeria there are only three high schools 

for deaf learners  in different places in the country, for that purpose many students 

leave the schools after the fourth grade of middle school and attend the vocation 

training to learn some trades to earn money and that proved by the questionnaire that 

the learners answer and the school became temporary place that they spent their 

childhood in it. 

 Diagnostic the situation in the special schools from time to time, in the sake of 

developing this field. 
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1.8. The Role of Parents in Deaf Education: 

The teacher is not the only responsible in teaching deaf learners, the parents also share 

the same responsibility with the teacher, it could be emotion or material assistant, a lot of 

parents blame their children for the disability that they have and compare them with 

normal students and that canaffect the psychology of the learners in and out the classroom. 

In this study the target population was the teachers but without the assistance of the parents 

the teacher cannot achieve the goals that the ministry set for the learners; moreover, the 

role of the parents can symbolize in set of basics, such as: 

 The parents should know their child more than any one, that is to say knowing the 

power and weakness point of the child, what could hurt him? And what could help 

him? 

  The parents should Keep a space for communication with their children, for 

instance, the child who suffer from the teacher  or cannot understand with the 

strategiesthat might he/she used, so in this case the parents through talking with 

them they can remediate the problem. 

 Collecting data about the disability of their children by meeting other parents and 

share and exchange their experiences, with view of avoiding the mistakes that 

might harm the child. 

 Take courses in sign language to help the deaf child in his daily life and practice the 

same signs that they learned in the classroom, because some parents could create 

signs for their children to communicate but when the learner enter the special 

school they might find other signs and that make them confused since they deal 

with two different signs at the same time. 

 The relationship between the teacher and the parents should be strong, that is to say 

the parents must know the teacher of their child very well, including the 

strategiesthat the teacher uses in the classroom, the subject that he/she teaches, the 

mastery of the sign language…etc. in this way both of them can collaborate to 

enhance and increase the learner ability. 

 The parents should know the school background, programs, parents meetings, 

Participation in the activities of the Foundation, and the most important knowing 

the missing materials that the school cannot make it available for their children so 

they can create groups to support the school with other resources. 
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 Protect the child from the problems that could effect on him, such as divorce, 

bullying, racism and isolation. 

 

1.9. Challenges that Face the Teacher in the Classroom: 

 It was really worrying to know that despite all the efforts that the teacher made in 

the classroom, the deaf learners could only acquire five to ten words in a questionnaire that 

have three hundred words, the teachers in this job deals with a disability that require hard 

worker‘s with patient, motivated and positive teachers, educators that have knowledge and 

experiment. The teacher in the classrooms neither ancient nor the new ones face different 

challenges with the learners that require them to be flexible toward those problems, with 

the aim of creating a safe atmosphere for the deaf learners that is full with the creativity 

and positive energy far from the complicated issues of the surrounding environment, the 

family concerns, the inner problems or the psychological problems. Furthermore, the 

challenges that face the teacher of the deaf learners was really important for some 

researchers and each one of them provide group of difficulties that might effect on the 

teacher work; for instance, according to the study of Agyem Et al (2013) the deaf students 

are visual learners, so the teachers for the sake of avoiding the lack of language hearing or 

written forms they need to deal with visual materials all the time to fill the gap of their 

disability. 

Dearm, Saeva and Zamfivrov (2012) claimed that teaching a second language to a 

deaf learners is a big challenge that the teacher could face in the deaf education, in other 

words, the deaf learner deal from a young age with the sign language of the country that 

they live in as a first language, for instance Arabic sign language (ASL) in Arab world, 

American sign language (ASL) in America, after year of study they deal with second 

language that they learn new signs, vocabulary, sounds and culture; such as in Algeria the 

second language that the learners learn after the Arabic is the French language, the 

challenge that face the teacher is to teach these students the basics, and according to the 

questionnaire that the researcher made in the target school ‖Abad Fathallah‖ the French 

subject is really hard to learn  for them; in the same context, Wankhede (2014) stated that 

the loss of hearing sense effect on the auditory functions of the deaf learners, so the main 

deaf learners are dumb. During investigation, the observation found that all the learners are 

dumb they only produce high sounds and it became really noisy when they became 

motivated and it‘s not a clear sound to understand. 
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Dalton (2013) claimed that some teachers might forget that thought deaf learners 

and start explaining the course while walking in the classroom or writing on the board, in 

this case the learners could not receive the course in a successful way; in addition, Mpofu 

and Chimhenga (2013) during their study they found three challenges that might face the 

teachers in the classroom; the first is the lack of fluency in sign language, the teacher of 

deaf disability learners need to know the sign language by heart, since it is the official 

language for those students, with the view of building a bridge of communication between 

the teacher and the learners they need to learn the sign language, for instance, the 

investigation of this thesis shows that the learners were completely comfortable and active 

with the teachers who use the sign language as their first language; the second is 

developing the vocabulary, as known each language have it linguistic form that make it 

unique and beautiful and interesting, merely it is really tough for a teacher of deaf learners 

to explain the meaning of those words, namely conjunction in  English language ( 

furthermore, in addition, in the beginning, at the end…), position of things (before, after, 

above…), feelings( jealous, sadness…), synonyms and antonyms; the last challenge that 

isMpofu and Chimhenga (2013) found is the stress  and the inflection words, in the Arabic 

language the stress is really important  to get the right meaning of the words and even the 

tone of speak, since the deaf learners could not distinguish between the warning tone and 

the normal tone, it make it  genuinely difficult for the teacher to give the learners the sound 

that explain the sentence situation ( exclamation, warning, informative, questioning…), 

they received it only on signs or jesters and sometimes those strategyare not adequate and 

appropriate to transfer the real meaning behind the sentence. 

Finally, there are extra challenges that may not relate to the classroom, among 

others, family problems (divorce, death, poverty, racism), sometimes learners who live in 

the dorms far from their homes missed their families, for instance, in the observation that 

the researcher made with the primary school, noticed a young girl move every were and 

make different sounds and disturb her colleagues and the teacher warned her each time and 

did not punish her, at the end of the course, the researcher asked the teacher about her, and 

she claimed that the girl was the top of her class She lives in the institution away from her 

family. She's always hard-working and polite, but once she misses her parents, her 

behavior changes. Also the lack of remedial education programs, the teachers all the time 

challenge themselves and try to find solutions by their own, in the absence of the ministry 

of education gaudiness. 
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1.10. Conclusion  

 In this chapter, the researcher analyzed all the collected data from the target school‖ 

Abad Fathallah‖ and ave the general conclusion of the research after comparing all the data 

from the three different instruments of the research (interview, observation and the 

questionnaire), that indicatesthe strategy that the teachers of deaf education used in the 

target school is the total communication approach; in addition to that, in this chapter, the 

researcher answered the research question and after  testing the hypotheses. 

 Furthermore, giving the general view (positive and negative) about the school as an 

important factor for enhancing the teachers abilities; in the same vein, the researcher gave 

the challenges that face the teacher in the classroom supporting by different researchers 

and set the roles of education triangle(ministry, schools and the teachers) beside the 

significant role of the parents in enhancing the learning process of the deaf learner and 

asses the teacher in his crucial role to achieve the goal of special education. Moreover, in a 

note mentioned in the previous paragraphs, as a negative thing in the schools or the 

ministry of education, that they do not employ the deaf teachers, only depend on normal 

ones. These behaviors affects the learners future in a negative way, that was really clear in 

the questionnaire result, since the learners dream only to become builders or electricians or 

more simple getting married and have children. 

 The questionnaire put the deaf learners in a position of a judge of their teachers, 

that role that they never got in the ancient ages or even now.  Some people who create the 

programs and the curriculum of the teacher who teach the deaf learners forgot that the deaf 

learner is a person who can express his thoughts in the sign language to the right persons. 
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The General Conclusion 

 

 Different researchers created and developed theories and strategiesthat might 

educate the disabled learners, in the last years. The deaf disability changes from neglecting 

the problem, which the previous countries try to avoid it to a mystery and challenge for the 

philosophers and the teachers. The strategiesappeared to help the teachers of special 

education to create a bridge of communication between the deaf learners and the 

educational field. Mainly the main strategy that is really known is the sign language, but if 

this strategyis not sufficient to educate the deaf learner; in this case, the current thesis 

investigate on the main successful strategiesthat the researchers in the deaf education field 

suggest in the last five (5) centuries. 

 The aim of this study is to investigate on the main strategiesthat the teacher of 

disabled learners uses in the classroom. In the same way, the researcher seek to know the 

way that the deaf learners in the target school ―Abad Fathallah‖ obtain their education, 

also, to observe the teachers, which are the target population in this research, in the sake of 

answering the research questions and examining the hypotheses in the field. The current 

research based on qualitative and quantitative data that the investigator collected from 

specific tools, which help the researcher look under the scene of the topic, the mixture of 

the tools used: interview, observation, and the questionnaire help collect a variable data. 

Regarding the first question, the teachers in the target school never extended to one 

strategy, all the teachers showed that any strategy that could help the deaf learner to 

understand and show a positive development in the learning process are used, but the main 

strategy that all the teachers depend on and try to master it is the sign language. The second 

question was significant since the teacher is related to the given program, but the findings 

from the observation and the interview and the questionnaire indicated that both learner 

and teacher are not sufficient with curriculum, and to shed light on a very important point 

that the disabled learners share the same program with normal students. The last question 

in this investigation target the deaf learner, in the sake of understanding the attitude of the 

learners toward their teacher's way of teaching, the findings from the observation and the 

questionnaire, show that the deaf learners are oblige to deal with any strategy that the 
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teacher use in the classroom. Nevertheless, after comparing between the findings of the 

three tools, the researcher can know what the learner like in the teacher, the deaf learner 

needs an educator who master the sign language and can create a collaborative and creative 

atmosphere in the classroom. 

 The findings indicate that, the strategiesthat serve the deaf learners are limited in 

the target school; since some of the strategiesneed advanced technologies that, the school 

cannot make them available, due to different obstacles; such as, the lack of government 

support, the lack support of charity organization and lack of parent‘s awareness. The FM 

Radio in the oral strategy is important but since the school cannot make it available, the 

teacher was obliged to use a primitive strategy such as raising their voices in the 

classroom. In this context, the investigation also cares about the school since the teacher is 

part of this constitution and its effect on the strategy that the teachers use in the classroom. 

Since the missing of an important element, such as the experiment classroom might effect 

on the strategy that the teacher choose. 

The investigation in this thesis, was taken firstly a personal purpose, the deaf 

learners are really pure and have never chosen to deal with a such hard disability, rising 

with this kind of paradigm need a strong personality that can stand in front of the negative 

views of the community; secondly a proficient purpose, the strategies that the teachers of 

deaf education use in the classroom should be defined and developed and with the 

assistance of the findings of this thesis, special education could be seen as an interesting 

research field. 

 This thesis focuses on the teacher‘s strategiesthat they used in the classroom, it 

could be not taken a broad ways in the investigation process, so for future searches: 

investigating on the special education in Algeria since this research was local and cannot 

generalize the findings. The inclusive classroom effect on the deaf learners, since as was 

mentioned in the current dissertation, the deaf learners study in special schools from the 

pronunciation to the middle school stage and the high stage in normal schools. Moreover, 

investigating on the purpose of using the same curriculum of normal school in teaching 

disable learners is recommend. 
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Appendix: 

 Sample questions of the Interview: 

Q1: How do you become a teacher in special education? 

Q2: What is the module that you teach? 

Q3: How much experience do you have in teaching deaf learners? 

Q4: Do you study how to teach those students? 

Q5: Do you support inclusive class rooms? If no,why? 

Q6: What are the strategiesthat you used as a teacher of deaf learners to transfer the 

information? 

Q7: What are the tools that you use in teaching deaf learners? 

Q8: Do you think the textbook and the programs suite the deaf learners? 

Q9: How do you evaluate your students? And what are your ways of punishment and 

reward? 

Q10: What are your recommendations to help this field to develop in the next years? 
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 Sample of questionnaire questions in the Arabic language: 

يبهي اسهم و اصعب يبدة في انبرنبيج ؟ : 1س

 هم برايج انتعهيى و انكتب في يتنبول انطفم الاصى؟ :2س

 هم تجذ انذراست في الاقسبو انًختهطت يفيذة و افضم ين انًذارس انخبصت؟ :3 س

؟ يبهي الاحلاو انتي تريذ تجقيقهب في انًستقبم اي بعذ انذراست :4س

 هم تجذ نغت الاشبرة صعبت انتعهى؟ :5س

يبرا تفضم استبر قذيى ري خبرة او استبر جذيذيعرف نغت الاشبرة؟ :6س

هم يعرف اونيبء الايىر نغت الاشبرة؟ :7س

 هم انصى وراثي اويكتسب؟ :8س

هم تىفر انًؤسست انحبنيت كم انشروط انلازيت نتذريس الاطفبل انصى؟ :9س

 Sample of the questionnaire in the English language: 

Q1: What are the easy and difficult modules in deaf education programs? 

Q2: Are education and book programs accessible to deaf children? 

Q3: Do you find studying in mixed departments useful and better than private schools? 

Q4: What dreams do you want to make in the future? 

Q5: Do you find sign language difficult to learn? 

Q6: What would you prefer an experienced old professor or a new teacher who knows sign 

language? 

Q7: Do parents know sign language? 

Q8: Is deaf hereditary or acquired? 

Q9: Does the current institution provide all the necessary conditions for teaching deaf 

children? 

 


