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Abstract

Teaching is a hard profession that requires patience and effort. It can be especially
challenging for creative teachers who are expected to adopt new methods and techniques to
enhance their students' creativity. Being a teacher is more than a job, it is a passion that has
a value in a society where everyone has a chance to make a high quality education for their
students. Teachers, in reality, are seen as golden lamps that enlighten the path of learning,
ensuring that the process of their instruction is successful. In today globalized
environment, creativity in teaching has a significant impact on teaching/learning progress
since it might reach high levels of academic achievement and match the student’s needs.
The present research paper does not pretend to create miraculous solutions for teachers
who encounter challenges in implementing creativity and fostering self authorship in
classrooms, but it aims at exploring the teachers’ creativity in their delivery and giving fits
impact on the engagement of students to improve their oral production and in addition to
address EFL educators and get their feedback about implementing creativity in activities
and fostering self authorship since they are the real applicators of it in the classroom . To
address this issue, quantitative and qualitative methods were incorporated in which three
research tools were conducted on second-year EFL learners and teachers from Saida
University. The results indicated that although teachers have limited knowledge about Self
authorship theory and University teachers were somehow creative in their delivery namely
through the use of projects which was more likely to raise their students’ interest and
motivation leading them to enhance their oral performance, Yet, this does not mean that
Creative teaching has no place in the department of English .In fact, some teachers do
perform it. Besides, they follow a set of some interesting and effective techniques, tasks
and activities to teach creatively. In the light of the study findings, the research proposes
some pedagogical remedies to teachers along with policy makers for the sake of improving
learners’ creativity and develops their self authorship as well as helping teachers to

perform well in their profession.
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General introduction

General Introduction

Being a teacher is more than just a job, it's also a passion that requires a lot of
dedication and hard work. This profession has a valuable value for every individual who
wants to provide an excellent education to their students. Nowadays, most scholars
throughout the world have been interested in implementing creativity and enhancing
students self authorship in teaching process to obtain a satisfactory outcomes , which has
been widely recognized as a significant factor that may enhance the learning process and
lead to high-quality education in almost any institution. Substantially, many academic
institutions have embraced creativity in teaching because of its beneficial impacts and
ability to create a pleasant environment for students to learn a foreign language. Within the
context of globalization, creativity in the classroom has a considerable importance; in fact,
it is one of the 21st century skills that instructors must incorporate into their delivery.
Meanwhile, the persistent gap in students' different abilities requires teachers to provide a
flexible environment to teach all learners to reach the required objectives, especially at the

university where students are in a new academic environment.

Several approaches have been adopted to improve teaching and learning. However,
S0 many previous approaches such as the "one size fit all" approach could not work when it
comes to designing a flexible and universal curriculum, which tends to be not only to
novice teachers but also to advanced teachers as well. Still, instructors are looking for an
approach that supports students' different variables and helps in decreasing the complexity
of teaching. Consequently, the educational system can be shifted from traditional inflexible
learning to a more effective and engaging one. To address this issue, an approach is needed
for EFL teachers to improve their students 'abilities, an approach that can transform

learning into an engaging and exciting experience.

Many empirical researches have been done on the effectiveness of creativity and
self authorship and some barriers that may prevent its implementation. To this end, the
current study is conducted on second-year EFL learners and Saida university teachers to
shed light on the importance of creativity in classrooms and the current status of self
authorship implementation in addition to exploring EFL teachers' perspectives towards it .
Therefore, on the ground of this investigation, some key-guidelines will be suggested so

that creativity will become of a paramount importance in teaching at university.
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This study is significant as it attempts to reveal the challenges faced by teachers in
implementing creativity and developing students self authorship and propose suitable
solutions and suggestions, regardless of their abilities and learning styles. Otherwise, this

research work addresses teachers to be knowledgeable about their students' variability.

To achieve the main aim of this research, three significant research questions were

raised:

1.  Are second year students self authored learners in applying strategies to improve
their creativity level?

2. To what extent, project presentation can be effective in enhancing second-year
learners' creativity and develop their self authorship?

3. What are the implications and actions that can be taken in order to incorporate the
elements of creativity and self authorship in curriculum and teaching methods?

To conduct this study, three research hypotheses were formulated:

1. Second-year students are self-authored learners in applying strategies to improve
their creativity level.

2. The implementation of projects enhances students' creativity and self authorship
Teachers may opt for students centered approach and cooperative learning
strategies to improve learning in mixed ability classes.

3. Teachers may opt for the need to raise students’ awareness to the importance and
interest of developing learners’ self authorship to succeed in understanding their
learning experiences as future professionals and cooperative learning strategies to

improve learning process.

To collect data, the researcher has opted for the triangulation method through the
adoption of three research instruments (classroom observation, an interview, and a
questionnaire for teachers). The first research instrument is a structured questionnaire
which is used to address the first research question. It aims to obtain data about the
student's perspectives towards their creativity level, self authorship and the difficulties
encountered in the classroom. It is delivered in the classroom to fifty EFL students at the
department of English at Dr Moulay Taher, Saida University. This questionnaire is
structured in the format of three entitled sections, each section has a purpose. It consists of

closed-ended questions (yes or no/multiple choices questions) and open ended questions.
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The second instrument is an interview which was composed of six open-ended questions. It
was addressed to four teachers. The informants of the interview were selected according to
their experiences. The third research tool is covert classroom observation.Its purpose is to
check whether the content fits and addresses the students 'needs in addition to verifying if
the teacher implement creativity and support self authorship in their courses or not. It
spanned four weeks.

The current research work is split into three chapters. The first chapter is devoted to
the review of the literature section. It provides an overview about creativity, creative
teaching in addition to self authorship theory and provides the theoretical background for
the topic under research. It has dealt with creativity and language learning, the Properties

of creative teachers.

Then, it has presented the Baxter Magolda’s theory of Self-Authorship and its
origin. Furthermore, it has discussed development through the Phases and the effectiveness
of the learning partnership model and some barriers encountered in its implementation.
However, the second chapter is concerned with the research methodology part, as it has
described the research design, the aim of this study, the significance, and the research
instruments. The last chapter is devoted to data analysis and interpretations as well as the
chapter attempts to answer the research questions through confirming or disconfirming the

research hypotheses and some recommendations and suggested solutions.



Chapter One:

Literature Review



Chapter one Literature Review
1.1.  Introduction

In EFL settings, the purpose of teaching and learning is not just about acquiring
discipline-related information. Learners must have the necessary skills to analyze and solve
complex problems including critical thinking and problem-solving. It also includes preparing
students for their careers. Students must develop their own capacity for making meaning,
identifying complexities and coming to well reasoned conclusions. As a result, EFL teachers'
principal aim is to encourage and enhance their students' creativity by encouraging self-
authorship in order to facilitate meaningful learning. However, addressing the latter's teaching
and application is not an easy issue. This need leads the teachers to use different approaches
and vary activities to fit the learners™ needs, interests. Thus, gauge the mood of the class by

having a productive atmosphere.

The current chapter tackles a broad fleeting literature review about creativity in
teaching and more importantly the rapport between creative teaching and its effects on the
engagement of the student to the learning process as well related to college students’ self
authorship, including the origin of the concept, Baxter Magolda’s (2001) Self-Authorship
Development theory, movement through the phases, the situational, environmental, and
personal characteristics that influence development and findings related to self-authorship

development among college students.

1.2 Definition of Creativity

Creativity is a process that involves the creation of new ideas and a process of developing and
converting them into a work of art. It is an interactive activity that can be done through
various sources. While creativity is commonly regarded as a concept, it is also ambiguous and
can be hard to define. When individuals are asked to define it in terms of an all-inclusive
concept, the concept loses its clarity. Researchers and scholars have been working on a set of
definitions of creativity that are focused on specific purposes. According to Guardner (2006),
creativity is the ability to combine information from various sources into a coherent whole. In
the same line of thought, Moran (2010) posits that creativity is searching for ideas that are not
happening at the moment. It then uses these ideas to think about a sterling alternative. These
definitions originate from an academic perspective and seem to leave out what might be

referred to as “everyday” creativity. For Dr. Ruth Richards, a leading researcher on creativity
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defines everyday creativity as the ability to continuously adapt to new environments and to
develop a deeper understanding of ourselves.

That is to say, Creativity is a process that involves developing a new idea from the
past. It is also a skill that should be taught in our educational system to help our students get
involved in a small village. Additionally, Fisher (2004) reports that Creativity is a vital
component of education, as it can make a significant contribution to the overall development
of one's knowledge and skills. Creativity in teaching is very important in order to enhance the
academic achievement of students and the teacher. It can also help the student develop their
own ideas and improve their learning process. Nevertheless, Richards and Cotterall (2016)
stated that creativity in teaching is about having a wide variety of routines and techniques that
can be used whenever necessary. They also suggest that teachers should be prepared to start

from a fixed method and then exploit other people's solutions.

In a nutshell, combining these many sentiments, one can conclude that creativity
improves teaching by allowing the teacher to achieve his or her targeted educational aims
while also providing a welcoming atmosphere for the student to learn the language and
become engaged in the course. With this in perspective, the aforementioned points emphasize
the importance of integrating creativity into teaching and how it helps in getting the message
cross making the learning process up and coming. The following part will describe the
relationship between creativity and language learning, as well as how it impacts the learning

process.

1.2. Creativity and Language Learning

Creativity and language development are inextricably linked; it is, in fact, the most
important factor in creating a difference in any field. In fact, Downing (1997) stated that the
creative process is also influenced by the impact of incentives. The perception that something
is not true, as well as sensitivity to the disparity, is two of the most crucial variables in this
process. Likewise, Creative teaching helps students think critically and creatively, which can
lead to them coming up with a coherent unit. This operation is very enjoyable and reduces
their thinking. It is henceforth acknowledged that the concept of creative teaching, involves
taking students on the path of discovery and then letting them explore how to put the pieces

together in a whole. This process is incredibly engaging and is in the end, pleasurable.
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It is widely acknowledged that learning is primarily an internal affair, with the
language playing a very limited role. Individuals are naturally creative and all that they need
is an environment that is comprehensible (Ellis, 2016, p.43). It is clear that creativity can help
students improve their language skills by making them more productive and dynamic. This is
because it allows them to share their thoughts and ideas with others. In the same vein
Starbuck (2006) posits that including using natural creativity is a good strategy to overcome
the difficulties that can be faced in the twenty-first century. In other words, the ability to
connect one's creativity to the world's problems is a powerful tool that can help provide
solutions to our 21st century issues. The goal of this academic point is to stress the importance
of creative instruction in teaching a foreign language. This strategy can help the teacher
achieve his or her goals and provide a clear image of the language that the student will be

learning. It can also help the student develop a deeper understanding of the subject.

1.4. Creative Teaching

Creative teaching refers to the process of teaching that comes from the teacher's
creativity. It doesn't mean that the goal is to improve the learner's creativity, but rather, it's
about discovering how to make teaching more effective. It is, without a doubt, a complicated
procedure that is required for good learning and effective teaching. In this concern, Richards
and Cotterall (2016) state that teachers often have to think creatively or out of the box.
Teachers use specialized types of thinking, of which creativity is a core part, both in
organizing their lessons and in the classroom itself. Wherein, they argue that teachers need to
think critically about the design of their lessons and the practice of their work. They also point

out that they should exploit various types of thinking when it comes to their work.

In the same line of thought, Fisher (2004) states creative teachers make a change by
incorporating new ideas and suggestions into their lessons. They do this by continuously
conducting research and developing their own unique approach. Teaching creativity
necessitates the incentive to take chances that emphasize not only short-term but also long-
term goals of advantage and success (Fisher & Williams, 2004, p 2). It is believed that by
engaging in a variety of teaching methods, a teacher can reach his or her desired goal and
inspire the learner to improve their knowledge. n the areas of teaching and learning, creativity
in the classroom is seen as a vital component that supports teachers in making learning more
entertaining and dynamic, as well as providing a comfortable environment for learners to

participate in the learning process.

7



Chapter one Literature Review

Creative teaching is about expanding one's mind and developing a repertoire of skills that will
allow one to involve the student in the flow of the lesson. Creative teaching continues with the
creation of the play; it begins with the recognition that one has hidden creativity that must be

displayed. It consists of three steps, according to him:

» 1:Understand the nature of creativity.
» 2. practice your own creativity.
» 3: Use teaching strategies that nurture creativity in your students.

In terms of teaching, creative teachers are regarded as the most successful practitioners
due to their ability to nourish the students' brains with knowledge and context. However, one
of the main factors that enhance students creativity .nowever there are some specific features
of their profession that are not commonly acknowledged which will be elucidated in the

following section.

1.5. The Properties of Creative Teachers

In education, creativity is the ability to evaluate and value educational situations and to
come up with solutions that are original and creative. Doing so, in turn, helps students solve
educational problems (Fisher, 2004, p9). Furthermore, creative teachers are motivated to alter
their lectures by adding, modifying, taking risks, and critically thinking about the new

product.

1.5.1 Well-informed

A creative teacher has a wide variety of knowledge bases, which can be used to create
effective routines and plans. They can also change their formats when necessary. In fact, from
the standpoint of the students, teachers are considered as knowledge providers. In this
concern, Sawyer (2011) argues that Great teaching involves having a large amount of
expertise and a knowledge base of how to use it. Furthermore, a teacher's creativity and
knowledge can greatly benefit the students. It can also encourage them to be well-informed
and creative. It is worth noting to mention Gibran terms (1991) where he notes that “If the
teacher is truly wise, he does not seek to bid you enter his house of wisdom, but instead leads

you to your own mind”.
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Additionally, Creative teaching is a process that aims to develop an individual's
intellectual capabilities. It involves constantly improving one's knowledge and skills in order
to help one excel in his career. In the same line of thought, In the same line of thought, it is
knowledge that reflects the teacher’s academic repertoire of actions, image and attitudes when
teaching. Certainly, Having the necessary knowledge and skills to effectively communicate
with students is very important for teachers. It can help them deliver a better course (Stronge
et al., 2004). Students, on the other hand, assess and appreciate teachers who can successfully

communicate their knowledge while also including them in the lecture flow.

Admittedly, there is no limit to how much a teacher can know, as learning is a
continuous process. Moreover, According to a study, teachers who lack background in a
particular subject area are more likely to fail than those who have a good knowledge of it.
Correspondingly, a good creative teacher is someone who can handle the various creative
processes involved in the education of his or her students. Aside from being able to handle
these, a teacher also has to have a solid knowledge of how to teach effectively. Teachers must
continually experiment with new approaches and methods in order to increase their teaching
effectiveness. The act of putting fresh ideas to the test in the classroom is both thrilling and

challenging.
1.5.2 Eclectic

Instead of following a set of procedures or techniques, creative teachers choose to
implement the ideas and techniques that are most appropriate for their students. Likewise,
Unger (2007) confirms that any program...that integrates a variety of methodologies, based on
the teacher's assessment of the students' requirements”. Undeniably, the classroom is a stage,
and to be eclectic, a teacher must be an active actor in various situations. Certainly, Instead of
following a particular method, teachers try to find the best techniques that will work best for
their students. This creativity is rooted in the ground, which is why it's important to constantly

collect and analyze various procedures.

In this concern, Brown (2000) posits that eclectic teachers think about a variety of
methodological options when it comes to creating classes that will meet the needs of their
students. Teachers must take risks in order to improve their teaching and learning methods.

Being risk takers will make their job more challenging and will help their students develop
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better understanding of the material. The following sub-section will be dedicated to expound

the idea of risk-taking teacher.
1.5.3. Risk-taker

Creative teachers are not just delivering lessons from books; they are also taking risks
in trying different ways of presenting lessons and materials. In other words, being creative is
attempting to incorporate, adapt, or change lessons in order to better fulfil the requirements of
the pupils. In this vein, Brown (2000) acknowledges that "In the classroom, the best teachers
usually take a few calculated chances, trying new activities here and there.” Different types of
teachers are attracted to different kinds of challenges and risks. This is why, when it comes to
education, creativity is crucial (Fisher, 2004). The teacher's passion characterizes creative
teaching, which allows them to take risks and try out new ideas. This is evidenced in the
Longman dictionary of language teaching (2002) that Risk-taking is a personal choice that a
teacher makes when it comes to managing their practices. It involves taking into account their

own level of risk.

It is worth noting to mention students to be interested in learning about new things
and taking on new challenges when teachers try out new methods or approaches. This
stimulates their thinking and helps them develop their own ideas (Stronge et al., 2004). To
illustrate this idea, a teacher who is always by the book in his or her teaching practice is more

prone to taking on new techniques in order to improve his or her teaching.

Admittedly, Creativity is a risk-taking act in teaching. It allows students to experience
something new in the classroom. Apparently, Risk-taking teachers should consider the
consequences of their actions when it comes to the achievement of educational goals.
Correspondingly, reflective teaching is a large area within the scope of instruction which will

be expounded in the next part.
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1.5.4. Reflective

Reflective teaching, often known as critical reflectivity, is a characteristic of creative
teachers. They are trying to find new ways to teach. They are also looking for ideas that they
can implement in their classrooms. According to Richards (2002) Reflective teaching is a
process that aims to improve the quality of teaching by asking teachers to reflect critically on
their own decisions. Moreover, Reflecting is a process that teachers use to improve their
knowledge and skills in teaching. It involves developing a framework that enables them to
think critically and effectively about their work. In this light, Gage (2009) confirms that
through his reflections, a creative teacher aims to improve his knowledge of the subject while

also incorporating his other skills into his teaching practice.

From another spotlight, some scholars define “reflective teachers as introspective they
want to be better teachers and improve the lives of their students. Through their studies, they
hope to gain a deeper understanding of teaching” (Stronge, 2007). In addition, being a
creative teacher is not a job that is easy, but it is very rewarding and effective. Aside from
being able to improve their teaching skills, teachers also use their reflective practice to
enhance their students' comprehension. Reflective teachers are students who are still learning
and want to learn more about the teaching profession (Stronge, p30, 2007). Many academic
institutions have begun to incorporate reflective teaching into their curricula where learners
feel like growing their inner capacities to meet new challenges as it fosters competitiveness

among learners, believing that it is a prerequisite for long-term learning.

Most of researchers and scholars think that learners creativity can be either innate or a
result of a hard work, but it cannot be taught as other skills. For this sake, Baxter Magolda
believes that Self-Authorship can be a model to assess students creativity by introducing new
challenges for students from real world situations where students will think, get themselves
engaged to solve problems or make decisions using their own ideologies which can be a
combination of personal characteristics and challenging endeavour for purposeful choices to

under better self authorship the development of the theory.

11
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1.6. Self-Authorship origin

Robert Kegan (1982) provided a constructivist-developmental theory of human
development rooted on the individual's meaning-making processes, based on observations
gained throughout years of teaching and therapy. Constructive-developmental theory states
that the individual's experience is very important to their development. It argues that
experiences can help individuals see the world in a new way. Kegan (1994) focused on the
mismatch between the demands of adult life and the curriculum by which educational and
social structures influence human development. Self-authorship, which is the intrinsic
capacity to form one's own views about the world, oneself, and relationships with others, is
one of five levels of consciousness he articulated that lead to more mature and effective

meaning-making systems (Magolda, 2001; Kegan, 1994).

Baxter Magolda (2001) built on Kegan's (1994) work and her own research into college
students' cognitive development, providing empirical support for Kegan's claims and
describing the development of self-authorship, effectively transforming Kegan's (1994)
developmental stage into a fully realized theory of development. As Baxter Magolda (1992,
1998, and 2001) sought to understand the data from her ongoing, longitudinal study of recent
college graduates, she recognized in self-authorship a suitable framework for her analysis.
Baxter Magolda (1992) engaged college students in a longitudinal study of their meaning-

making in college.

1.10 .Baxter Magolda’s Theory of Self-Authorship Development

Through her study, Baxter Magolda (1998, 2001) was able to identify the similarities
between the developmental experiences of her participants and their own journey toward self-
authorship. Her participants showed a growing commitment to an "internal voice," according
to her findings. In response to the interrelated questions of “Who am 1?”” “How do I know?”
and “What relationships do I want to have with others?” Baxter Magolda (2001) identified
four distinct stages of self authorship development based on the changing nature of people's
responses to their annual interviews. : Following External Formulas, The Crossroads,
Becoming the Author of One’s Own Life, and Internal Foundations. The following sections
will detail the various phases of the study of self-authorship, drawing from the original

theories of Baxter Magolda.
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1.7.1. Following External Formulas

In the first phase, Following External Formulas, Individuals try to meet the demands
and expectations of others (Magolda, 2001). Many of Baxter Magolda’s (2001) participants’ '
career plans reflected their dependence on external formulas, which were typically provided
by their parents, siblings, or older students. They may also become insecure without external
validation. Although external formula followers can use language that reflects their own
control over their life, devotion to a distinct identity, and independence, they only as mimics
imitating the acts of self-authored others (Torres & Hernandez, 2007). Such language could

also indicate a desire to project an image of adulthood that is externally defined.

Certainly, during this phase, people may feel that their concerns are being
overwhelmed by others or they may seek a new voice to support their perspective (Magolda,
2001).In their study of college students, Hernandez and Torres found that people who follow
external formulas tend to avoid experiencing or perspectives that are disruptive to their
worldview. In a qualitative study conducted on 27 college students, Pizzolato found that the
characteristics of the high-risk phase were advantageous for individuals who wanted to
achieve short-term social goals. The first step in the process is to identify the course of action
that is most likely to benefit the people and the environment (Creamer & Laughlin, 2005;
Torres & Hernandez, 2007).

Additionally, Creamer and Laughlin (2005) analyzed the career decisions of 40
undergraduate women based on their interviews. They discovered that their parents’ influence
was the primary factor in their decisions. This practice of “relying on such a circumscribed
circle of acquaintances for career information” (Creamer & Laughlin, 2005, p. 19) and other
advice, as opposed to trained professionals, poses many challenges for individuals working to
succeed the modern world. Individuals who follow external formulas are more likely to
become vulnerable to stereotypes, even those related to their own culture (Torres &

Hernandez, 2007), reducing their ability to interact with a wide range of people.

1.7.2. The Crossroads and the provocative moment

Individuals begin to shift from following external formulas to The Crossroads when
they realize the inadequacy of relying on others for advice. Negative experiences, such as

professional derailment, failed relationships, and a lack of fulfilment despite careful
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adherence to external success formulas, may lead to recognition (Magolda, 2001), or being
exposed to contrasting but mutually persuasive perspectives and beliefs (Torres & Hernandez,
2007). according to Collay and Cooper (2008) in a case study of twenty nine female teachers
who were enrolled in two graduate programs aimed at helping them become more self-
authoritarian, they found that Individuals may believe they are incapable of making difficult
selections between desirable possibilities, such as career and parenting issues.

Torres and Hernandez (2007) a qualitative study conducted on college-bound Latino
students revealed that there were multiple paths to success. Despite having a single correct
answer, many of them were still able to find multiple paths to success. This realization helped
students identify negative stereotypes about themselves and their communities. It also helped
them make conscious decisions about how they saw themselves as Latinos. Individuals who
previously made judgments based on the example or advice of trusted others faced new
obstacles as a result of these and other decisions.

Furthermore, The Crossroads is defined by the necessity for "internal sources of
belief and definition” that has been recognized (Magolda, 2001, p. 93). Individuals are faced
with various challenges, such as the expectations of their parents and the lack of a fulfilling
career. They need to assert themselves to manage these issues instead of being managed by
others. Individuals in this phase, on the other hand, who lack the "internal mechanism"
(Magolda, 2001) to think about these problems from an inward perspective, they may develop
negative attitudes s (Magolda, p. 97; Pizzolato, 2004, p. 434) or turn inward, hiding their

desire to act and reason in ways that honour their internal perspective (Magolda, 2001).

Meanwhile, Just as Kegan (1994) explained that individuals may develop self-
authorship but still rely on third-order consciousness to guide their behaviour. In The
Crossroads, however, individuals may lack the confidence to regularly assert their internal
voice (Magolda, 2001; Torres & Hernandez, 2007). These individuals made decisions about
when and how to act on their perceptions and ideas based on how they thought others would
react. In Torres and Hernandez (2007) study, a participant denounced racism in principle, but
stopped short of excising the individuals who make racist remarks due to their perceived
ignorance. The decision to commit to their internal voice is all that stands between those at
The Crossroads and self-authorship. This decision comes following what is called the
provocative moment (Pizzolato, 2003).
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Ultimately, Pizzolato conducted three studies; he explored the development of self-
authority among high-risk students. He found that describing important experiences can help
students develop their own self-esteem. He also analyzed the relationships between students'
experiences and their personal or academic factors. Pizzolato (2006) explored the relationship
between individuals' refusal to follow external formulas and their subsequent attempts to
develop their own internal voice. The rejection of external formulas such as parental
expectations and romantic relationships allowed individuals to look inward and see what they
really mean by their independence. Once individuals committed to their internal voice, they

began to author their own lives.
1.7.3. Becoming the Author of One’s Life

Becoming the Author of One's Life is a process that individuals go through as they
begin to assert their internal voice in everyday life. They begin to manage their relationships
and develop a deeper understanding of themselves (Magolda, 2001). Individuals restructure
existing relationships and adopt new approaches to their job and careers during this process of
change. Baxter Magolda’s (2001) participants discussed a newfound awareness of their world
and their reasoning processes. They were able to govern their environment rather than being
managed by it as a result of this awareness (Kegan, 1994). For instance, Baxter Magolda’s
(2001) participants described a renewed effort to explore their faith in ways that were
different from the routine. They also said that they were intentional about taking on new roles
in order to meet their family's expectations. Torres and Hernandez (2007) the study found that
the emergence of a Latino/a student's internal voice compelled them to serve their community

and believe in their values.

For this reason, the behaviours of individuals reveal their commitment to developing
an internal system that enables them to make sense of themselves and their relationships with
others (Magolda, 2001, p. 154). Pizzolato and Ozaki (2007) found that in order to achieve
more satisfying outcomes; individuals are increasingly emphasizing the importance of
incorporating goals and self-knowledge into their meaning making. For instance, one of
Baxter Magolda’s (2001) participants came to terms with his company's partnership with a
factory in a country that has dubious ethical standards. He noted that the country's history and
national sovereignty were at stake. In this case, the participant had made up his mind about
the issue, and he did not discuss his company’s stance on the issue (Magolda, 2001, p. 147).

The participant, on the other hand, framed his viewpoint in terms of historical and cultural
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precedent, rather than principles and beliefs. This is an aspect of becoming the author of one’s
life that can be challenging for individuals. It can indicate that they do not have enough

confidence to speak their minds on their own merits (Magolda, 2008, p. 280).

1.11 Development Through the Phases

While Kegan (1994) and Baxter Magolda (1998, 2001) suggest that individuals who
demonstrate self-authorship will not regress to earlier phases, some research contradicts this
suggestion. Pizzolato (2004), for instance, found that individuals can abandon their internal
voice in favour of more instantly pleasing exterior formulations when confronted with enough
"external hostility...toward outward representation of their interior foundations,” Furthermore,
there is evidence that people can develop to the next phase in one of the three aspects while
lagging in the others (Magolda, 2001; Pizzolato, 2004). However, Torres and Hernandez
(2007) the domains are interrelated, and they can manifest in the various phases of one
another. For instance, one individual can become the author of one's own life in the
interpersonal domain if he or she has reached The Crossroads (the previous phase) in the

other two domains.

1.12 Factors That Influence Self-Authorship Development

Three types of factors have been found to influence self-authorship development:
situational factors, environmental factors, and personal factors in many cases, specific
situational, environmental, and personal traits are insufficient to advance to the next stage of
development on their own. Following the presentation of the three types, there will be a

discussion of the intermediary impacts of various elements.

1.12.1 Situational factors influencing development

Individuals' self-authorship development is influenced by a variety of factors relating
to specific situations and experiences. The experience of dissonance is one of these factors
(Magolda et al., 2001), responsibility for the creation of mutual knowledge (Jehengir et al.,
2011), internal vs. external catalyzation (Pizzolato, 2005), and reflection (Pizzolato et al.,
2006).
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According to Taylor (2008), conducted a meta-analysis of the literature on self-
authorship. He stated that a person's sense of disequilibrium is needed to progress in their self-
authorship. King et al. (2009) found that development “often involved learning from negative
experiences and relationships”. Baxter Magolda (1998) discussed the tension between
competing goals and the conflicting values of her participants the frustration that they felt
when they didn't get the answers to their problems. Individuals also who follow external
formulas in terms of their career and relationship choices often experience dissonance
(Magolda, 2001). Moreover, she found that dissonant engagement produces a heightened
interest in multiple perspectives. This activates a process through which one can make a
choice (Magolda, 2001, p. 196) Dissonant feelings can trigger new approaches to challenging
issues, and they can also compel individuals to reflect on their own identities (Magolda et al.,
2001)

These findings suggest that dissonance is a required but inadequate factor in
progressing from one phase of self-authorship to the next. Dissonance from external formulas
can lead to self-authorship. It can also affect an individual's commitment to external
knowledge (Magolda et al., 2001).

Dissonance can help people develop a more open-minded perspective on the world.
They can also recognize the limitations of their previous formulas. After struggling to meet
the challenge, students began to abandon the stereotypes common in society and students
discovered unexpected similarities and differences. These findings resulted from a case study
at a prominent Midwestern research institution that looked at the impact of a multicultural

learning community on students' self-authorship growth.

Situations that require individuals to participate in the meaning-making process foster
the development of self-authorship (Magolda et al., 2001). Baxter Magolda (2001) discovered
that new college graduates were unprepared for the level of autonomy they would encounter
in adulthood (i.e. — entry-level, management), Participants discussed their expectations and
the lack of specific instructions from their employers. This led them to develop a plan of
action that fits to their goals. Egart and Healy (2004) examined investigated into to the
assignments, journals, and interviews of interns in a program aimed to help them grow as
people. "One of the most significant differences students noticed between the classroom and
internship experiences was the expectation that they be the enlightened beings - that what they

felt was important and that their point of view were accepted."
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Individuals are encouraged to "submit to the power of [their] inner voice to
make...judgments” in settings when they are expected to participate in knowledge
construction (Egart & Healy, 2004, p. 130). Such experiences are linked to increased
interpersonal and cognitive development, two of the self-authorship domains (Magolda et al.,
2001) Participants in Jahangir, Williams, and Pete (2011) they were able to share knowledge
and develop their own skills through their peers has contributed to their development through

their interactions.

Evidence demonstrates that sharing responsibility for their communities' standards and
accountability procedures helps students develop self-authorship outside of the classroom
(Piper, 1997). The University of Nevada Las Vegas' residential living community has
implemented a Community Standards Model to improve the relationships within the
community. In the model, students are expected to develop and enforce the rules and
standards of the community within the constraints of the university and state regulations.
Through this process, students were able to develop a deeper understanding of themselves and
others. It also helped them assert their beliefs and values (Piper, 1997). The development of
self-authorship can be achieved through situations that enable individuals to construct, think,
and act according to their own ideas.

Subsequently, Personal decisions made in response to internal commitments, rather
than external expectations, are linked to higher self-authorship development (Pizzolato,
2005). Pizzolato (2005) showed that “situations where the student independently judged that a
decision needed to be made" were more likely to lead to a controversial moment in an
examination of 613 students' Experience Survey responses. By contrast, while the Crossroads
students were more likely to rely on external formulas, they were also more likely to make
their own decisions when faced with decisions related to their education.

In the Baxter Magolda study, which was published in 2001, participants struggled to
respond to expectations regarding their marriage or other significant life events. They then
made decisions about how they wanted to live their lives that were designed to improve their
situation (Magolda, 2001; Pizzolato, 2005). Pizzolato’s (2004) the decision of high-risk
students to attend college was catalyzed by their internal factors. This achievement led to their
self-authorship years before their peers. This concept of catalyzed decisions are more likely to
promote self-authorship is similar to the one presented in the 2001 Learning Partnerships

Model by Baxter Magolda: sharing authority for knowledge creation students rely on their
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internal voice to guide them as they take ownership of not only their response, but also the
problem itself.

Reflection, like many other developmental outcomes, aids in the development of self
authorship (Rhoads, 2000). A finding from Pizzolato’s (2006) revealed that the use of goal
reflection in advising sessions could promote the experience of provocative moments. This
section aims to help individuals take ownership of their decisions and internalize them. It also

provides a framework for helping them make informed decisions.

In a nutshell, without reflection, individuals select from the identified options using
the external formula they deem most appropriate (Pizzolato, 2006). For example, in major
selection, that formula could be parental guidance or expected grade outcomes. In the
example of a service-learning course, students would be asked to process their experience in a
defensive manner. They would then reject their sense of guilt and downplay the implications
of their experience. Egart and Healy (2004) found through reflection, participants were able to
articulate their values and beliefs guiding their behaviour. They then began to self-author their

responses to challenges and decisions.

Essentially, Reflecting on an issue can help individuals develop their own internal
voice. It can also help them move the issue from external to internal. Indeed, Abes and Jones
(2004) and Baxter Magolda (2001) when reflecting on their participants' journey toward self-

authorship, they notably note the developmental impact of participating in the study.
1.9.2. Environmental factors influencing self-authorship development

Two important environmental factors that influence students' self-authorship
development are described in the literature: support and exposure to diverse perspectives
(Jehangiret al., 2020).

While situations in which individuals are exposed to various perspectives may cause
dissonance which may or may not lead to development, environments that encourage diverse
voices foster students' development along their journey toward self-authorship (Pizzolato et
al., 2004) 174 students were interviewed as part of a follow-up study to the Wabash National
Study of Liberal Arts Education. (WNS), King et al. (2009), identified four outcomes
associated with experiences that promoted self-authorship development: increased awareness,

understanding, and openness to diversity; exploring and establishing a basis for beliefs,
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choices, and actions; developing a sense of identity to guide choices; and increasing
awareness of and openness to responsibility for own learning . In their findings, King et al.
(2009) indicated that experiencing diverse people opened the door to new ideas, despite the
fact that students did not typically process them deeply (p. 112). The majority of these
experiences were given for their participants through friendships, housing arrangements, and

mutual involvement in co curricular activities.

Individuals become less likely to follow external formulas when they encounter with a
number of different perspectives (Magolda, 1998) For instance, individuals in meaningful
conversations with diverse others often find that they have much in common (Jehangir et al.,
2004). Individuals acknowledge the necessity to contribute their own opinions in the midst of
numerous viewpoints (Collay & Cooper, 2008). As King et al. (2009) found an overall effect
of experiences that support self-authorship growth is examining and building a basis for
beliefs.

Individuals can develop a greater understanding of themselves and the world around
them through these encounters. They will then be able to make educated judgments about
their own lives (Magolda et al., 2001). For instance, Jehengir, Williams, and Pete (2011)
described their participants’ newfound appreciation of multiple perspectives. King et al.
(2009) found evidence those students who had multiple perspectives learned new ways of
learning in different settings. Exploring new ways to approach knowledge claims and

examining personal beliefs is a step toward a self-authored perspective (Magolda, 2001).

Environmental support can determine whether or not experiences of dissonance lead
to increased self-authorship (Pizzolato et al, .2004) In their study of Latino/a college students,
Torres and Hernandez (2007) found that a lack of support, or even negative support, for
“trying anything new” (p. 567) resulted in continued reliance on External Formulas. Students
who lived at home received more negative support for considering new perspectives and
engaging in new experiences. Individuals who believe that their own foundations will not
support them may not be able to achieve their goals. Instead, they may resort to following
external formulas (Pizzolato, 2004). Positive support, on the other hand, is frequently linked

to the growth of self-authorship.

While there is a lack of support for students trying new things or managing their own

dissonance, programs designed to foster self-authorship development can help students grow
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(Collay et al., 2008). Individuals can manage dissonance and reflection (situational factors) in
increasingly self-authored ways in a supportive context. y. Collay and Cooper (2008) found
students’ peer cohorts helped students develop confidence in their own voices. Also helped

they let go of the negative thoughts that prevent them from living their best life.

There are, however, exceptions. Pizzolato (2003) defined privilege as the “excessive
support that crosses the line into protection,” (p. 808). Taylor drew a parallel between the
findings of his 2008 study and the White Male Identity Development theory, which warns
against environments that are full of support but lacking disequilibrium. Support, it seems,
needs to be not of the person so much as for the practice of trying new things, taking chances,

and committing to growth and development (King, et al., 2009).

Egart and Healy (2004) analyzed Twenty-five participants participated in a study to
evaluate the outcomes of an internship program at Miami University that aims to foster self-
authorship. Twenty-five participants participated in a study to evaluate the outcomes of an
internship program at Miami University that aims to foster self-authorship. Individuals who
lacked supportive relationships were less likely to rely on external validation when it came to
assessing their performance Instead; they focused on their own assessment (Egart & Healy,
2004). The ability to develop in an environment that is not supportive of learning is largely
dependent on the individual's own responsibility to construct knowledge (Egart & Healy,
2004).

Factors such as environment play a crucial role in determining how individuals
respond to the various situational characteristics that can lead to self-authorship development
(Taylor, 2008). A supportive environment that provides multiple perspectives and supports

growth and development can help individuals develop a deeper understanding of themselves.

1.9.4. Personal factors influencing self-authorship development

In addition to the environmental factors, personal factors also play a role in influencing
not only the way individuals manage situational factors, but also how they make sense of their
surroundings. Self-authorship development is supported or impeded by the convergence of
identity traits and personal processes (Pizzolato et al, 2004). Primarily, personal factors have
been found to influence development in one of two ways: (a) they present additional

developmental challenges not present for individuals without those traits or (b) they moderate
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individuals’ responses to situational and environmental factors (Wawrzynski & Pizzolato,
2006).

Individuals with high-risk or ethnic identity traits are more likely to have various
developmental challenges. These include being able to understand and interact with others
(interpersonal), as well as their own inner thoughts (intrapersonal) and also influence
students’ ways of knowing (cognitive). For instance, a study conducted by Hernandez and
Torres in 2007 revealed that some Latino/a students had developed additional developmental
tasks that were not detailed in studies of white students. In the study, participants identified

their personal values and goals in the context of stereotypes about Latinos/as.

Ultimately, Identity labels can also be linked to various social issues, such as
developing a sense of self-authorship and managing one's relationships with diverse people.
This process requires students to first acknowledge the varying perspectives of other people.
The extent to which an individual's identity traits impact his or her response to situational or
environmental conditions, as well as the development of self-authorship in general, is mostly

determined by their other coping mechanisms, volitional efficacy, and behaviour control.

Identity traits, such as ethnicity (Torres & Hernandez, 2007) and academic labels
(Pizzolato, 2004) have been found to create cognitive dissonance as students seek to
understand their sense of self and their relationships in the context of societal images
Students’ processes for managing dissonance and regulating their behaviour play a major role
in their ability to self-author (Pizzolato, 2004).

According to Pizzolato there is a link between self-authorship development and the
use of coping strategies. For instance, students who avoided being challenged tended to
follow external formulas as in the case of the student who changed her major to avoid being

embarrassed by her accent.

On the other hand self-regulatory coping is a strategy used by other students to
manage their challenges. They identified their own actions that could help them decrease their
obstacles. For instance, one participant in Pizzolato’s (2004) study noted that he was angry
about the amount of effort he put in during his classes. However, he also identified certain
behaviours that were preventing him from attaining his academic goals. Students who self-

regulate in the face of challenges may have relied on their internal voice, but they may have
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also lacked the proper relationship-building tools with self-authorship (Pizzolato, 2004).These
findings highlight the importance of internal processes in the development of students' self-

authorship.

1.10. University students’ self-authorship

Previously, students were considered as passive learners because teachers were
giving importance to the content of the courses and how they should be organized in lessons.
They were unsatisfied by the outcomes and they complained because students can not apply
what they learned and they have some difficulties to learn on their own, these problems led to

major changes in the reforms of educational contexts

In the Algerian context of learning English as a Foreign Language (EFL), the
present curriculum focus mainly to produce literate and numerate learners where in fact
Algerian educational systems need to develop creative students .Teachers raise the query
why the majority of the students are unable to analyse, interpret, and make meaning of their
experiences confidently and correctly. One among many reasons to take into consideration
might be a lack of oral practice and interest, etc. So based on the question of how to increase
the learners creativity through fostering self authorship, this chapter is designed to analyze the
data obtained from both EFL teachers of oral production and second year students at Saida

University.

Admittedly, Acquiring and developing English as a Foreign Language is a difficulty
faced by many students in order to achieve mastery of that language, but it is not the only
concern there is a need to develop learners creativity. To attain such a goal, learners must
develop the four language skills which are reading, writing, listening and speaking. These
skills are very important in the learning and teaching process because they are the necessary
tools by which an individual, who is a non native speaker, can communicate and exchange
with the members of society speaking that language. As a prominent objective there is a need
to focus on learners creativity supposed to be future professionals and representative image of
the social and economic incomes. However, what is the most important after acquiring sub
skills mentioned before is the ability of learning to interpret, evaluate, and construct
knowledge in order to make meaning of their experiences and construct knowledge by

themselves for their future careers.

23



Chapter one Literature Review

Certainly, there are substantial gaps in understanding the developmental mechanisms
that enable students to develop more adaptive ways of viewing the world, their roles as
learners and citizens, and how they engage in healthy relationships with others. In addition,
the development of self-authorship by students in their college years is significant due to the

benefits of such development for the individual, employers, and society at large.

1.11. The Learning Partnerships Model

Baxter Magolda (2001) proposed the Learning Partnerships Model (LPM), "a
heuristic proposed as a way to purposefully facilitate self-authorship development in
undergraduates,” after considering the complex interaction of situational, environmental, and
personal factors related to self-authorship development (Wawrzynski & Pizzolato, 2006, p.
678).

The principles of the LPM have been linked to the development of self-authorship in
various studies. This process was created to validate students as knowers by encouraging them
to create the policies, to share responsibility and authority for learning by entrusting the
implementation and enforcement of the standards to the students, and to locate the learning in
their actual lived experience. Baxter Magolda and King ((2004) presented several examples of
how the LPM could and does promote self-authorship. Despite the lack of empirical evidence,
the principles and assumptions of the LPM have been widely acknowledged as promoting

self-authorship.

1.12. Conclusion

Many teachers believe that creativity is a vital component of the educational system to
meet the needs of today's students. One of the most significant reasons why creativity is so
important is because of the increasing number of people who want to learn English as a
foreign language. Substantially, the literature on creativity and self-authorship theory provides
a comprehensive description of the concept and its associated developmental theory. It also
explores various factors that influence progress in this area. College students’ achievement of
self-authorship has been found to be rare, but the literature provides an increasingly detailed
understanding of the process and its model for the attainment of self-authorship outcomes.
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2.1. Introduction

The second chapter is devoted to an explanation of the research methodology and
design, focusing on the research tools and methodologies; it deals with the research design of
the present study that will serve to describe the context of the study and to give details about
the participants under this investigation; furthermore, the techniques and procedure of data
collection and analysis used in the current study to answer the research questions asked in the
general introduction. First, it describes the research instruments used in this research. Later, it
introduces the sample population followed by data analysis methods used in this case study.
In the end it tackles the difficulties faced by the researcher.

The informants were EFL teachers and learners from Saida University. They are
selected to respond to the research instruments addressed to them. However, from this large
population, the researcher has dragged a sample population of four (04) teachers and thirty
(30) students. In fact, the respondents have been randomly chosen to represent the whole

population because all of them had the same chance of being selected.

2.2. Aim of the study

The research aim is a specific statement that expresses the aspiration of the study and
what the researcher wants to reach after finishing the research. 'The term research aim usually
refers to the main goal or overreaching purpose of a research project” (Hodges & Thomas,

2010, p. 38). Research without a purpose, it's not worth calling it investigation.

This study has two general aims. The first one is to examine the effectiveness of using
projects in improving first-year EFL learners' creativity and to be more self authored.
Whereas, the second main aim is to help teachers to understand their students’ preferences and
to design a sufficient course based on their learners' needs through the implementation of

activities that help students to be more creative and self authored.

2.3. Significance of the study

This study is significant in the field of didactics because it attracts the attention of
educators to one of the major students' differences which affects deeply the learning progress

and creates so many barriers if the teachers do not consider it.
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The findings of this study will attempt to provide teachers with more insights about
creativity importance in teaching and supporting self authorship. Additionally, this work will
present more teaching techniques and methods to eliminate learning barriers to engage and
involve a wide scale of learners to be creative and reach self authorship. It will bring novelty

to the kingdom of teaching and learning to shine brightly and affect positively.

2.4. Methodology

Schwardt (2007) defines Research methodology as a theory that explains how an
inquiry should be conducted. It involves analyzing the various assumptions and procedures
involved in carrying out the study. According to Creswell and Tashakkori (2007)
methodologies define and explain the types of problems
worth investigating, as well as what constitutes aresearchable problem, testable hypotheses, h
ow to construct a problem. Methodologies provide out and explain how to choose and
construct appropriate methods of collecting data, as well as how to investigate them using
specific designs and procedures. The researcher has opted to undertake mixed methods
research for this study. This strategy will enable her to respond to the numerous questions that

have been made previously.

2.4.1. Mixed Methods Research

It is generally understood that quantitative research involves the analysis of numerical
data, while qualitative research focuses on the study of narrative or experiential data (Hayes et
al., 2013) .this study adopted a mixed-methods research approach, Kemper, Springfield and
Teddlie (2003) define mixed methods design as a process that involves the simultaneous
collection and analysis of quantitative and qualitative data (Two types of data are collected
and evaluated sequentially in a concurrent mixed method design). According to Bazely
(2003), this method entails the use of mixed data (text and data), as well as other tools such as
statistics and analysis, but the method remains the same. This type of study is divided into two
phases, with the quantitative and qualitative research paradigms being used in each. For a
fuller understanding of the scope of quantitative and qualitative research the reader should
explore the positivistic (quantitative) and naturalistic (qualitative) paradigms in more detail.
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2.4.1.1. Qualitative Research

Quantitative research, according to Van der Merwe (1996), is a type of study that aims
to test theories, determine the relationships between various factors and predicting outcome.
According to Gass and Mackey (2005), a quantitative research process generally begins with
an experimental design that involves the quantification of data and numerical analysis. This
means that the goal is to find out which numbers or scores are related to a specific
quantitative tool. This field of study collects data from various sources such as surveys,
interviews, and tests. The results of these are then analyzed numerically. Unlike qualitative
research, this type of study uses numerical language to collect data which the results can be

presented numerically.

In order to obtain the most accurate and reliable data, the researcher uses mixed
methods study. This strategy helps gather enough information to support her findings and to

collect the necessary data to uncover the confusion surrounding the subject matter.

2.4.1.2. Qualitative Research

Qualitative research method refers to the quality of the results obtained from research
tools. It has nothing to do with numbers. According to Van der Merwe is a research approach
aimed at the development of theories and understanding. In addition, qualitative research is
defined as a situated activity in which the observer is located in the world. Qualitative
researchers aim to make sense of phenomena in their natural environment by interpreting
them in terms of their meanings. Qualitative research focuses on the characteristics of entities
as well as processes and interpretations that aren't tested or assessed experimentally.

Its major objective is the emphasis on the ‘why’ and ‘how’ of a phenomenon and not
on its numbers. In other terms, qualitative research is gathering and evaluating non-numerical
data (such as text, video, or audio) to better comprehend concepts, views, or experiences
(Bhandari, 2020).

2.5. Sample Population

This study has taken place at Dr Moulay Taher Saida University; at the level of the
English language department during the academic year 2021-2022.The participants of this

research are EFL learners and tutors. They were selected randomly to contribute to the
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accomplishment of this study. From this wide range, the researcher has chosen four (04)
teachers and thirty (30) learners to represent the whole population to conduct her research.

As mentioned, the researcher has opted for a simple random sampling since every
individual from the populace has an equivalent shot at being chosen (Thomas,2020).Besides,
it is a method that imparts a feeling of fairness in the investigation because no earlier data

about individuals or things included is joined in the process of data collection(Gaile,2017).
2.5.1. Description of the Teachers' Profile

The main aim of dealing with EFL teachers is to know their points of view concerning
fostering self authorship in order to enhance student’s creativity in EFL oral expression
module. The sample consists of teachers who used to give LMD students oral expression.
They hold either the degree of ‘Doctorate” or ‘Magister’, some of them have experience in
different fields off teaching. So, the selection of the sample was based on the consideration
that teachers of oral expression will be beneficial for the current research since they teach
students how to develop their oral skills and how to be self authored. Teachers of oral
expression known as dedicated to helping each student reaches their full potential, regardless
of academic capabilities or challenges. Also have the ability to incorporate role-play and
group discussions to enhance students’ socialization skills. Talent for using manipulative,
technology, and group projects to facilitate multiple intelligences and keep students interested

and focused.
2.5.2. Description of the Students’ Profile

However, the purpose behind choosing second year students was because they will
graduate next year and they need to be self authored in order to achieve their learning
outcomes and advance their intellectual growth and creativity which it requires bringing
together what they know about learning, development, instruction, and assessment to shape
educational practice. Additionally, the majority of the participants were females (72.5%
females and 27.5% males). Most of the participants are between 18 and 21 years old except
two students, one of them is 36 years old and the other is 45 years old . The maximum number

of students in each session was 30 students.

29



Chapter two Research Methodology and Design

2.6. Research Instruments

It is a sheer truism that any research paper relies on a host of tools to make its results
academically more reliable and credible. For this reason, the current work was developed
through the use of observation, a questionnaire as well as an interview, in which the

researcher has chosen to collect the required data.

2.6.1. Observation

A classroom observation was adopted as a first data collection tool. According to Bell
(1999) classroom observation is “a technique that can often reveal characteristic of groups of
individuals which would have been impossible to discover by other means”. In other words,
classroom observation is a useful technique for collecting data about a group of people, as it
allows us to discover what really happens inside the classrooms. In the same line of thought,
observation as a data collection method had a unique aspect over other methods; it gave the
researcher the chance to gain vivid data from the original setting. Some research questions
would be better answered by observing how things seem or how the sample population
behaves. For example, the researcher of this work could simply interview some teachers about
the impact of self authorship on students’ creativity. Nevertheless, a more precise assessment

would most likely be acquired by observing them during the oral session.

Subsequently, observation was the second method that best fitted the researcher’s
situation; by virtue of its utility and helpfulness in generating enough data. Again, it permitted
to the researcher to notice the different features taking place like the setting, the informants™
behavior and their interactions. Particularly in this investigation, the classroom observation
allowed the researcher to explore the implementation of creative teaching at University and
determined the different phases of a creative course. It could also help her to add exact
information about the delivery of the informants which could not be collected with the

guestionnaire.
2.6.1.1. The Aim of the Observation:

The first section aims at getting real data about some aspects of classroom
environment in which self authorship takes place; the second section attempts to know about

the role of teachers inside the classroom. It seeks to know, for example, whether teachers give
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the chance to students in order to express their ideas and to improve their oral fluency, and the
third section aims to know about the role of the students in the classroom.

2.6.1.2 The Pre- implementing projects observation

In this phase, structured observation was used as method for data collection the
researcher has attended two sessions before the teacher gave projects to students. The aim was
to determine whether the instructional practices of the teacher fit the description of creative
teaching as shown in the first chapter or not and the level of creativity and if self authorship
can be reached by students . Accordingly, the observing standards included: student
participation, sense of creativity and autonomy to facilitate learning, and the types of the in-

class activities.
2.6.1.3. The during — implementing projects observation

During the observation, the concentration was centered on students' engagement,
content understanding and their immediate creative answers. After-that, the observer has
attempted to determine whether the pre-class preparation could motivate them to be more
engaged in the following in-class processes. We decide to compare the event of the
experiment with the remarks that have been observed in the one session that preceded it
which was mainly about discussing topics and individual work. Comparison has also
extended to include students' understanding of the content. To orient the observation for this,
we have used learners' output, during the discussions and the activities and the collaborative
work. Furthermore, the observer remained focused on the participants performing projects *
reactions, attitudes, behaviors, comfort level, satisfaction, quality of performances, and

responsiveness to the attempt at utilizing strategies that addressed their needs and preferences.
2.6.1.2. Description of the classroom observation

The researcher has conducted the observation in the oral expression sessions along
with one literature session. The process was done in four weeks; five sessions of observation
were devoted to the oral classes during the first weeks whereas the last other session was

devoted to the literature session during the fourth week.

For the sake of gathering valid data and making the observation process more
structured, focused, and organized, the observer has developed a guide sheet observation. The
researcher was sitting at the back of the classroom, and noticed all what happened during each
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session, paying particular attention to every single detail .the researcher utterly focused on
students’ autonomous practices during project presentations where the students are totally self
authored. In particular, the researcher limited herself to four autonomous behaviors, which are
as in the following initiation -Managing — reflection - and intergroup awareness during these

sessions of observation, the researcher used a variety of techniques to collect information.

2.6.3. Questionnaire

Questionnaire is the most adapted research tool. It is commonly used by many
researchers. It is vital tool for the collection of primary population data of interest applied to
theoretically based research. It is a set of multiple questions designed by the researcher to
reach a particular objective. Cambridge dictionary defines questionnaire as a group of

questions that participants are asked to gather information about a particular issue (2021).

Furthermore, according to Brown (2001), a questionnaire is "any written instrument
that presents respondents with a sequence of questions or assertions to which they are to reach
either by writing out their replies or picking from existing answers" (cited in Dornyei, 2007,
p. 102). Brown has pointed out two main types of questions the researcher may entail in the
questionnaire which are open-ended questions that require the respondents to answer by
writing or selecting from answers that are provided as options which is referred to as

multiple-choice question.

What is more, the questionnaire as a data-gathering tool has many advantages and
disadvantages. First of all the answers may be received rapidly. Then, it is an easy method
that any researcher can undertake. Moreover, the correspondents can answer the questionnaire
at their leisure, so they put less pressure on the respondents. On the other hand, the
investigators still encounter some barriers when opting for questionnaires because they may

provide poor responses and incomplete entries.
2.6.2.1. Description of the students' questionnaire

To collect quantitative and qualitative data, the questionnaire includes both closed-
ended and open-ended questions. Closed-ended questions seek precise answers by presenting
participants with yes/no questions or a list of suggested items from which they must select the
appropriate answer(s) by ticking the appropriate box(es), whereas open-ended questions seek

personal opinions and provide space for participants to add additional explanations. All the
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Questions are in the form of statements. No “Yes/No” or ‘direct questions’ included. No
technical and difficult words were used to avoid misunderstanding and false interpretations
For the purpose of organizing our questionnaire, it is intentionally divided into three sections

and each section consists of a number of questions (see appendix 1).

» Section One: Self-authored Epistemological Perceptions (Q1-Q6). This section is
devoted to the participants’ personal information to have background knowledge about
their level. It consists of four main questions: the first question one is about how much
do students enjoy oral session to check out their attitudes towards oral session and
performing and the second question about participation and how much they get the
chance to express themselves freely, questions three and four are multiple choice
questions checking their ability to analyse, make judgments and do they face any
struggles concerning these tasks especially when making projects.

» Section two: Self-authored Intrapersonal Perceptions student’s perspectives towards
their different Learning Abilities and the perceptions of themselves, others, and their
personal goals. This section consists of one multiple choice questions. The purpose of
this section is to see whether students are aware of the importance of their different
Learning Abilities.

» Section three: Self-authored Interpersonal exploring Learners’ perceptions of their
ability to sequence the learning process this section comprises four questions; one of them
is a yes/no question, while one question is multiple choice one .While the last two
questions are open ended questions .This section deals with students’ attempting to reveal
whether students are aware of what. The aim is to check if students reshaped their
understandings of the concept of their managing skills and Learners’ awareness about the

role they are required to fulfil in classroom.

2.6.4. Teachers’ Interview

In addition to questionnaires, a third research tool is used as a support, which are
interviews the most commonly used qualitative method. An interview is a qualitative data
collection tool. It consists of asking a series of questions to the participants. It is purely a
conversational method that helps the researcher to gather required data about the participants’
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beliefs, motivations, attitudes, experiences, etc. There are many types of interviews, the
common ones are: structured, unstructured and semi-structured. This study relies on the
structured interview so as to explore the participants’ opinions and perceptions. The
interviews are research tools used to help the researcher to understand and explore the

research behaviours and phenomenon.

The interview can be a positive addition to any research because it increases the
knowledge of both the interviewer and the interviewee. Furthermore, it enhances mutual
understanding and cooperation. However, the researchers are still facing some limitations in

the interview process such as lack of attention and time-consuming.
2.6.4.1. Description of the teachers' interview

The type of interview used by the researcher in this academic undertaking is a structured
interview. It was addressed to four EFL teachers who are well experienced in teaching oral

expression at Saida University.

The investigator conducted a face to face interview with only two teachers since they
were present in the session that s/he was teaching. Besides, she undertook a virtual interview
based on the third and fourth teachers wishes. This means that the interview was conducted

via email and that is what elucidates the use of the structured interview.

Before starting, the researcher opened the meeting with a concise introduction in
which she defined the topic and identified the major points which are going to be discussed.
Additionally, she asked for permission to record the session, and she guarantees
confidentiality to the interviewee. Some teachers have appreciated and welcomed the research
as they contribute very significant explanations and discussions while others apologize for not

responding because they had no time to do so.

The interview comprises six questions that vary between WH questions and
dichotomous questions (yes/no).These questions attempt to cover all the aspects related to the
subject matter that would help the researcher to achieve satisfactory results concerning her
investigation as well as to check the validity of the hypothesis that have been raised.

The aim behind opting for an interview with the teachers is exploring their perceptions
about self authorship and to what extent teachers give importance to develop students

creativity concerning whether they implement some activities or they simply follow syllabus
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blindly neglecting learners needs. Additionally, getting a description about the experience of
introducing the self authorship theory, its benefits and impact on students creativity and
academic performance , whether it helped develop students ‘performance and their critical

thinking skills in particular, and what might be modified .
2.7. Difficulties encountered in this study

The limitations of this study include the topic, the informants, and the university.
Concerning the topic, this work will be the first thesis done about self authorship theory in
Algeria, and many EFL teachers and learners do not have any basic knowledge about it. The
informants or the teachers felt overwhelmed because of the topic first. Then, some of them
were unwilling to answer the interview because of the pressure of the pandemic period and

the limited time which they had.

Although the research has reached its aims, there were some unavoidable difficulties
to the present study which should be highlighted so as to avoid any overgeneralizations and
misinterpretations of the results. First, because of the time limit, this research was conducted
only on a sample size of population. Consequently, the results of this study have been
applicable only to the sample of population. In addition, to generalize the results for larger
groups the study should have involved more participants at different levels. Second, the
classroom observation might not reflect our participants’ usual behaviours including their self
authorship degree since when participants knew that they were observed they might behave

differently.

Moreover, regarding the questionnaires, the respondents’ answers might be
superficial; especially that the questionnaires required time to be completed. Despite the

prestated challenges that face the researcher, the present study has achieved its objectives.
Conclusion

Through this chapter, the researcher uncovered the main objectives of this
investigation, and explained the methodology and the framework which were carefully
designed and followed. This chapter gave details about the research method, the context, the
data collection instruments, and the participants who took part in the probe of the present
study. In addition, we have explained the steps and parameters of both the experiment and the

observation procedures. The three data collection tools helped a lot in maintain the intactness
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of the whole structure. The information gathered through these instruments will be analyzed,
deciphered and discussed in chapter three.
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3.1. Introduction

This investigation has been carried out by means of well-established tools of study.
Observing, experimenting and direct questioning has led us to gather multi angled data, the
analysis and interpretation which are the concern of this portion of the dissertation. The
presentation of the results systematically follows the order of how our hypotheses were listed
for the purpose of providing an organised closure to our research questions. Finally, we
discuss in this chapter the findings and some recommendations and suggestions that would

help the EFL learners and teachers as well.
3.2. Findings

The interpretation of the results collected from the student’s questionnaire was
carried out quantitatively. However, the interview and classroom observation were

qualitatively analysed.
3.2.1. Classroom observation

Classroom observation was meant to obtain a complete and careful evaluation of what
we focused on description and explanation. We attempted to shed light on student’s
interaction and engagement in their classroom discourse through the different activities and
that demonstrate learner creative side which was individually handled by each student even

when they work in groups.

The development of student’s creativity inside classroom has shown a sense of
responsibility and competitiveness in large number of students besides, the researcher has
noticed that students are engaged and determined to extract their internal capacities and how it
was easy to them to express themselves especially in presenting projects where they feel to
express, innovate , create without the assistance of the teacher this shift from authority
dependence (teacher) to self authorship (students as leaders in performing tasks) has shown
how comfortable and self confident students where presenting their projects. The researcher
has notices students feel at ease when they don’t receive instructions from the teacher but

rather be self reliant to make meaning of their experiences.

Even though the questionnaire is effective and practical, it may not provide all the data
concerned with a given phenomenon. In the first instance, the observation gave the researcher

tangible results, and it helped to fill the void. For the most part, it acted as a reliability test for
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data collected using the questionnaire. In other words, what is observed can confirm or deny

the answers in the teachers' interview and questionnaire.

Table 3.1.The checklist used by the researcher

Never observed Sometimes observed

Often observed

Students' 4

Motivation

Students' v
Participation

Students ask 4

Questions

Students interact 4

with the teacher

Students autonomy v

Students interaction 4

with each other

The aforementioned table is the checklist that the observer has designed before the
observation sessions to check the aspects that may assist the investigator to have a well

organized research paper.

3.2. Table Event sampling observation

Time Action Behaviour

11.10 The teacher refreshes his/her > Few students were

students’ minds about the able to respond to the

previous lecture which is teachers’ questions

about making a project and could remind

showing their abilities to do

and create things from their

him/her of what they
did in the
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personal competencies . They
can work either individually,
in pairs or in a group advising
them to rely on their own
personal  knowledge and
creativity. Choosing one of
these topics :

e A cook book for
people suffering from
allergies.

e Choose a movie and
turn it into a parody.

e Film a short
documentary on
student’s issues.

e Build a game to help
3 years old Kkids
develop their
knowledge.

e Write, compose your

own song.

Last session.

» Class members take
initiatives  to  ask
questions and generate
discussions.

» Each member of the
project presenters is
ready to  engage
independently in the
presentation of his/her
own share of the
project in his/her own
way.

» Project presenters take
initiatives to modify
the way the project is
presented to convene
with  their  mates’
expectations  without
the interference of the

tutor.

11:30

The teacher is perceived as a
guide and learners enjoy the
atmosphere .In addition to
giving them free time to think

and analyze.

*Project presenters seem to
take profit from project
presentations to improve their
oral presentation skills.
Students make choice of the
material to be used.(data show
forex)

*Demonstrate willingness to
deviate their weaknesses to
achieve better success. (They
make use of strategic

competence...ect).
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11.45 The teacher giving a positive | *Class members are attentive,
feedback and manage the comment on the project work
classroom smoothly letting and exchange ideas.
the students be totally
autonomous. *The group members feel
motivated with a strong sense
of responsibility.
Each student creates his/her
own chance to discuss
problems, clarify ambiguities,
as well as difficulties.
12.00

The teacher remained only a
guider and facilitator during
student’s presentations also
validating students’
performance.

Meanwhile the teacher help the
students to explain their idea
on the board in order the slow
learners grasp what is
happening(the teacher masters
time planning and
management skills)

Each member has the ability to
assign his/her own touch for
the presentation

Project presenters reflect
independently on how to use
the available resources (board,
the class size. . .) to suit their
presentation.

Students master well
discussion norms and seize the
appropriate opportunity to take
turn in the discussion.

The observation process has lasted for four weeks approximately in which the
observer has attended six sessions in order to see and to know about the conditions of the
class, the degree of the students self authorship (the process of learning through project work)

the level of creativity demonstrated by students when presenting their projects.

After having observed a group of a second year students, the observation sessions
confirmed that incorporating project work resulted a noticeable progress as regards students’
engagement during the whole class discussion and the classroom overall ambience and
importantly it supported student learning autonomy which led to make student the authors
of their own experiences. All the observed sessions had shown that the teacher occasionally
give group works, projects and encourage student to generate more ideas through integrative
tasks. The teacher divides his learners into groups of four or five in order to provide them
with more opportunities for interaction. During the project, we have noticed that most of the
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learners are enthusiastic to work together since the teacher encouraged them to exchange their
ideas and opinions.

On one hand, teacher were encouraging students to work in pairs and groups to
increase social support and help students to develop their voice about peers in addition to
enhancing solidarity spirit to solve the complex tasks. On the other hand, some weaknesses
can be spotted such as the strategies and the techniques used in delivering the information.
Teachers need to present the topic in a variety of ways so that each student gets an
opportunity to understand well the content for all the students. Likewise, much time should be
devoted to the slow learners to enable them to participate in the learning process like the other

students.

Before implementing projects in the EFL classroom and based on our attendance in
more than four sessions before the treatment took place, we have noticed that the concept of
autonomy was not sufficiently experienced in the learning process among second year
students. Initially, the researcher becomes aware that learners are still relatively distant from
different decisions regarding their learning especially in relation to how they engage during

whole class discussion.

All along this period, the teacher remains the foremost manager and the most
dependable element of all the learning matters. In fact, students’ level of motivation during
classroom debates and learning commitment remains inadequate especially concerning
students’ engagement, reflection, awareness, management in class debates. Surprisingly, and
despite the moderate educational volition among learners, only some of them reflect, manage,
and cooperate around a given content. The overall classroom climate was not sufficiently

involving in a way to engage students to participate in whole class discussions.

One of the core values of the self authorship factors have been found to influence self-
authorship development that was demonstrated in all the sessions is the idea that knowledge
is socially constructed. Participants were exposed to this concept both in the projects that they
did and in the way that the course was structured. Discussions, case studies, and small group
work give participants the opportunity to develop their own understanding of the material
through the lenses of their own disciplines and backgrounds while working with other
participants, learning from them, and sharing perspectives and strategies. For example,
participants read and discussed the same texts about establishing learning goals, while having

the space to construct learning goals that were based on their own values, disciplinary
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background, and experiences. The teacher encouraged his learners to speak by using the
collaborative learning techniques, where students work in groups, share knowledge, exchange

information.. ., etc.

When teachers act as language providers, they give the importance to the content
rather than to the students’ performance, the students will get bored and demotivated in the
classroom that can reduce their amount of talk in the class. For example, in the classroom
discussion, students were just participating for getting their grades because the selection of the
topic did not meet their needs and interests. Therefore, the interaction will be reduced, which

will affect the students’ speaking skill.
3.2.2. Students’ Questionnaire

From the analysis of the observation, we concluded that students developed their self
authorship through implementing projects and being autonomous. Still, it is important to
discuss and analyse the responses that were collected directly from students through a
questionnaire concerning their opinions and attitudes .As stated earlier, we have chosen the
most important questions to be analysed; we will report the relevant comments students
provided to answer the research questions. To this end, the obtained answers are categorised
into four main elements that are closely related to our hypotheses. It has to be noted that some

students did not answer all questions which may affect the results in a way or another.
Students attitudes towards oral session
Question one: Do you enjoy oral session?

Learners of English as a foreign language see oral session somehow challenging,
out of their comfort zone others believe that it is easy. For this reason, students’ were asked
to give their own view concerning whether they enjoy it or no. The present table shows the

results of students’ answers.

Table 3.3: Students’ attitudes towards oral session
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According to the results displayed in the previous table it is shown that in the first
question, 56% of the students stated that they enjoy oral session a lot. While 32% of the
students said they enjoy it sometimes. Whereas, the rest which is 12% stated that they
don’t like it at all. In this sense, the majority of learners find oral session an ordinary

module and they enjoy it.
Question two: Do you get much opportunity to express yourself freely in this session?

Generally, students expressing themselves are a hard and a complex skill that EFL
learners need to master. The most challenging part in oral session is when they are intended to
give their opinion. Learners are asked to declare to what extent expressing them freely seems

difficult for them. And, the table presents students’ answers.

4%

W never
M sometimes
often

M very often

Graph 3.1: Student’ attitudes towards oral session.

From the present chart it has been noticed that 50% of the students stated that they sometimes
get the chance to express themselves. Whereas, 28% of informants claimed that they often
give their opinion and get the opportunity to do so. However 18% find it complicated to
participate freely. And, only 4% mentioned that they never participate in oral session. This
means that almost 50% of the informants find oral session hard and complicated.
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Question three: Do you think you are able to do these (analyse, make judgements, problem
solving, and decision making) without asking for help?

Table 3.4 student Level

The option Student 'number (N) Percentage (%)

Yes 29 58
No 21 42

The analysis of the third question results shows that 44% stated that they are able to analyze
and make judgments addition to the problem solving tasks skills and decision making without
the help of the teacher. However 56% of students claim that they are not able to do these tasks
without asking for help. This means that most of the students are aware of the importance of

mastering these skills since almost all of them can work alone.
Question four: How many project works have you conducted this year?

Table 3.5. Number of Project Works Conducted

Number of project works Frequency Percentage (%0)
Less than 5 42 84%

Between 5 and 10 8 16%

More than 10 0 0

Total 50 100%

The results presented in table 3.5. Below show that the majority of the students (84%)
responded that they have conducted less than five (5) projects this year against only 16% of
them who said that they have conducted between 5 and 10 projects works. None of them have

conducted more than 11 projects. The results show that students didn’t have the chance to

experience conducting projects in all the modules they have during the first semester of this
year because they have 11 modules and they have conducted less than 5 project works.
However, it is viewed quite important as a beginning for their involvement in conducting

projects as they would have the opportunity to conduct more projects in the second semester.

Are these project works conducted generally?
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Ways of Conducting Project | Frequency Percentage (%)
works

Individually 04 8%

In pairs 12 24%

In groups 44 88%

Total 50 100%

From table 3.6. Below, it is recognized that the majority of the students (73, 33%) conducted

their project works in groups. Working in pairs was mentioned by 20% of them. On the other

hand, only 6,66% of the participants said they are working individually. Therefore, the results

reveal that project works are generally conducted in groups by working all together to prepare

them. This kind of collaborative work gives students the opportunity to communicate and

interact between each other, exchange ideas, share knowledge, debate and give opinions.

Students also develop critical thinking, problem solving, communicative skills and promote

the spirit of working cooperatively

Students Perceptions towards Different Learning Abilities

Question five: answer the following questions with yes or no?

%
80 _/1610 o, IU%
70 A
60 -
50 -
40 -
30 A
20 A
10 A Hyes
O T T T 1 y
i feel idon't the topic of icoollaborate W No
confidentto hesitate to my with others
eask hvae presntation is
questions effective  ultimately my
meeting with  decision
classmate

Figure 3.2. Learners’ ability to sequence the learning process.

The analysis of the graph reveals that 12 (24%) from 50 students encountered difficulties in

expressing themselves and cannot ask important questions .While 38 (76%) which means the
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majority of the informants are able to ask and have confidence to question what they don’t
understand . In addition, 33 (66%) say that visiting a classmate and making relationships with
them can be useful and they don’t hesitate to make this step. Whereas, only 17 (34%)
respondents find it a hard mission to connect with others and seek help from class mates
.Subsequently, correspondents 30 (70%) affirm that they can make decision concerning the
topic of presentation without relying on the teacher .While 10 students (30%) still cannot be
in charge and make a decision by their own seclves they are still in need of the teacher’s
assistance. Meanwhile, 32 informants (64%) claim that they collaborate with others in doing
research during their learning journey only 18 (36%) they cannot work jointly with others or
together especially in any intellectual endeavour.

Question six: About how often have you done each of the following?

60
50
40
30
20 ——
10 - H Always
0 - B Sometimes
worked hard prepared two worked on put together Often
to master a or more essay or ideas or
difficult task drafts of an assignment concepts ™ Never
assignment that required from diff
before integrating subjects
handing it ideas when doing
an
assignment

Figure 3.3.Learners’ awareness about the role they are required to fulfil in classroom

This section addresses one of the central issues of the current study. The researcher sought
to establish how well the participants interact in the classroom and to identify the
demonstrated processes and perspectives that corresponded predominantly with one of the
four phases of Baxter Magolda’s (2001) Self-Authorship Development theory in which the
students improved as they engaged in during the learning process and the journey of self-
authorship. According to the results illustrated in Figure 3.6, the responses of the
informants revealed that more than half the students agreed that they have the ability to
utilize the information they have absorbed from the teacher and their classmates in general

in order to create their own understanding to re-evaluate their perspective of reality. The
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responses of the graph revealed that 56% of the students agreed that they sometimes work
hard to master a difficult task . Whereas 38% prepare drafts of an assignment before
handing it .Subsequently 42% of the respondents claim that they try to put integrating ideas
when writing an essay or an assignment. In addition, (38 %) only say that they include
diverse perspectives in class discussion. Furthermore, the number of students who were
initially uncertain fell from (18%) of agreement that students show in putting ideas or

concepts from different subjects when completing assignments or during class discussion

Question seven: To what extent has your teacher emphasized the following intellectual

activities?

B Analysing the basic
elements of an idea
, experience or theory such
as examining a particular
case

B Making judgements about
hte valueof information
such as examining how
others iterpret data and
assessing their conclusions

m Applying theories or
concepts to practical
problems or in new
situations

Figure 3.4.Students’ Perceptions towards their different Learning Abilities

Learners are asked whether they are given the necessary space and or the required
opportunities to sequence their own learning process. In fact, such engaging context would
immeasurably test their effectiveness and improvement as well. Through the analysis of
the above figure, it is recognised that the quasi totality number (40%) of teachers prefer
providing students with choices and options such as analysing an idea or theory , but still,
twenty (36 %) have another technique which is letting students make judgments about any
given information such as examining how others interpret data and assess their conclusions
. The remaining informants (24%) said that the teacher emphasise on applying theories to

practical problems in new situations.
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Question eight: Do you agree or disagree with the following statements?

50 46 44
45 40
40
35
30
25
20
15
10
5
0
Even if an | prefer that my | tend to i have my own way | trust my ability to
experienced teacher offer appreciate of doing academic solve any problems
teacher guidelines to do assignments where tasks that i may
recommended a tasks ;, rather than i am able to reflect encounter during
course, i would  tell me how and on my own the development
search for what to do experiences of my sub skills
additional

information about
the course before

B Strongle agree M agree strongle disagree M disagree

Figure 3.5. Learners’ ability to use effective management strategies

Learners at this point are inquired on whether they are able to manage effectively some
language problems they may face during class activities. This question involves testing
learners having the ability to use management strategies, which are considered as being of
great relevance to autonomous learning. Clearly; we notice that the majority of the ratings
are variably on behalf of the belief that students are aware concerning their academic
performance. In the process of reading the graph, one’s attention can be drawn to the two
equal percentages of 36% that stand on completely opposite extremes; one side of this
spectrum had considered that the informants stated that they trust their ability to solve any
problem they encounter, whereas the other side has given the total opposite prefer the
teacher’s guidelines which means that the role of their teacher is a guide (organiser,
prompter, participant, tutor). This indicates that teachers should be aware of the importance
of performing the role of a guide (facilitator) in order to activate the learning process thus

creating a friendly atmosphere in the classroom to increase student’s creativity.
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Question nine: To what extent has oral session contributed to your knowledge, skills and

personal development ?
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Figure 3.6. The effectiveness of oral session on student’s intellectual level

The question aims to know about the major benefits that EFL students absorb from oral
session since this session support self authorship and student’s engagement .In order to
measure the frequency of students’ motivation to communicate ideas and their thoughts in
front of the whole class , the informants of the conducted population were asked to choose
one of the answers from the suggested options about the main skills students had
developed in oral expression course, the graph above shows their responses which were as
follows: 40% were selected that oral expression improved their speaking ability clearly and
effectively. While 16 % only of them said that it helped them think critically and
analytically and articulate ideas or judgements. Then, (24%) of the respondents claim that
they sometimes enjoy working with others and oral session give them chance to do so,
while (34%) of them claimed that it makes them work on their own effectively.(34 %)
from the whole number of students said that through oral session they start understand
themselves, discovered what they believe, and what they values. (28%) of the informants

stated that it enhances their problem solving skills especially real world problems.
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Question ten:

The students are asked to state what difficulties they encounter the most during expressing
themselves .Student (A) mentioned that: ‘I think that my problem is I can’t organise the flow
of my thoughts this cause me to have a chaotic answer " Concurrently, Student (B) insisted
that: ‘it depends on the topic and the teacher’s way of teaching there are some teachers that
make it fun and we can participate at ease and on the other hand some teachers made it hard
for the student especially the ones whom don’t support us and they only play the role of
source provider eventually he creates an anxious atmosphere ,s0 we end up coping with the
way he wants and avoid being creative , express new thoughts , exchange controversial

concepts" .

On the other hand student (C) affirmed that: I don’t have any difficulties I always
manage to express myself the way | want to be actually I don’t try to say complicated
sentences which make me embarrassed ... . Nevertheless, informant (D) suggested that: "for
me, | guess the most difficult obstacle I face when I’m about to say my point of view is the
lack of vocabulary, pronunciation and especially the lack of self confidence, fear of being less
good than the others so these fears lead me to convey my ideas in a way so far than being

creative ".

Question eleven: have you seriously considered assessing your weaknesses at the end of the

day and making solutions of each? If yes, please explain!

Most Students around 90 % of them admit that they assess themselves and try to do their best

to correct their mistakes.

The students are asked whether they asses their weaknesses at the end of the day and make
solutions for each .Student (A) mentioned that: ‘I absolutely do , Self assessing is an
important step towards someone’s growth journey " Concurrently, Student (B) insisted that:
‘it depends on the level of my weakness if it effects my academic performance or no , and | of
course trust myself and believe that I’'m going to be much better than I was" .Student (C )
also in the same vein : " Yes, | do my efforts to correct my mistakes’’. Student (D) stated :
yes, | do This every day and my only problem is that I don’t talk and share my ideas even if |
have good ones so | always motivate myself to talk and express myself whether | did a good

job or anxiety hits me because I'm still learning and I deserve to give myself a chance .
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On the other hand student (E) affirmed that: I don’t asses Myself because simply I
believe | did my best and nothing to over think about ... . Nevertheless, informant (D)
suggested that: "for me, | guess the most difficult step in my learning process is assessing
myself and detect my mistakes, sometimes it’s an easy task to do because I’'m aware of what

I’m doing and sometimes I can’t recall the events of the day ".
3.2.3. Teachers' interview

This part is devoted to the presentation of the findings obtained from interviewing
four teachers in charge of the oral and literature modules whose their history career exceeds
ten years .

Question one: Do you often introduce projects to your students to check their creativity?

Teacher (A) said: "teaching English is completely different from teaching the mother
tongue, they may share the same techniques and strategies, but the content and the processes
are quite different. Additionally, as a teacher of both Phonetics and Oral expression, | don't
give projects...I'd rather insist on the student's performance by doing activities inside the
classroom. This method is done for the purpose of evaluating frequently the student. In
addition to the home works handed out after the end of each unit of lectures.

Teacher (B) claimed that: “Yes, projects are very efficient tool to attain autonomy in
learners. It allows them to search, discover, and understand knowledge of content. But some
Teachers are not trained, for example, you can not find a teacher who is specialized in
civilization he/she is teaching phonetics subsequently he cannot teach creatively nor is
passionate about what he doing. In addition giving project to students is not the right thing to
do since you know their level and you will only waste time , no knowledge gained | prefer
problem based learning more than project based since it gives the learners an opportunity to
show their capacities and abilities and they always show positive attitudes towards problem
based tasks ".

Teacher (c) affirmed that: ‘... In short, Projects provides students with many
opportunities to put into practice their freedom in the learning environment, where they give
up waiting for systematic teacher- based commends. The student here believes in project work
as a learning approach that permits the gradual development of autonomy with progressively

greater responsibility being taken by them.
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Teacher (D) asserted:" Yes, of course | think projects give the opportunity to students
to be creative, | have already used it and | will always do .I definitely believe it makes
students form a good relationships during collaboration .Therefore, it is self-evident to
confirm that all answers fill in the view that autonomy is always initiated, encouraged and

developed when projects are implemented.

Question two: According to you, do students show interest to be part of new activities (group
work for example creating a company) in the classroom or do they avoid participation? If yes,

why?

Concerning the second question, teacher (A) said that: "My students usually show
interest to be part of group works and pair works because they like to work together, | firmly
believe cooperative learning teaches essential communication and social skills .However,
teacher (B) claimed that: ‘yes, they participate more than they are given an individual work,
they enjoy being part of the group, especially Algerian students they absolutely love making a
team and working all together, they really have the sense of a team work | have never faced a
problem in making pairs nor creating groups in order to make a project or create something ..
Simultaneously, teacher (c) claimed that:" In terms of Phonetics, the individual work is
required to test each student's capacity apart. Whereas, in Oral expression the team work
activities are very common (role-plays, debates, conversations). | noticed that during
lectures, the students relish the idea of working in collaboration with each other to create a
kind linguistic support and exchange between them". While, teacher (D) argued that: Yes,
students always prefer to work in groups, because they share ideas and knowledge.

Question three: Do you recommend some activities outside the university to enhance

students’ creativeness? (Investigation, problem-solving)?

The teachers are asked to suggest activities that can help learners to enhance their
creativity. Teacher (A) mentioned that:' Yes, | always recommend tasks and activities that
may well boost students’ creativity .In order to be creative, students must have the courage
and motivation to try new things and experiment with different ideas ' and this can be
reflected by the teacher’s way of performance. Concurrently, teacher (B) insisted that: ‘it
depends on the module being taught, there are some teaching approaches which have been
recently introduced it impede student’s creativity. But, personally speaking | actually always
give my students activities to do outside university'. On the other hand teacher (C) affirmed
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that: ‘in Phonetics and Oral expression, I'd rather provide my students with techniques which
they can be used outside the classroom. These techniques can help them to enrich their
vocabulary and to improve their pronunciation. Nevertheless, teacher (D) suggested that: "As
I said before, I’'m in love with this idea, I think the success of project is to be implemented
outside of the classroom, I think that would make it success, talking about creativeness is to
be free, when you introduce it to students they can do their best for example Podcasts it
develops students creativeness in a way or another, extensive reading, multitude of
presentations, making an advertisement. The benefits of participating in after university
activities are far-reaching, especially since the variety of activities appeal to students of all
ages, interests, and abilities. Yet, after university activities are necessary to enhance student

level of creativity".

Question four: To what extent do you allow your students to improve their own academic
/personal development?

The teachers (A) and (B) said that they usually recommend continuous practice and
autonomous learning their students opportunities to be autonomous and improve their own
academic and personal development .Meanwhile, teacher (C) confirmed that:" each method
has its drawbacks and advantages, teachers should be eclectics... There is what is called the
artistic style of the teacher which is to know how to simplify, innovate and stimulate... |
nearly encourage and suggest on them new tips to ameliorate their linguistic outcome in every
lecture especially in Oral expression...Etc ".Whereas, teacher (D) said that he does not have

another method except the over mentioned.

Question five: Do you think that Self-Authorship will lead to developing their personality

and their knowledge as well on students?

Indeed, the four informants acknowledge that self authorship lead to developing
student’s personality. The four correspondents hold a positive attitude toward self authorship
in enhancing student personal and academic development. They confess that students have to
learn to create meaningful relationships, collaborate, and achieve a sense of self that that
allows them to make meaningful interactions with the external world. Moreover, when the
students master their learning process, they feel more self-confident, autonomous, and

innovative. Eventually, this feeling can boost their personality positively.
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Question six: 6. Do you think that implementing real-world projects /activities will change
students into more independent and creative ones? As a teacher, will you encourage such
activities? Why?

Teachers(A),(C) and (D) agreed that implementing real-world projects /activities will
change students into more independent and creative ones in addition it encourages students to
be academically successful and to foster autonomy any project which can be at the favour of
the student by enhancing his/ her competence in the English language, they will definitely
approve it. Besides, real world projects and activities can be a great motivator for students to
learn autonomy and creativity, the more students practice oral performance and presentation
the more they improve their self confidence. However, teacher (B) claimed that ‘‘yes, I
definitely encourage it, it’s the core goal, it develops their independence, our jobs as teachers
giving much opportunities as possible in order to enhance their experience to be self authored,
personally speaking I highly recommend using projects , even though it’s tiring job for the

teacher but | do enjoy seeing my students being creative .
3.3. Discussion of the Results

The classroom observation along with the interview that the researcher has used as
data collection tools was poured into the same vessel; to answer the first and even the second
research question. Those tools sought to discover the stumbling blocks confronted by EFL

learners in reaching self authorship for enhancing their creativity level.

The observation reveals that projects are an important technique to integrate in the
classroom, particularly in EFL classroom. It gives students a large space which allows them to
release their creativity, develop their self authorship and to be involved in the different
classroom discussions through the different phases of where students are supposed to discuss,
give their opinions, try to convince others, debate, negotiate and propose ideas. The results
also show that projects direct the attention towards the learner which allows them to be
independent, self authored, in charge of making meaning from their learning journey by

constructing knowledge by them.

The classroom observation conducted in this case study revealed that the teacher of
oral expression was really looking for creativity and innovation in students’ performance. For
instance he was so impressed by students ability of making excellent and satisfactory ideas

and the way they performed , for example one of the groups did a good job by turning a
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movie into a parody in which they mixed both humour and creativity in the same time and
this combination turned out to make unexpected , creative , and brilliant role play ,the
majority of learners got motivated by how the members of group demonstrated sense of
creativity and self authorship in the same time .Additionally, the teacher confirmed what
have said in the interview that teachers rely a lot on giving the students opportunity to
improve their own academic/personal development in addition to working on their self

authorship ,motivating and making learners more self-reliant.

The data, also, revealed that feedback techniques (positive feedback) give fruitful
results during project presentation as shown in (table 3.2. Event sampling observation)
students show positive attitudes towards teacher’s positive feedbacks and support especially
the type of learners whom need validation and reassurance in order to be more motivated .For
instance, sufficient opportunities and space to be more creative and innovative for learners in
different classroom discussions in which they are involved are like an engine for students’ to
be more creative and self authored .In this light Magolda (2001) acknowledged that Situations
that require individuals to participate in the meaning-making process foster the development
of self-authorship .

On the whole, the classroom observation provided a solid amount of data; it acted as
a test of the results gathered from the teachers' interviews and questionnaires. During the
attended sessions we found that debates, group discussions and group work when conducting
projects are effective in enhancing and developing learners creativity and self authorship as
Egart & Healy (2004) declared that individuals are encouraged to "submit to the power of
their inner voice to make...judgments™ in settings when they are expected to participate in
knowledge construction and giving their personal opinion. Magolda (2001) also assumed that
such experiences are linked to increase interpersonal and cognitive development, two major of
the self-authorship domains .In the same line pette (2011) declared that learners are able to
share knowledge and develop their own skills through their peers that have contributed to

their development through their interactions.

Moving to the second research tool that the researcher opted for is questionnaire
which tried to answer the second research question that the study is built on. The
researcher aimed to determine the degree of self-authorship that is reflected in students’
learning experience. The findings revealed that the majority of the students enjoy oral

sessions and they can express themselves orally. Most of them often take part in the project
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presentations/performances occurring in their classrooms even when they feel less
confident. 70% affirm that they can make decisions concerning the topic of presentation
without relying on the teacher. but still, 30% prefer the teachers guidelines which indicate
that teachers should be aware of the importance of performing the role of a guide
(facilitator) in order to activate the learning process because some of the learners suffer
from anxiety and scared to be independent , this category of learners who always seek for
teacher’s assistance always need boost and encouragement because they are constantly
afraid of making mistakes , and they are in need of teacher’s instructions this can be

explained as a psychological factor that hinder students from being creative .

In the second part of the questionnaire, the questions aimed at finding the students’
perceptions, preferences, opinions and interests. After analyzing the data, we came to many
conclusions. First of all, we understood that the majority of students have a positive attitude
towards projects where they have the opportunity to be creative and innovative .They have
already given many presentations and they confirm they like to do that. This shows the degree
of awareness among these students. They can see the benefits and effects of conducting oral
projects over the development of their language output and their personality at the same time.
This comes to confirm the stated hypothesis which suggests that the use of oral projects in
EFL classes is crucial for a good and effective tool in enhancing student’s creativity and
building their personality by being able to create, innovate and solve problems; this can be
seen as an academic achievement for some. But in fact it is a long way building for a real
independent professional individual. Second of all, we concluded that students have
preferences in presenting their projects that is; they do not like to be guided or interrupted by
the teacher. That means they easily lose concentration and get disturbed by the teacher’s
comments and evaluation. As mentioned by some students, being interrupted by the teacher is
sometimes offensive especially when the teacher keeps correcting mistakes while we are
speaking which makes us loose our ideas and trigger our self confidence .However , when it
comes to projects students claimed that they feel free to put their own personal touch to apply
their ideas and thoughts without being interrupted .In the end students prefer to take
responsibility to realise some of the experiences and to enhance their personal and academic

development.

Indeed, the results obtained from questionnaire also imply that some students are still
dependent on the teacher. They always need the instructor to motivate and encourage them to

carry out a particular task. This is shown in the respondents’ answers. That is why it is
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recommended that EFL teachers should regularly motivate their learners to be active in the

classroom by participating and carrying out projects.

Regarding the teachers’ interview, the analysis of the results showed that the
perception of the teachers towards creativity is different from one to another. However, Most
of teachers agree that it is not easy to generalize their perception on all students. This is
because students’ level and oral performance are different. That is to say, we can find students
with good oral abilities, students with limited skills, and others who display a poor oral
communication. Indeed many factors can affect the students’ performance. That is, it is up to
the teacher to help eliminate these factors. Moreover, the findings revealed that most of the
time, learners need to be guided, supported, assisted and encouraged to conduct project
presentations. Therefore, the teacher, to some extent determines the success or failure in. In
other words, these teachers are attempted to make their students taught creatively; because
most researchers stressed the idea that “creative thinking is seen as essential for successful

learning and for ultimate success in life (Fisher and Williams, 2004:3).

In a nutshell , The development of creativity skills is a responsibility of all educators
they must have the ability to make or bring to existence something new, whether a new
solution to a problem, a new method or device or a new artistic object or form (Olatoye,
2010). Despite teachers’ awareness of creative teaching importance, the majority of them do
not implement this way of teaching in their classes. The main reasons that hinder teachers in
charge of the oral classes to teach creatively are many. Some teachers complain about the
difficulty of creative teaching implementation and students’ demotivation, whereas other
teachers report that the lack of teachers’ proficiency and competency is what prevents the use
and practice of this method of teaching. Moreover, the lack of teaching materials also stands

as barriers to creative teaching practice.

It is a sheer truism that the three research instruments served the purpose of
triangulation, and they confirmed the suggested hypotheses. As a result it is proven that it is
the teacher’s responsibility to enhance student’s creativity and innovation in their daily teaching
including the use of role plays, games, discussion, group work and projects. Thus, it is
necessary for the teachers to discover their learners’ distinctive behaviours at the beginning of
the academic session so as to be able to utilize the teaching methods that will match the
varieties of the students learning styles for good academic achievement and high level of

creativity. Also , Through the implementation of creativity and fostering self authorship in the
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teaching and learning curriculum, educators can help students to develop a skill set that
includes ideas generally not fostered within traditional setting and at the same time can
improve their academic performance, also The Ministry of Higher Education and teachers
should work together incorporate the creativity and innovation in curriculum design teaching

methods in order to improve students’ academic performance and enhance their creativity.
3.3. Suggested Solutions and Recommendations

Recommendations are made to provide possible solutions to a given issue. To this end, these
recommendations were suggested by the investigator of this research to find solutions to the
problems encountered by second year EFL students in enhancing learner’s creativity through

self authorship. They are addressed to the teachers and learners.
For Policymakers
Review the curriculum and do not burden teachers

Teachers are always worried about how to prepare creative tasks, deliver them and
carry the syllabus; they are always working under pressure. However, the policy makers may
help them with an annual review of the curriculum to focus on the quality, not the quantity.
This will significantly create a helpful and supportive environment to implement creativity
activities successfully because teachers generally feel helpless and powerless, particularly

where there is no support from the educational system.

Making educational programmes for teachers on how to foster creativity in their

teaching methods

It is important that longitudinal studies, that can capture the impact of teachers’ skills and
attitudes on learners’ creativity, are conducted. A review of teacher education programmes
will also be useful to identify how creativity is addressed and how the gaps if any, can be
addressed.

For Teachers
» Make it clear to students that creativity requires effort. Tell students that truly creative

people must imagine, struggle, and re-imagine while working on a project. Also it’s

important to give students direct feedback on their creativity. Lots of students don’t
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realize how creative they are, or get feedback to help them incorporate “creative” into

their self-concept.

The results show that conducting projects gave students sufficient opportunities and
space to communicate, speak and experience real challenges through different
classroom discussions, performances and investigations. Thus, teachers can implement
projects in their classes to help them communicate and interact extensively; create a
safe learning atmosphere in which learners can feel relaxed and motivated to learn,
acquire and experience new attitudes that permit learners express themselves freely

without anxiety or worry.

Teachers need to raise students’ awareness to the importance and interest of
developing learners’ self authorship to succeed in understanding their learning
experiences as future professionals. They should also do efforts to identify learners’
psychological problems such as stress, fear, low self esteem and anxiety to allow for
better language learning, personality development, and their creativity growth. Though
many students deal with oral presentations, the quality of the work remains, in most
cases, poor and do not reach the set objectives. Because of the lack of vocabulary and
poor mastery of skills which maybe the result of the lack of reading which represents
the core of knowledge. In this context that the teacher should intervene and guide the

students to produce high quality presentations.

Additionally, Baxter Magolda created a model to help students begin their journey
toward self-authorship. It provides a framework for creating effective lesson plans.
This model was intended to provide educators with a road map for creating lesson
plans. Despite their similarities, each principle allows students to begin improving

their understanding of the cognitive, intrapersonal, and interpersonal dimensions.

For Learners
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» EFL students should enrich their knowledge, because thinking in creative way needs
background knowledge.

» Students have to read because reading boosts their Imagination and creativity, develop
their analytical skills. Reading improves learner’s vocabulary and communication

skills. It helps them learn how to use your language creatively.

3.4. Conclusion

In the current study, the investigation revealed that the effectiveness of implementing
projects in EFL learning context helped to develop learners’ creativity as well as their self
authorship. The findings of the study clearly revealed the perception of students and teachers
towards creativity and their enthusiasm and willingness to have more opportunities to put
their oral skills into practice. Therefore, more efforts should be provided from both teachers
and learners to tackle learners’ constraints to enhance learners creativity through being self
authored. On the whole, the implementation of projects can make the teaching and learning
process more effective and fruitful. Learners could reach self authorship but not entire
development in their creativity level.
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General conclusion

Teaching and learning a foreign language requires creativity to give a spectacular
delivery that meets the needs of today's society's students. With this perspective, teachers are
regarded as golden souls who brighten the road of learning; it is a significant responsibility
that has a value for every teacher whose goal is to provide high-quality education. Creative
teaching is a mission that has a complete success all over the world, with many scholars
describing it as the most important strategy for improving learning practices and achieving
academic achievement. The goal of this study was to give a complete picture of creative
teaching while fostering self authorship, in which the teacher's duty was not only to present a
course, but also how he or she makes effort to put a touch of creativity in activities and tasks
it and to what extent student’s creativity level can be enhanced. The current research focused
on highlighting the challenges encountered by EFL students in reaching self authorship and
expressing themselves in addition to addressing teachers to adopt some flexible frameworks
and suggestions to increase creativity and foster supportive atmosphere to develop students
self authorship; basically, this research attempted to pursue and help EFL learners and

teachers since they are the essential parts of these classes.

In the same line of thought, creativity in teaching has a big influence on the teaching/
learning progression where the rationale is to enhance the academic achievement. Indeed, the
purpose of this research work is to explore how university teachers are creative in their
delivery and how they can improve the students’ learning level by supporting self authorship.
For this purpose, an exploratory case study where the researcher gathered data by three
research questions were guided by three research tools (questionnaire, interview, and
classroom observation). First of all, the results gathered from the classroom observation
confirmed the data obtained by the interview and the questionnaire as it showed that creativity
is not always challenging to implement especially through using projects since it may
increase students' outcomes if teachers succeed in managing the classroom the questionnaire
showed the perception of students towards creativity and their enthusiasm and willingness to
have more opportunities to put their oral skills into practice and to reach high level of self
authorship because it requires time, effort, and daily work as it seems an impossible mission
for some learners whom are always dependable on the teacher’s assistance. The findings of
the interview showed that instructors are aware of the learners' needs and have positive

attitudes towards both creativity and self authorship in order to enhance student’s personal
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and academic achievement as they always work on these characteristics to enhance the
learning process for all learners. Then, the findings of the interview revealed that educators
unconsciously incorporate some creative tasks that support self authorship in their course
design as well as they hold positive attitudes towards the adoption of new pedagogical

frameworks.

The selected three research instruments were very helpful and effective in gathering
reliable results despite the non-cooperation of some informants. The results obtained from this

study confirmed all the hypotheses.

After discussing and analyzing data, the researcher recommended the collaboration of
teachers and policymakers as a first step to deal with the heterogeneous classroom. Also, this
work emphasized supporting teachers to show their creativity, passion, and aesthetic sense
toward teaching. Moreover, the researcher called for building teacher-teacher relationships
because teachers should have common goals, they need to cooperate and innovate together to

solve their teaching and learning problems.

Surely, this endeavor like any other work has come across some limitations, namely:
the teachers' non-cooperation and the lack of sources, but, fortunately, these difficulties did

not prevent the researcher from achieving the main objective of the study.

Finally, one might argue that creativity in university teaching is necessary to attain
better and deeper levels of academic education. Indeed, the current study tried to investigate
university teachers' creativity in teaching oral expression and their role to help students to
achieve self authorship. In fact, this case study could spark a national debate on how to
improve the efficiency of higher education so that more creative and productive competitors
emerge in this globalized world. Ultimately, this work summarizes the most important aspects
of creativity and self authorship and paves the way for future research into additional

questions about enhancing student’s creativity through real world research at universities.
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Appendix A
Students’ questionnaire

Dear Participants,

We are conducting research on the role of creativity and self authorship on student’s
development. The following questionnaire holds within general and personal questions
concerning your general knowledge and experience. Therefore, we kindly request you to
help us in completing it. Your contribution is very much appreciated.

Thank you
Section 01:

1- How much do you enjoy oral session?
> | enjoy this session a lot ]
» | enjoy it sometimes ]

» Idon’tlike it

2- Do you get much opportunity to express yourself freely in this session?
» Never
» Sometimes
» Often

» Very often

3- Do you think you are able to do these (analysing ,making judgements ,problem
solving and decision making ) without asking for help ?

Yes [ ]
No [

4- How many project works have you conducted this year?

Lessthan5 [

Between 5 and 101
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Morethan10 [ 1

Are these project works conducted generally?

Ways of Conducting Yes/No

Project works

Individually

In pairs

In groups

Section 02:
5- Please answer the following questions with yes or no

a. I feel confident to express my thoughts in class and ask questions | think are
important. yes [ No [

b. When it would be helpful, I don’t hesitate to visit or have a meeting with any of
L1 L1
c. My classrooms members. Yes No

d. The topic of my presentations is ultimately my decision, although I would
1

e. Appreciate information from my advisor on this matter. Yes No

f. 1 collaborate with others in research and/or presentations during my learning
journey. Yes [ No [

6- About how often have you done each of the following?

Never sometimes Often | Never

Worked hard to master difficult task

Prepared two or more drafts of an assignment before
handing it in

Worked on an essay or assignment that required
integrating ideas or information from various sources

Included diverse perspectives (e.g. different races,
religions, genders, political beliefs, etc.) in class
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discussions or written assignments

Put together ideas or concepts from different subjects
when completing assignments or during class
discussion

7-To what extent has your teacher emphasised the following intellectual activities? ™

o Analysing the basic elements of an idea, experience or theory, such as

examining a particular case. [ —

o Making judgements about the value of information such as examining how
1

others interpret data and assessing their conclusions.

o Applying theories or concepts to practical problems or in new situations. [_]

8-Do you agree or disagree with the following statements?

strongly
agree

agree

strongly
disagree

disagree

Even if an experienced teacher recommended a course, |
would search for additional information about the course
before.

| prefer that my teacher offer guidelines to do tasks,
rather than tell me how and what to do.

| tend to appreciate assignments where | am able to
reflect on my own experiences

I have my own way of doing academic tasks

| trust my ability to solve any problems that | may
encounter during the development of my sub skills
(listening ;speaking ;reading ;writing )
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Section 03:
9-To what extent has this session contributed to your knowledge, skills and personal
Development in the following areas?

1 Not at all; 2 somewhat; 3 Quite a lot; 4 Very much

a | - Speaking clearly and effectively

b | Thinking critically and analytically (ability to articulate ideas)

¢ | Working effectively with others

d | Learning effectively on your own

e | Understanding yourself (better sense of oneself ,understanding
what ones believes , values )

g | Solving complex, real-world problems

10-What difficulties did you mostly encounter during expressing yourself?

11-Have you seriously considered assessing your weaknesses at the end of the day and

Making solutions for each?? If yes, please explain!
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Appendix 02
Teachers' interview

1. Do you often introduce projects to your students to check their creativity?

2. Do students show interest to be part of new activities (group work creating a company) in

the classroom or do they avoid participation? If yes, why?

3. Do you recommend some activities outside the university to enhance student’s

creativeness? (Investigation, problem-solving)?

4. To what extent do you allow your students to improve their own academic /personal

development?

5. Do you think that Self-Authorship will lead to developing their personality and their

knowledge as welling on students?

6. Do you think that implementing real-world projects /activities will change students into

more independent and creative ones? As a teacher, will you encourage such activities? Why?

77



Appendices

Appendix C

Classroomm observation checklist

Never observed

Sometimes observed

Often observed

Students'
Motivation

Students'

Participation

Students ask

Questions

Students interact

with the teacher

Students autonomy

Students interaction

with each other
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Appendix D

Classroomm observation Event sapling

Time

Action

Behaviour

11.10

11:30

11.45

12.00
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